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RESUMEN EJECUTIVO 

El desarrollo de la destreza del habla (speaking) en una lengua extranjera es 

un reto que deben enfrentar los estudiantes de educación superior. Es por eso 

que el presente estudio se llevó a cabo para determinar la influencia de los 

materiales escritos auténticos en el desarrollo de la destreza hablada. La 

investigación se realizó con dos grupos: experimental y de control de nivel A1 

del Centro de Idiomas de la Universidad Técnica de Ambato. A través de la 

aplicación de una pre-prueba en los grupos seleccionados se determinó el 

nivel de los estudiantes en la destreza hablada. En el grupo experimental se 

aplicó diez clases prácticas usando materiales escritos auténticos en 

diferentes actividades. El experimento finalizó con una post-prueba tanto en el 

grupo experimental como en el de control. Una vez que los resultados fueron 

validados se procedió con la verificación de la hipótesis con la prueba t de  

estudiante. Los resultados obtenidos mostraron que los materiales auténtico 

escritos promueven el desarrollo de la destreza hablada. Además, durante las 

clases experimentales los estudiantes participaron activamente lo que 

incremento la interacción en el aula de clase usando el idioma inglés. Las 

actividades aplicadas durante el estudio están incluidas en un folleto, el cual 
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contiene diez actividades comunicativas usando materiales escritos auténticos 

las cuales propician conversaciones reales, motivando a  los estudiantes en el 

aprendizaje del idioma inglés. 

 
Descriptores: Actividades comunicativas en un folleto, aprendizaje del idioma 

inglés,  conversaciones reales, desarrollo de la destreza del habla, interacción 

en el aula de clase, materiales escritos auténticos, motivación de los 

estudiantes, participación activa, preprueba y post prueba, prueba del 

estudiante. 
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EXECUTIVE SUMMARY 

The development of speaking skill in a foreign language is a challenge that 

students of higher education must deal. For that reason, the present study was 

carried out to determine the influence of authentic written materials on the 

development of speaking skill. The research study was done with two groups: 

experimental and control group of A1 level students of the regular program in 

the Language Center in Universidad Técnica de Ambato. The level of the 

students in the speaking skill was determined through the application of a pre-

test in the selected groups. Ten practical classes were applied using authentic 

written materials in the experimental group. The experiment concluded with a 

post-test in the experimental and control group. Once the results were 

validated, the verification of the hypothesis was carried out through the student 

t-test. The results obtained showed that authentic written materials promote the 

development of speaking skill. Moreover, during the experimental classes the 

students participated actively increasing the interaction in the classroom using 

English. The activities applied during the research study are included in a 

booklet. It contains ten communicative activities using authentic written 

materials which, encouraging real conversation and motivating students in the 

English learning process. 
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Keywords: Communicative activities in a booklet, English language learning, 

real conversations, speaking skill development, interaction in the classroom, 

authentic written materials, students’  motivation, active participation, pre-test 

and post-test, student t- test. 
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INTRODUCTION 
 

The acquisition of a new language implies a complex process; which some 

factors intervene facilitating or making difficult the development of necessary 

skills in a foreign language. For that reason, thousands of problems arise 

during the teaching-learning process. One of those problems is related to the 

use of English in a communicative way through the speaking activities during 

the class. 

 

The present research study attempts to crystallize, how the use of the authentic 

written materials can contribute to the speaking skill development in students 

in higher education. Through data gathered by different authors and activities 

proposed in a booklet students felt comfortable and engaged during the tasks. 

 

Furthermore, the booklet allows teachers to change and modify the activities 

proposed taking into consideration the main aim of the course, students’ level, 

strengths and weaknesses. All the activities are always focused on speaking 

production where the students’ predisposition play an important role. 

 

It should be mentioned that, authentic written materials used in the booklet 

have been gathered through different and real sources such as: newspapers 

and magazines printed in English. In order to provide information the research 

is divided into the following chapters: 

 

CHAPTER I.- It contains information about the problem. The contextualization 

is divided into some aspects such as: critical analysis, prognosis, research 

questions, justification and objectives. 
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CHAPTER II.- It contains theoretical framework information about authentic 

materials taking into consideration different authors’ perspectives, also the 

legal basis, hypothesis and variables have been included in this chapter. 

 

CHAPTER III.- It talks about the research methodology applied as well as the 

population chosen. There is also information about the method applied to 

gather data and its analysis. 

 

CHAPTER IV.- The analysis and interpretations of the results obtained is 

carried out in this chapter. Furthermore, applying a formula the hypothesis 

verification was made. 

 

CHAPTER V.- It contains the conclusions and recommendations after 

performing an analysis of all the results obtained and the information gathered 

during the research.  

 

CHAPTER VI.- It encompasses all the aspects included in the proposal about 

the use of authentic written materials found in different sources according to 

our objectives. 

 

 

 

 

 

 

 

 

 

 



3 
 

 

 

CHAPTER I 

 

THE PROBLEM 

 

1.1 Theme of the problem 

“Authentic written materials in students’ speaking skill development in higher 

education” 

 

1.2 Problem statement 

1.3 Contextualization of the problem 

The learning of a foreign language has always been a controversial topic 

around the world. During the past decades, learning of a second language has 

been mandatory in developed countries where education has an important role 

in society. However, the situation in Ecuador has been different. Around 24 

years ago the learning process of a foreign language like English was sporadic. 

Students mainly learned isolated words and some common phrases through 

repetition.  

 

In 1992 the Ecuadorian Educational System went through a transformation. 

The Ministry of Education in Ecuador increased the number of English classes 

in public institutions. Currently, total number of class hours a student will have 

received prior to reaching the university level is approximately of 1500 hours. 

This number is in relation to public educational institutions not necessarily the 

same number of hours can be applied to private institutions. It is in this respect, 

that the assumption can be made that students will have developed the 

fundamental skills in English. Despite the large number of hours, Ecuadorian 
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students are not capable to communicate fluidly and in some cases none of the 

skills have been developed adequately. 

  

In order to improve this situation new projects, strategies and methodologies 

have been put into practice to engage students in the teaching – learning 

process. Nevertheless, the results have not been as expected. Conscious of 

this issue, CEAACES (Consejo de Evaluación, Acreditación y Aseguramiento 

de la Calidad de la Educación Superior) has been working some important 

changes in the higher educational system, as well as its regulations to develop 

the fundamental skills in a foreign language. Nonetheless, in an article entitled 

Ecuador tiene nivel bajo de inglés. (2015, February 11) refers to the report 

presented by Education First ranking 2016, in which Ecuador is in number 35th 

place with a low level of English among all the countries in Latin America. 

 

Those results have been verified in another article, Oportunidad de becas en 

el extranjero para ecuatorianos. (2016, January 31) refers to the low average 

in English productive skills of Ecuadorian students that have applied for a 

scholarship abroad.  

 

In this context, it is worthwhile to consider that students in Tungurahua province 

present the similar issues, overall in the development of productive skills. In 

accordance to some studies carried out by Walker (2014) of Manchester 

Metropolitan University, the most difficult skills to develop are listening and 

speaking. This is due to the fact, that the first skill includes different tones and 

accents than differ significantly from the mode that the words appear in print. 

The second one, because it is a process which comprises retention of 

information, understanding of the content, use of critical thinking and emission 

of criteria. 
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According to the results presented on the website “Ecuador Inmediato.com” 

students in higher public educational institutions, including Tungurahua, 

obtained a score of 13 over 20 in English. The main problem among students 

is speaking, there are many circumstances that have an influence on the lack 

of development of oral production and interaction. The most mentioned causes: 

use of the traditional education, poor level of English teachers, outdated 

textbooks, repetitive strategies and methodologies. 

 

Despite the changes made years ago, the problem is still latent in Ecuador. In 

the Reglamento de Régimen Académico for higher education the B2 English 

level must be obtained. Unfortunately, during the previous academic periods, 

these requirements have not been achieved. This means that most of the 

students start their language studies at the beginner level when entering 

university. 

 

This problem is so common at public universities, such as Universidad Técnica 

de Ambato, due to the fact, that there is a great number of students whose 

English level is A1, despite having completed the required levels. This implies 

a setback in the development of the communicative skills. There are numerous 

academic changes that must be applied in order to get students to 

communicate fluently and use English in real situations by the end of each 

academic period. 
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1.3.1 Critical analysis  

 

1.3.1.1 Problem Scheme 
 

 

 

 

 

 

 

 

 

 

 

 

  

   

 

 

Figure 1: Mind map of problems 
Author: Orbea, M. (2018) 
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The central issue addressed in the study is the relationship between the lacks 

of use the authentic written materials in the teaching – learning process, to 

develop students’ speaking skill in higher education and the restricted 

knowledge of vocabulary, due to the limited use of extra material with extensive 

vocabulary. This is because students have a tendency to only use the 

vocabulary given in their study texts. 

 

The application of traditional methods has been the reason that some students 

memorize the content without obtaining significant learning that is soon 

forgotten. Students are not interested in learning new words to enlarge their 

vocabulary and they scarcely apply the communicative approach. 

 

Students’ low productivity without meaningful learning achievements is an 

effect of the limited use of critical thinking in order to express their ideas, which 

prevents students to interact with others in a natural way.  

 

There are some circumstances that prevent students from being part of the 

teaching-learning process. One of them, is the application of some 

demotivating activities without taking into consideration students’ interests. 

This causes disengaged students during the class hours.  

 

1.3.2 Prognosis 

If students do not develop the necessary skills in a foreign language, they will 

not be able to effectively communicate in real contexts. This results in some 

students feel discouraged and lost interest in continuing to learn a foreign 

language. Moreover, they will not achieve the mandatory requirement to obtain 

their degree in higher education and most importantly, they lose the opportunity 

to continue their studies abroad. This means that there is the loss of the chance 

to receive an adequate training in specific areas to help them with better 

working opportunities. 
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On the contrary, if the mentioned problem is solved, students will develop their 

speaking skill. Students will engage in the learning process and they will 

complete the requirements in higher education. Students will take part in 

conversations in their classes. Furthermore, they will feel comfortable speaking 

in a foreign language and they will be motivated to use it with native speakers. 

 

1.3.3 Setting of the problem 

How do authentic written materials promote students’ speaking skill 

development? 

 

1.3.4 Research questions 

• What are some important aspects of using authentic written materials 

for developing speaking skill? 

• How does the use of authentic written materials help on the 

development of speaking skill? 

• How do students respond to the use of authentic written materials? 

 

1.3.5 Research delimitation 

Field:                 Education 

Area:                 Speaking skill 

Aspect:              Learning – teaching 

 

1.3.5.1 Temporal delimitation 

Academic period March – August 2018. 

 

1.3.5.2 Specific location of research 

The present research study was carried out in the Languages Center in 

Universidad Técnica de Ambato. 



9 
 

1.4 Justification 

The demands of the globalized world are greater than in the past. Nowadays, 

the domain of foreign languages is important for doing business, obtaining 

opportunities in studies and work, obtaining promotions and earning high 

salaries. As well as all the aspects mentioned this contributes to the economic 

situation in a country and social development of its population. 

 

There are many features involved in this development. Some of the most 

fundamental features are the quality of the education system offered, training 

and motivation of teachers and interest of the students in learning a foreign 

language. Superficial changes in regulations will not make the difference, 

teachers need to make modifications in the classroom where students’ 

intellectual capacities are developed by applying innovative strategies.  

 

According to some studies one of the most spoken languages in the world is 

English, because it is considered to be the language of business. However, the 

development of the communicative skills is difficult to achieve, mainly because 

of the pressure of the context. At the end of a course teachers want students 

to maintain a conversation relatively fluid but unfortunately, they can only use 

some sporadic grammar sentences. 

 

Prior research carried out by EF EPI (English Proficiency Index) tested 52.000 

students over 18 years through an online test, whose results placed Ecuador 

behind Colombia, Chile, Mexico and Peru. The lowest results were related to 

the use of English in real situations which included a conversation asking and 

answering simple questions. Thus, it is necessary to apply new materials and 

strategies, in order to increase students’ speaking skill development. 

 

The present study attempts to expose our students to real situations, in which 

they have to communicate with others motivating them to give their opinion 
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about different topics. Through, the use of authentic written materials students 

will increase their vocabulary. They will be able to formulate questions in order 

to know their classmates’ opinion until reach the productive knowledge. By 

applying authentic written materials teachers can ensure that students can give 

their opinion by achieving the development of oral skills.  

 

1.5 Objectives 

 

1.5.1 General objective 

Determine if authentic written materials promote students’ speaking skill in 

higher education. 

 

1.5.2 Specific objectives  

• Determine the use of authentic written materials in the classrooms. 

• Detect the effectiveness of the application of authentic written materials 

to develop speaking skill. 

• Determine if students’ response is favorable about the use of authentic 

written materials in the class. 

 
 

 

 

 

 

 

 

 

 



11 
 

 

 

CHAPTER II 
 

 

THEORETICAL FRAMEWORK 

 

 

2.1 Research background 

Upon reviewing the databases of some universities and academic journals, it 

was possible to find that there are several research studies focused on the use 

of authentic materials.  

 

A research carried out by Gilmore (2011) in the University of Tokyo with the 

theme: “I prefer not text: developing Japanese learners’ communicative 

competence with authentic materials”, was done to determine the impact of 

authentic materials in the development of speaking skill, through the quasi – 

experimental approach. The author concluded that authentic materials help to 

develop extra linguistic skills applying speaking strategies and engage student 

in the learning process. 

 

This study demonstrates the positive influence of authentic written materials in 

the development of speaking skill and how students are more aware of the use 

of real materials in the learning process. The study contributes to the present 

research because it analyzed the feasibility in the application of authentic 

materials. 

 

In the Universidad Técnica de Ambato a study was carried out by balladares 

(2015) regarding “El uso de realia o material auténtico y su influencia en la 

adquisición del vocabulario del idioma inglés de los estudiantes de los novenos 
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grados de educación general básica paralelos A y B de la Unidad Educativa 

Francisco Flor – Gustavo Egüez del cantón Ambato, provincia de Tungurahua”.  

The study was focused on stablish the importance of authentic materials in 

teaching new vocabulary, taking into consideration the different ways of 

teaching. 

 

The study carried out helped to identify how students are able to guess the 

meaning of words in context without previous knowledge. Furthermore, the 

study helps to the present research because it shows that students can 

increase their vocabulary using authentic materials. 

 

Other studies have been found relating to the use of authentic materials, in 

order to develop the basic English skills, such as the one in the Pontificia 

Universidad Católica del Ecuador entitled: “How can reading authentic material 

such as short stories, articles and magazines successfully help to teach English 

in young adult EFL classrooms” by Loaiza (2011). The study was done to 

determine how authentic materials engage students in the use of English in 

class. Moreover, the research highlights the affirmative effect that authentic 

materials have over young adult learners, due to the fact, that the information 

presented in authentic materials is real and attractive in terms of learning. 

 

The information gathered during the study helped to the author to determine 

that young adult learners enjoyed to participate in debates after reading 

authentic materials, because the topics applied were updated. The conclusions 

presented by the author helped to identify that it is possible to develop 

communicative competence through meaningful activities applying authentic 

materials. 

Some studies have also been conducted on the use of authentic materials 

around the world. For instance, the study done by Rogers and Medley (1988) 

on the topic: Language with purpose: Using Authentic Materials in the Foreign 
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Language Classroom was done to determine the relationship between 

authentic materials and instructional process. The study concluded that 

students exposed to real contexts in classrooms expand their knowledge about 

native speakers. They are able to express their opinion about diverse topics, 

provide examples and make comparisons. 

 

The arguments exposed in the conclusions of the study are indicators that 

students develop their speaking skill through authentic materials. Furthermore, 

students expand their knowledge about cultures around the world and are able 

to express their ideas. 

 

Based on this study, it is worth mentioning that students do not present 

problems to use authentic materials in class. On the contrary, they show 

predisposition and curiosity because the majority of the textbooks do not 

include real information used by native speakers. 

 

Cano (2013) studies the advantages and disadvantages of authentic materials. 

This study was conducted to determine the pros and cons of authentic 

materials in the learning process.  As conclusions, the author mentions that 

authentic materials are easy to obtain. Moreover, they can be used for diverse 

activities. Students feel that they are part of the teaching and learning process 

which has a positive effect. Furthermore, students are exposed to real 

examples that help them to identify new words, adjectives, tenses, prefixes and 

suffixes. The author also reports that sometimes teachers need to modify the 

materials in order to be related to the students’ aims. The length of the materials 

can be a problematic as there is the risk of students disengaging. 

Taking into consideration the conclusions of the study made by Cano. It can be 

said that, teachers must revise the content and length of the authentic materials 

in order to determine their effectiveness. The facility to obtain authentic 

materials help in the design of diverse activities included in the proposal. 
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The study made by Moral (2010), entitled: Why using authentic written 

materials in the EFL 2 classroom? Reasons and Examples, in order to 

determine the benefits of authentic materials in the learning process. Some 

conclusions are presented by the author, for instance: authentic written 

materials motivate students to use their creativity changing the endings. This 

helps students to make comparisons between readings and student contexts. 

Students are able to give summaries regarding the content of the reading and 

guess the meaning of words in context increasing the development of the 

communicative skill. 

 

The aforementioned study contributes to the present research because it 

confirms that students develop speaking skill through the use of authentic 

materials in class. Moreover, authentic materials increase students’ creativity. 

Also, students are able to sum up information. 

 

 

2.2 Philosophical foundations 

The research focuses on the constructivism theory, due to the fact, that the 

theme includes real issues that affects the vast majority of students at the 

higher education level. Vygotsky (1978) states that this approach promotes 

social interaction so learners are incorporated into a knowledge community 

through a relationship between logical memory and the formation of concepts. 

 

Through the application of this paradigm the study was performed on all 

aspects that have influenced on the fact that students have not developed their 

speaking skill properly. Moreover, a deep analysis was performed of the current 

situation at higher education in general. 
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2.3 Legal basis 

There are legal laws of Ecuador which support the following study. The first of 

these is from the Constitución de la República del Ecuador, Quito, Ecuador, 

2008. These are follows: 

 

Article N°27. Chapter II states that education in Ecuador will be involved, 

obligatory, inclusive, diverse, taking into consideration the different forms of 

culture. It will be directed towards the promotion of values and equity among 

the members of society in order to develop their capabilities and competences.  

  

Article N°343. Title VII, chapter I mentions that Ecuadorian education has as 

purpose to develop personal, group capabilities and their potential which will 

allow for learning and use of knowledge, strategies, the arts and culture. 

 

Article N°350. Title VII, chapter I, indicates that the main aims of the higher 

education in Ecuador are related to academic and professional training, taking 

as reference the humanist and scientific vision through origination innovation, 

advancement, progression and diffusion of arts and cultures. 

 

Moreover, the learning a foreign language in higher education is established 

in Reglamento de Régimen Académico, Quito, Ecuador, 2016. It states as 

follows: 

 

Article N°31. The learning of a foreign language is mandatory in all higher 

levels. It may or may not be part of the curriculum in a degree program or major. 

Students will have to complete the required levels by the final academic period 

of their studies. The level of proficiency will be assessed through a test which 

will be mandatory to continue with their studies. 
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For students in the different majors of universities, the level required is B2 

according to the Common European Framework of Reference for languages. 

For this reason, it is essential to focus on speaking skill development in early 

stages of learning to achieve the requirement. 
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2.4 Key categories 
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Figure 2: Fundamental categories 

Author:   Orbea, M. (2018)
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2.4.1 Independent variable interrelected  

 

 

 

 

 

 

 

                                                                                

 

 

 

 

  

  

  

Figure 3: Independent variable interrelated 

Author: Orbea, M. (2018) 
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2.4.2 Dependent variable interrelected  

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

  

Figure 4: Dependent variable interrelated 

Auhtor: Orbea, M. (2018) 
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2.4.3 Dialectical view of conceptualizing variables 

 

2.4.4 Independent variable framework 
 

Teaching Learning Process 

Hedge (2000) states that teaching learning process is the path that goes from 

the theoretical to the practical, through the activities and materials applied in 

the classroom. The author has mentioned that sometimes teaching is divided 

into vocabulary and grammar in order to develop skills. 

 

In the study entitled Transformed by Learning Technology, performed by 

Laurillad (1994) reports that the teaching learning process contains four 

important aspects: discussion, interaction, adaptation and reflection. All of 

aspects mentioned have relationship to teaching-learning outcomes, learning 

environment, students approach, input factor and course design. 

Considering the information mentioned, it is possible to state that teaching 

learning process applied in the classroom is a procedure that helps learners in 

the development and acquisition of new meanings through different activities 

and materials. 

Discussion 

Brookfield and Preskill (1999) mention that discussion is an outstanding tool 

used for increasing students’ motivation and nurturing their logical agility. 

Furthermore, this kind of strategy creates opportunities for students practice a 

number of skills such as: state their position, respect and consider different 

opinions and use the vocabulary and grammar learned. 

  

On the other hand, Frederick (1981) remarks that discussions provide 

possibilities for the discovery of their abilities to lead a conversation and to take 
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turns to express their opinion. However, anxiety can be felt, so the instructor 

has to maintain control over the information shared.  

 

Having the ideas clear, it is worth mentioning that discussion motivates learners 

to take part in conversations, where they can express their opinions about 

certain topics. 

 

Interaction 

According to Scheinkman (2008) in his article entitled: Social interaction refers 

that, it is part of the field of sociology, linguistics, broadcasting and 

communication studies, where social interaction is done without any 

intervening expertise. Face-to-face interaction includes some important 

aspects such as: physical presence, use of body language, reciprocated 

influence and decoding the information. Moreover, Scheinkman explains that 

interaction plays a significant role in the development of individual socialization. 

 

It is necessary to state that, interaction is a fundamental part in the 

development of students’ speaking skills, due to the fact, that any language is 

used to transmit information. 

 

Adaptation 

Gudykunst (2003) reports that each performance of communication among 

human beings is an adaptive procedure, through verbal and non-verbal 

representations as a biological evolution influenced by the environment. 

Gudykunst has also mentioned that adaptation is closely linked with culture and 

follows a process. It responds to some uncertainty variables such as: reaction 

to foreigners, social labeling and situational processes. 
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Due to the fact, that there are available several materials to teach a foreign 

language; teachers must adapt materials taking into consideration students’ 

aims and level. 

 

Reflection 

There are some studies that provide a commentary regarding a reflection on 

communication. For instance: Fiske (2011) in his book entitled: Introduction to 

Communication Studies, mentions that reflection is connected with critical 

thinking, because it applies an extensively analysis about the issue. Moreover, 

Fiske suggests that a vital key for reflecting is recognizing outlines and links 

that occur as a consequence of speaker’s experiences. 

 

The information mentioned emphasizes in the relationship between reflection 

and critical thinking, so teachers have to apply techniques from early stages to 

develop learners’ critical thinking. 

 

Communicative Language teaching 

Wilkins (1972) defines communicative language teaching as an approach that 

aimed to develop communicative competences in learners. The author 

mentions that, language must attend the purpose of communicating the 

speaker’s aims. 

 

Richards and Rodgers (2014) mention that one characteristic of communicative 

language teaching is, that emphasizes to practical as well as structural aspects 

of language, through diverse procedures where students interact in pairs or 

groups using different language resources. 

 

On the other hand, Howatt (1984) identifies two versions of Communicative 

Language teaching. The first version was used ten years ago. It stresses the 

importance of providing students with opportunities to use English integrating 
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language activities. However, the second version states that language is 

acquired through communication. It stimulates the development of the 

language system itself.  

 

Analyzing the information provided by some researchers, it is possible to 

conclude that Communicative Language Teaching is focused on the 

development of learners’ communicative competences, through activities that 

create opportunities to use a foreign language in classrooms. 

 

Teachers’ roles 

Hinkley (2011) mentions that teachers assume a new role in Communicative 

Language Teaching. Teachers are not the center of the class, on the contrary 

they are considered as facilitator and monitors during the learning process. 

Moreover, teachers are tolerant of students’ errors because they are conscious 

that learners are building up communicative competences. Teachers have the 

responsibility to create opportunities for learners to develop accuracy and 

fluency. 

 

The available information seems to suggest that teachers must facilitate the 

communication between all participants in the classroom. Furthermore, 

teachers as considered as an organizer of resources and activities to improve 

the dynamics of lessons. 

 

Learners’ roles 

Johnson (1998) identifies that learners as negotiators in Communicative 

Language Teaching. Learners have to contribute in the learning and become 

active participants. During the process, learners are expected to interact with 

their partners in conversations through activities designed by teacher. 
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In this respect, it is possible to mention that it is necessary that learners become 

comfortable working with their classmates and take on a greater degree of 

accountability in their independent learning process. 

 

Learning resources 

Nowadays, different resources are used during the teaching process, which 

vary due to students’ aptitudes, needs, levels, purposes and time. 

Merrit (2013) mentions five of the most useful free resources to learn a foreign 

language and develop necessary skills. The five resources suggested are:  

• Authentic materials are useful because of constantly being updated. 

Moreover, they contain relevant and cultural information that catch 

students’ attention regardless of the level. They are used to increase 

vocabulary. 

• Learner community websites provide the opportunity to share 

community spaces, through forums directed by individuals from different 

countries. 

• Song lyrics are one of the tools most used around the world, because it 

is a great method for remembering phrases in an attractive way. There 

are songs designed by teachers which are connected to grammar 

tenses. 

• Language exchange groups offer a great benefit to practice spoken 

language, through working in pairs with native speakers to maintain a 

natural conversation. 

• Podcast exposes students to the target language. They are an 

exceptional way to access authentic conferences recordings of different 

topics. 

Undoubtedly, there are several learning resources that help learners in the 

development of fundamental skills in a foreign language. Furthermore, most of 

the learning resources can be used in a wide variety of activities. 
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Authentic materials 

According to Mishan (2005) authentic materials are an important part of 

learning resources, since they expose students to real contexts, because they 

are created by native speakers in a target culture. Mishan states that the 

authenticity of this kind of materials implies the development of linguistic and 

discourse competences.  

 

Peacock (1997) claims that authentic materials contribute in the learning 

process, through students’ intrinsically motivation. Furthermore, Peacock 

mentions that there are different types of authentic materials such as: realia, 

printed texts, images, multimedia materials and audios. All of them are included 

in four general groups: authentic written materials, authentic reading materials, 

authentic visual materials and authentic listening materials. 

 

Certainly, authentic materials are among the most important tools used in 

classrooms, because they are able to expose learners to real contexts. 

Moreover, authentic materials arouse learners’ motivation in learning a foreign 

language. 

 

Authentic written materials 

Rogers (1988) states that authentic material is suitable and valuable in terms 

of aims and students’ needs, because they contain real and meaningful 

messages. In the same sense, Santos (2009) determines that authentic 

materials are designed for people that are trying to use a foreign language not 

for students, because they do not contain specific grammatical tenses. 

Moreover, Jordan (1997) refers that authentic materials are not designed for 

teaching languages. However, they can engage students in the learning 

process, because learners can be exposed to a real dialect. 
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Furthermore, Richard (2001) mentions some advantages of using authentic 

materials such as: positive effects, real cultural information, close to students’ 

needs and creative teaching process. Furthermore, Chavez (1998) states that 

authentic materials can be used in all the levels, because it is a great way to 

motivate learners to interact with their classmates. 

Additionally, Gilmore (2007) in his study points out that authentic written 

materials contain natural and native vocabulary. On the contrary, text books 

have given priority to the grammar and vocabulary aspects. Moreover, Gilmore 

states definitions about authenticity considering other researchers’ notions, for 

instance: 

• Porter and Roberts (1989) state that authenticity uses language that is 

created for native speakers.  

• Morrow (1977) states that authenticity is produced by native speakers 

which transmits real messages. 

• Widdowson (1978) states that authenticity refers to real contents in 

articles for native speakers. 

• Kramsch (1998) adds that authenticity is related to culture in different 

aspects giving the opportunity to readers use real language. 

The information mentioned emphasize the advantages of authentic written 

materials in the learning process, due to the fact, that learners are exposed to 

real contexts. Moreover, authentic written materials engage students, because 

they can be used for different purposes. 

The following materials are considered as authentic written materials, for 

instance: 

 

Newspapers and magazines 

Grundy (1993) states that authentic writing materials brings readers closer to a 

better understanding of culture in a given country. Currently, the online press 
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facilitates the use worldwide and in classrooms, this kind of material is useful 

to present real information to students. In the same sense, García and 

Bejarano (2001) mention that authentic written materials as newspapers and 

magazines demonstrate values. Moreover, magazines can engage young 

students through information about music, actors and singers, etc. 

 

Unquestionably, the application of newspapers and magazines present 

advantages, because they contain interesting subjects that motivate students 

to develop their creative work. Furthermore, students are familiar with this type 

of written media. 

Advertisements 

The use of advertisements is very common in textbooks, because they provide 

the necessary information to develop critical thinking. In this regard, Williamson 

(2002) defines advertisements as a transparent vehicle that includes ideas and 

messages, which must be decoded by the readers through the application of a 

method of analysis. Moreover, advertisements can contribute to the 

development of receptive and productive skills in a target language.  

 

One advantage in the application of advertisements is that they provide visual 

support in the teaching process with a variety of styles. Furthermore, they can 

develop learners’ communicative competences through role-plays. 

 

Letters 

Leibniz (1989) states that letters reveal the writers’ intentions through words in 

a logical order, which implies a process to structure. Letters increase writers’ 

creativity, because they have to show readers series of events in a passive 

context. This kind of tool is important, because it is part of life and includes an 

intensive analysis of the language used that shows the real intentions of the 

writer.  In addition, there are some sort of letters, which allow teachers to apply 
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different activities to increase students’ vocabulary and identify fixed 

expressions. 

 

Some of the advantages have been identified, such as: letters presents 

everyday situations. Students can use the vocabulary and practice different 

tenses. Also, letters develop students’ creativity as writers and readers. 

Non-prose texts 

Maps 

Vasiliev and MCAvoy (2013) mention that maps are satellite images printed on 

paper through human manipulation, which can be used for different purposes. 

There are a great variety of maps that can be used in classrooms, because 

they provide realistic and sufficient information. Furthermore, this material 

presents academic and specific purposes related to learners’ needs. Maps are 

mostly apply in order to give directions and establish routes. Unfortunately, 

maps are not available in textbooks, due to its level of complexity.  

 

The benefits in the application of this type of material is that they develop 

students’ creativity and increase their vocabulary. 

Labels 

According to Silberstein (1948) labels are commonly applied in newspapers 

and magazines, but they can be used as an individual section to impulse the 

interpretation through a technical prose. Moreover, this kind of material 

develops students’ creativity and practice of structures. 

 

Comics 

Musiol (1995) states that comics are the way to engage young learners in the 

learning process of a target language, they offer a wide range of activities 

through visual aids. Comics offer some advantages, such as: they present 
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positive properties through real vocabulary and a large collection of morpho-

syntactic. They aide in the engagement processes. 

 

2.4.5 Dependent variable framework 

 

EFL education 

There is a lot of available information about English as a Foreign Language 

(EFL). For instance:  In Oxford Dictionary (2017) the EFL classroom is defined 

as a place, in which English is not the primordial and central language of the 

country. Commonly, learners only have the opportunity to use English during 

class hours. One disadvantage mentioned about the EFL classroom is that 

learners are not exposed sufficiently to the use of that language in real 

contexts. 

In EFL classrooms teachers must take opportunities to focus on different 

aspects beyond grammatical structures and expose students to a foreign 

context, where they can talk about culture, society and relevant information. 

Seidhofer (2011) comments that in EFL classrooms learners have chosen a 

target language as a way of communication. Learners follow the language rules 

used by native speakers. Moreover, the author mentions that ludic language 

can broaden the interaction among learners increasing their linguistic 

awareness.   

EFL learners’ needs: 

• A lot of speaking practice in the classroom. 

• Provide information about foreign cultures and communities around the 

world. 

• Use updated materials. 

• Create social networking sites with native speakers. 
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Communication 

Urteaga (2009) in her article entitled: La teoría de sistemas de Niklas Luhman, 

states that, communication is a system in which people transmit information 

using three components: message, material (information) and comprehension, 

through participants transmit the message to different people. Additionally, 

Urteaga mentions three ways of communications: language, dispersal media 

and symbolically communication. 

According to Wood (2004) communication is a systematic process, in which 

people interact with others through signal, words and gestures to create, 

transmit and deduce meaning.  

The writer identified some types of communication: Intercultural 

communication, which studies the way that people from different countries and 

culture transfer messages. Interpersonal communication, which studies 

different roles in the society and intrapersonal communication, which reflects 

on communication with self. 

Payne (2014) in his article entitled: The meaning of communication assumes 

that, communication is related to receivers’ responses, because it assures the 

success of communication. Most of the time, people think that spoken and 

written messages are enough to complete the communication cycle. However, 

Payne proposes that receivers’ understanding is essential.  

English language skills 

Oxford (2001) identifies four fundamental skills in English language: listening, 

reading, speaking and writing. Furthermore, they are divided into two sub-

categories: receptive and productive skills. In receptive skills learners do not 

produce, only they receive information to increase their understanding, thus 

they are well known as passive skills.  On the other hand, speaking and writing 

are known as productive skills, because students have to produce language, 

for that reason these skills are named as active skills. 
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Receptive skills 

Rozaida (2014) states that receptive skills are divided into listening and 

reading, which provide an extensive vocabulary to learners and facilitate 

language acquisition. Moreover, it is important to mention that students 

continuous exposure to the skills mentioned will help them to the declining use 

of their mother tongue. 

 

Listening 

Duquette (1995) suggests that listening is a fundamental part in the 

comprehension cycle about a foreign language that it is not easy to be 

evaluated for its complexity. Furthermore, this skill is considered one of the 

most difficult ability to develop in the learning process, due to the fact that, 

listeners must be attentive in order to anticipate the content of the listening 

section.  

 

In the same sense, Harmer (2007) mentions that listening is an effective tool to 

improve learners’ pronunciation, because they absorb appropriate pitch and 

intonation. Moreover, the author states two kinds of listening: intensive and 

extensive. Intensive listening is used with academic purposes and takes place 

in classrooms. On the other hand, extensive listening encourages learners to 

use the language.  

 

Reading 

Perfetti (1985) states that reading is an ability, through learners must process 

information in a text. Moreover, this skill includes a wide knowledge of 

vocabulary to interpret the meaning of a word in the context of a passage. In 

addition, readers need to develop critical thinking in order to identify the writer’s 

point of view and the aim of the content.  
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Additionally, Harmer (1998) mentions that the purpose of a reding depends on 

students want to get out of it. Moreover, the author remarks two kinds of 

reading: reading for pleasure and reading for detailed comprehension. In both 

kinds of readings learners can take advantages about skimming and scanning. 

 

Productive skills 

Golkova and Hubackova (2004) mention that productive skills are the process 

used to transmit information. Nevertheless, it must be said that there is a close 

relationship between productive and receptive skills, due to the fact, that the 

first one cannot function without the second and vice versa. In this regard, 

Riggenbach and Lazaraton (1991) state that productive skills are developed 

naturally in the appropriate classroom environments, through creative teachers 

who promote communicative abilities in language learners. 

 

Meanwhile, Olshtain and Cohen (1991) suggest that the use of a variety of 

activities play an important role, in the development of the fundamental skills in 

a foreign language. These have to be organized from the easiest to most 

challenging ones, without grammatical preferences.  

Writing skill 

Browmik (2016) defines writing as a method of communication that allows 

learners to place their ideas on paper, through convincing arguments in a well-

constructed text. This skill is considered as a complex process, because it 

combines series of elements such as: spelling, grammar, vocabulary, 

composing and a high level of organization. Furthermore, the author mentions 

that there are some factors contributing for a complete writing such as: 

psychological factors, linguistic factors, cognitive factors, and process of 

writing.  
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In the same way, Harmer (2007) mentions that writing is used for different 

purposes, so it is produced in variety forms. Depending of the purpose, writings 

follow four stages: planning, drafting, editing and final draft. The stages 

mentioned contribute to readers be able to decode and understand the writer’s 

message. 

 

Speaking skill 

Harmer and Thornbury (2005) states that speaking is part of daily life and it is 

produced naturally. However, when people are learning a foreign language, 

they struggle to achieve this ability. The authors mention that speaking is linear 

and unplanned, because it takes place in real time applying different 

utterances, so the response time is limited. Moreover, Harmer and Thornbury 

refer that speakers need to know linguistic knowledge and speech conditions 

to generate interaction. In this sense, the authors identify some speech factors: 

cognitive, affective and performance. 

 

Additionally, Harmer and Thornbury suggest that learners need to know 

specific speech acts in order to use the language properly. Furthermore, the 

authors identify some elements that intervene in speech acts, such as: 

Register, discourse, grammar, vocabulary and phonology. 

 

In the same sense, Segura (2013) states that many languages teachers reckon 

that speaking is one of the most influential skill, because it supports in the 

development of listening, writing and reading. However, speaking is considered 

as one of the most difficult skills by learners. Bygate (2001) points out that 

speaking has always been considered, as one of the most important aspects 

in the teaching – learning process since ancient times. Furthermore, Bygate 

supports his ideas in three aspects:  

• The outdated grammar translation technique continues having a strong 

influence on language teaching. 
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• Students are not being exposed enough time to real speech. 

• Traditionally teachers did not put emphasize on improving speaking 

because it was part of their methodology. 

On the other hand, Levelt (1989) argues that speaking production encloses 

four main processes: conceptualization, creation, vocalization and self-

monitoring, the procedures occurs fast and automatically. 

Baker and Westrup (2003) suggest that learners must practice the target 

language using similar situations to those that occur in real life. This needs to 

be done with a specific purpose in view, in an encouraging environment where 

learners can express their ideas spontaneously. Moreover, Baker and Westrup 

describe some important aspects that must be considered for the development 

of speaking skill, such as:  

Accuracy and fluency 

Baker and Westrup (2003) states that accurate learners do not make mistakes 

in pronunciation, use of vocabulary and grammar. On the other hand, fluent 

learners are not usually worried about making mistakes, if not expressing and 

creating understanding. The learning environment plays an important role to 

determine what is appropriate for learners. 

 

Different learning contexts 

Baker and Westrup (2003) identified two specific situations, the first one where 

learners can practice outside the classroom, and the second situation where 

learners never perceive spoken English excepting by their teacher and only 

use English in the class and never read English content apart from when they 

use their textbook. 

According to Baker and Westrup’s criteria, it is important to apply different 

activities in order to encourage learners, mainly the youngest ones in order to 

create an appropriate environment where learners enjoy the class. 
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Different types of learners 

Baker and Westrup (2003) have identified two groups of learners: Adult 

learners and young learners. Generally, adult learners present certain 

characteristics, which are necessary to consider to plan a lesson. It is worth 

mentioning, that it is normal in adult learners to have been away from formal 

education for a sometime. They expect to have a fast progress in the use of 

the language, so they are easily frustrated. Moreover, they have a clear idea 

about what they want to learn.  On the other hand, young learners are usually 

enthusiastic and intrusive. Being on the most part not self-conscious and not 

having a life plan yet either. However, they enjoy active classes where they can 

demonstrate their abilities in the use of the language.  

 

Considering the perspective of the authors, it is worth mentioning that there are 

other factors that intervene directly in the speaking development, such as: 

Interaction 

According to Stuart, Newell and Moran (2008), interaction is a transaction that 

needs minimum two actors in a diversity of combinations, through which it is 

possible to exchange information, ideas and also services. Stuart, Newell and 

Moran have mentioned that interaction has to be a reciprocal action in order to 

get comprehension.  

 

In this regard, Anderson (1996) considers that interaction is a dialogue 

composed by stages of turns, where the participants figure out the speaker’s 

intention, understand the message and experience the results. The control and 

quality of information will be determined in order to achieve the aim. 

 

Pronunciation 

Isaacs and Harding (2017) define pronunciation as a comprehensive unit, 

which is composed of both segmental (individual sounds) and suprasegmental 
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(prosodic) features. It is considered as a necessary source in the development 

of communicative competence.  

 

On the other hand, pronunciation is a problematic part in the learning process 

of a foreign language because of its level of complexity.  In the same way, 

Kaugmann (2005) states that pronunciation is one of the areas, where teachers 

must emphasize in the early stages in the learning process to force learners to 

use the correct intonation. 

 

Grammar and vocabulary 

Hatch and Brown (1995) mention that grammar comprises a reputable 

framework of rules and procedures. Grammar and vocabulary are necessary 

to transmit correct information through writing or speaking.  Additionally, 

Schmitt (2000) sets up that vocabulary changes speakers’ requirements with 

the time and it is in constant evolution. It does not have limitations or borders, 

on the contrary, it grows up with the world. Furthermore, learners have to 

increase their vocabulary range in every class, which will help them to develop 

their language skills. 

 

2.5 Hypothesis 
 

H0 = Authentic written materials do not promote the development of the 

speaking skill of A1 level students  

H1 = Authentic written materials promote the development of the speaking skill 

of A1 level students  

2.6 Signaling hypothesis variables   

 

Independent variable:  Authentic written materials 

 

Dependent variable: Speaking skill 
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CHAPTER III 

 

RESEARCH METHODOLOGY 

 

3.1 Basic method research 

This work was based on the quasi-experimental research approach. It allowed 

to select participants for the research study in advance, in order to avoid 

randomness. Moreover, the research approach helped to get strong evidence, 

through of the comparison of results between the experimental and control 

group. 

 

The use of the approach permitted to gather information through different ways, 

in order to have different perspectives of the issue. The information gathered 

was used to identify the factors that affect the problem. Moreover, the approach 

allowed that independent variable was manipulated before the dependent 

variable was measured. 

 

The approach applied was very useful to measure the information collected 

with numerical data. It proved the relationship between the variables and 

showed clear interpretations of the results obtained. 

 

3.2 Basic research modality 

3.2.1 Bibliographic documentary research 

Briggs, Coleman and Morrison (2012) state that bibliographic documentary 

research allows to gather information produced in the past about the variables, 

so researches can make a comparison with the updated information about the 
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issue. According to the authors, researchers need to ask critical questions to 

evaluate the accuracy of documents. 

 

The application of bibliographic documentary research allowed the collection 

and analysis of reliable scientific information, taking into consideration the point 

of view of different researchers, which give greater perspective for the inquiry 

of the present study. In addition, it allowed to have a guarantee in a certain way 

of the quality of the theoretical foundation in a research study based on the 

systematic and sequential analysis about empirical material.  

3.2.2 Field research  

Burgess (1990) establishes that field research is a pragmatist method, which 

requires inquiry strategies. Those strategies help to get answers to certain 

questions about the issue. In this sense, the author mentions that this kind of 

research involves monitoring the research process, through observational 

work, formal and informal interviews. 

 

Through the application of this research, all the possible data was gathered 

directly where the issue took place without any influence and control of the 

variables to have a huge range of information, which helped to work on the 

theoretical framework. Moreover, it supported the research with real 

perspective about the problem, people involved, consequences and possible 

solutions. The application of this type of research included participants’ 

observation, application of surveys and documents analysis. 

   

3.2.3 Explanatory research 

Hedstrom (2004) mentions that explanatory research is an approach that uses 

experimental data to provide theory-based explanations. The approach use 

different types of questions to produce accurate descriptions about the 

problem. 
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This type of research contributed with the explanation about the relationship 

established between variables, through description of contents and 

phenomena. It also helped to verify the hypothesis responding to the physical, 

contextual and social causes. The wide collection of information related to the 

problem determined the cause that generates the appearance of the 

dependent variable. It helped to conclude with clear ideas at the end of the 

study. 

 

3.3 Level of type of research 

 

3.3.1 Explaining level  

Rousseau (1985) mentions that explaining level is determined by pragmatic 

factors, that intervene in a research. This level does not show preferences 

concerning higher or lower explanations. In this regard, the author states that 

explaining level analyzes the conditions of the variables and provides an 

explanation. 

 

The present study explained the behavior and performance of a variable in a 

given context and its influence over another. Through the application of this 

level, it was possible to analyze the cause and effect of the proposed issue. 

 

3.3.2 Application level 

Guthrie (2010) states that application level is focused to analyze and solve 

social and practical problems. Those problems affect real life conditions in 

different environments. 

 

In order to provide a solution for the problem, application level was applied. 

Sometimes, it intervened directly on the issue, which results point to assess 

the degree of efficiency of the independent variable, through the processes 

used. 
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3.3.3 Correlational level 

Rosenthal, Rosnow and Rubin (2000) state that the correlational level allows 

to compare and contrast the data gathered of two groups. It gives greater 

substantive explanation of the results obtained. 

 

This type of level permits that hypothesis can be measured in a wide variety of 

ways, in order to obtain the level of significance in a research. It helps to accept 

or reject the hypothesis established. 

 

3.4 Population and sample 

 

3.4.1 Population 

The chosen target population was divided among students who were learning 

English on Starter level at the Language Center at Universidad Técnica de 

Ambato, and teachers from the same level. 

 

Informants Number 

Students  240 

Teachers 8 

Total 248 

 

Table 1: Population 

Author: Orbea, M. (2018) 

 

3.4.2 Sample 

Considering that the universe of the research was large in terms of students, 

the present study took into consideration a sample for the application of 

surveys to students and teachers from the level, with the application of the 

following formula: 

𝓃      =   ?   (Sample size) 

𝓃𝒸    =    95% (Margin of confident)   =   1, 96 
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𝓅      =    0,5 

𝓆      =    0,5 

𝓂ℯ   =    0, 05   (Margin of error) 

𝒩     =    248   (Population to be surveyed) 

𝓃 =
𝒩

1 + (𝒩)(𝓂ℯ)2
 

                                              𝓃 =
248

1 +(248)(0.05)2
 

                                              𝓃 =
248

1+(248)(0,0025)
 

                                               𝓃 =
248

1+(0,62)
 

                                               𝓃 =
248

1.62
 

                                               𝓃 = 153 
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3.5 OPERATIONALIZATION OF VARIABLES 

 

3.5.1 OPERATIONALIZATION OF THE INDEPENDENT VARIABLE 

 

INDEPENDENT VARIABLE:                             AUTHENTIC WRITTEN MATERIALS 

Definition Categories 
or 

dimensions 

Operational 
definition 

Indicators Basic Items Techniques 
and 

instruments 

 Authentic written 
materials are used 
to strengthen the 
teaching-learning 
process of a 
foreign language, 
as a learning 
resource through 
methods and 
techniques used in 
the classroom, with 
the purpose of 
exposing students 
to real situations 
that increase their 
vocabulary. 
 

Teaching 
learning 
process 
 
 
 
Communica
tive 
language 
teaching 
 
 
 
 
Learning 
resources 

All the answers 
given by 
students 
regarding to 
the application 
of various 
authentic 
written 
materials. 

Exposure 
Participation 
 
 
 
 
 
Direct 
Demonstration 
 
 
 
 
 
Visual 
Written 
 

1.-Do you believe that the 
textbook used in your 
classes is enough in the 
teaching-learning 
process? 
2.-Do you consider that 
using authentic written 
materials students could 
increase their 
vocabulary? 
3.-Do you think that 
authentic materials will 
help your students to have 
more interaction during 
classes? 
 
 

Survey 
 
Experimental 
classes 

 
Table 2: Operationalization of the independent variable 
 
Author: Orbea, M. (2018) 
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3.5.2 OPERATIONALIZATION OF THE DEPENDENT VARIABLE 

 

DEPENDENT VARIABLE: SPEAKING SKILL  

Definition Categories 
or 

dimensions 

Operational 
definition 

Indicators Basic Items Techniques 
and 

instruments 

Speaking skill is an 
interactive process that 
occurs in diverse 
environments such as  
EFL education, where 
learners’ mother 
tongue is different, 
whose aim is to 
promote 
communication and 
develop students’ 
productive skills, 
through the analysis of 
information.  

EFL 
education 
 
 
 
 
Communica
tion 
 
 
 
 
 
 
Productive 
skills 
 

All the 
communicat
ive 
situations 
proposed by 
students, in 
which they 
exposure 
and support 
their ideas 
with critical 
thinking. 

Culture 
Grammar 
Vocabulary 
 
 
 
Transmit Ideas 
Critical thinking 
 
 
 
 
 
 
 
Conversations 
 

1.-Do you consider that 
you need extra material 
in your classes in order 
to facilitate your English 
learning? 
2.-Do you believe that 
you can develop a 
conversation using the 
information given in an 
authentic written 
material? 
3. - Do you consider that 
using extra written 
material you could 
improve your speaking 
skill? 

Survey 
 
Pre-text 
 
Post-text 
 
Experimental 
classes 
 

 
Table 3: Operationalization of the dependent variable 
 
Author: Orbea, M. (2018)
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3.6 Method of data collection 

To gather enough information from primary sources, some techniques were 

applied, which contributed to the correct development of the research 

proposed. Moreover, the applied included some important aspects, such as: 

• Selection of the population for the present research. 

• Selection of measurement tools 

• Elaboration of a survey 

• Organization of timetables to apply the survey  

• Application of the survey 

Survey technique 

The application of a survey using the Likert scale helped to verify the use of 

authentic written materials. Moreover, it gave students the freedom to be 

honest when answering the questions. This type of technique was applied to 

students and teachers in the selected sample, to diagnose the feasibility of 

using authentic written materials in class hours. Formerly, the survey was 

reviewed and validated by the Academic Coordination of the Languages Center 

of the Universidad Técnica de Ambato, previous authorization of the Director 

of this Center. 

Observation 

Observation was another technique, which was carried out through an 

observational scheme. It allowed to monitor the students’ progress, difficulties 

and concerns during the research. The direct contact with the chosen 

population permitted to have a broad vision of the influence of the independent 

variable over the depending variable. 

Experimental classes 

Two groups were chosen in order to put into practice the activities designed. It 

started with the application of a pre-test, which helped to know the learners’ 

speaking level. In the experimental group 10 classes were carried out applying 

the authentic written material to develop students’ speaking skill. The control 
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group was used to make a comparison between both groups. At the end of the 

experimental classes a post-test verified the learners’ progress. 

 

Explanation of the procedure 

For the collection of the information a pre and post-test were administered in 

the experimental and control group. The researcher was the person in charge 

to apply the tests directly. The following procedure was taken into 

consideration: 

 

Basic questions Explanation 

Where? Languages Center – Universidad 

Técnica de Ambato 

When? Academic period March – August 

2018 

What level? Starter  level 

With whom? Students and teachers’ starter level 

About what? The incidence of non-use of 

authentic written materials in 

speaking skill development 

For what? To achieve the objectives 

established in the research 

Information gathering techniques? Survey technique  

Observation 

Experimental classes 

Information gathering instrument? Questionnaire 

Observational scheme 

In what context? Real English classes 

 

Table 4: Information collection procedure 

Author: Orbea, M. (2018). 
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3.7 Data collection and analysis  

Once the designed instruments to collect information were applied between the 

selected population and teachers at the Languages Center, the analysis of data 

collected was carried out, through the following steps: 

• Critical review of the information gathered. The analysis of the data 

collected was held discarding incomplete, unrelated and contradictory 

information. 

• The information collected was organized through a designed template.  

• The tabulation of the results was made using statistical techniques. 

Taking into consideration the results obtained through the tests and 

survey applied. 

• After that, analyzing the results graphing was carried out. 
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CHAPTER IV 

 

ANALYSIS AND INTERPRETATION 

 

4.1 Analysis of results  

Two surveys were applied to 153 students and 8 teachers of Starter level in the 

Regular Modality in the Languages Center. The surveys determined 

respondents’ perspectives about the use of authentic written materials in class, 

and its influence in students’ speaking skill development. 

 

Each survey had six statements, taking into consideration the variables 

stablished. The conditions of the responses were measured through the Likert 

scale.  The results obtained helped to show graphically the trend of the 

respondents about the use of authentic written materials.  

 

4.2 Data interpretation 

The data gathered was reviewed for the purpose of arriving at formal        

conclusions. The quantitative analyses was carried out in each statement. 

 

4.2.1 Survey addressed to teachers 

The results obtained are showed in tables and figures. 
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Question N° 1. - Do you believe that the textbook used in your classes is 

enough in the teaching – learning process?   

 

               Table 5: Organization of information template question 1 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 1 12.5% 

Agree 1 12.5% 

Disagree 6 75% 

Totally disagree 0 0% 

Total 8 100% 
             

                Author: Orbea, M. (2018). 

 

 

 

          Figure 5: Question 1 

Author: Orbea, M. (2018). 

 

 

Analysis and interpretation: 

The results indicate that 75% of respondents believe that the textbook used in 

their classes is not enough in the teaching–learning process. While 12,5 % 

totally agree and 12,5%  agree with the statement. The majority of the 

respondents are interested in including extra material, in order to reinforce the 

English skills. 

 

 

 

12,50%

12,50%

75%

0%

Question 1

Totally agree Agree Disagree Totally disagree
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Question N°2. - Do you consider that you need extra material in your classes 

in order to facilitate your students’ English learning? 

 

                 Table 6: Organization of information template question 2 

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 6 75% 

Agree 2 25% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 8 100% 

            

               Author:  Orbea, M. (2018). 

 

 

 

          Figure 6: Question 2 

                Author: Orbea, M. (2018). 

 

 

Analysis and interpretation: 

The results show that 75% of the respondents totally agree with the statement, 

because they need extra material in their classes, in order to facilitate their 

students’ English learning. Meanwhile, 25% of the respondents agree about 

the question. Taking into consideration the results, it is possible to establish 

that teachers consider necessary the use of extra material in their classes in 

order to practice the target language. 

75%

25%

0% 0%

Question 2

Totally agree Agree Disagree Totally disagree
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Question N° 3. - Do you consider that by using authentic written materials 

students could increase their vocabulary? 

 

               Table 7: Organization of information template question 3. 

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 7 87.5% 

Agree 1 12.5% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 8 100% 

         Author: Orbea, M. (2018). 

 

 

 

          Figure 7: Question 3 

Author: Orbea, M. (2018). 

 

 

Analysis and interpretation: 

The results determine that 87.5% totally agree and 12.5% agree with the 

statement. According to the results, it is possible to state that students could 

increase their vocabulary by using authentic written materials. Furthermore, 

authentic written materials will help students in the development of English 

language skills. 

 

87,50%

12,50%

0%

0%

Question 3

Totally agree Agree Disagree Totally disagree
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Question N° 4. - Do you think that authentic material will help your students to 

have more interaction during classes? 

 

Table 8: Organization of information template question 4 

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 3 37.5% 

Agree 5 62.5% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 8 100% 

                 

Author: Orbea, M. (2018). 

 

 

 

         Figure 8: Question 4 

               Author: Orbea, M. (2018). 

 

 

Analysis and interpretation: 

The results indicate that 62.5% of the respondents agree and 37.5% totally 

agree with the statement. Reviewing the results, it is possible to conclude that 

the majority of the respondents agree that by applying authentic material during 

the classes, students will have more interaction, because they can talk about 

real situation that happens around the world. 

37,5%

62,5%

0% 0%

Question 4

Totally agree Agree Disagree Totally disagree
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Question N° 5. - Do you believe that your students can develop a conversation 

by using the information given in an authentic written material? 

 

             Table 9: Organization of information template question 5 

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 3 37.5% 

Agree 5 62.5% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 8 100% 

             

Author:  Orbea, M. (2018). 

 

 

         Figure 9: Question 5. 

               Author:  Orbea, M. (2018). 

 

 

Analysis and interpretation: 

The results refer that 37.5% totally agree and 62.5% agree with the statement, 

about if students can develop a conversation by using the information given in 

an authentic written material. After analyzing the results, it can be established 

that the respondents believe that students can develop a conversation 

according to their level, through the use of the information given in authentic 

written materials. 

37,5%

62,5%

0% 0%

Question 5

Totally agree Agree Disagree Totally disagree
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Question N° 6. -  Do you consider that by using extra written material you could 

improve your students’ speaking skill? 

 

Table 10: Organization of information template question 6 

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 5 62.5% 

Agree 3 37.5% 

Disagree 0 0% 

Totally disagree 0 0% 

Total 8 100% 

                 

Author: Orbea, M. (2018). 

 

 

 

         Figure 10: Question 6 

               Author: Orbea, M. (2018). 

 

 

Analysis and interpretation: 

The results in this statement indicate that 62.5% totally agree and 37.5% agree, 

about students can improve their speaking skill using authentic written 

materials. Taking in consideration the results obtained, it is possible to 

conclude that through the use of extra written material, students could improve 

their speaking skill using the vocabulary and information given. 

 

37,5%

62,5%

0% 0%

Question 6

Totally agree Agree Disagree Totally disagree
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4.2.2 Survey addressed to students 

 

Question N° 1. - Do you believe that the textbook used in classes is enough in 

the teaching –learning process?   

 

             Table 11: Organization of information template question 1 

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 13 8.97% 

Agree 33 22.76% 

Disagree 90 62.07% 

Totally disagree 9 6.2% 

Total 145 100% 

           

Author: Orbea; M. (2018). 

 

 

          Figure 11: Question 1 

Author: Orbea, M. (2018). 

 

Analysis and interpretation: 

The results show that 62.07% believe that the textbook used in their classes is 

not enough in the teaching – learning process. Meanwhile, 22.76% agree, 

8.97% totally agree and 6.2% totally disagree. As we can see in the results, the 

majority of the respondents disagree with the statement stablished given as 

conclusion that, the textbook is not enough in the teaching – learning process.  

8,97%

22,76%

62,07%

6,20%

Question 1

Totally agree Agree Disagree Totally disagree
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Question N° 2.- Do you consider that you need extra material in the classes in 

order to facilitate your English learning?  

 

Table 12: Organization of information template question 2   

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 101 69.66% 

Agree 37 25.51% 

Disagree 6 4.14% 

Totally disagree 1 0.69% 

Total 145 100% 

            
Author: Orbea, M. (2018). 

 

 

 

         Figure 12: Question 2 

               Author: Orbea, M. (2018). 

 

 

Analysis and interpretation: 

The results indicate that 69.66% totally agree, 25.51% agree, 4.14% disagree 

and 0.69% totally disagree with the statement that mentions, that students 

need extra material in their classes to facilitate their English learning. The major 

number of the respondents consider the necessity to use extra material in the 

English classes, which will facilitate the learning process in the classroom. 

69,66%

25,51%

4,14% 0,69%

Question 2

Totally agree Agree Disagree Totally disagree
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Question N° 3. -  Do you consider that by using authentic written materials you 

could increase your vocabulary?   

 

 Table 13: Organization of information template question 3 

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 82 56.55% 

Agree 49 33.79% 

Disagree 13 8.97% 

Totally disagree 1 0.69% 

Total 145 100% 

            
 Author: Orbea, M. (2018). 

 

 

         Figure 13: Question 3 

                Author: Orbea, M. (2018). 

 

 

Analysis and interpretation: 

The results denote that 56.55% totally agree with the statement about, if 

students increase their vocabulary by using authentic written materials. 

Furthermore, 33.79% agree, 8.97% disagree and 0.69% totally disagree. It is 

possible to conclude that, the major number of the respondents consider that 

by applying authentic written materials in their classes, learners could increase 

their vocabulary in English. 

56,55%
33,79%

8,97% 0,69%

Question 3

Totally agree Agree Disagree Totally disagree
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Question N° 4. - Do you think that authentic material will help you to have more 

interaction with your classmates during classes?   

  

          Table 14: Organization of information template question 4 

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 44 30.34% 

Agree 88 60.69% 

Disagree 12 8.28% 

Totally disagree 1 0.69% 

Total 145 100% 

Author. Orbea, M. (2018). 

 

 

 

         Figure 14: Question 4 

               Author:  Orbea, M. (2018). 

 

 

Analysis and interpretation: 

The results mention that 60.69% agree with the statement that stablished that, 

authentic material will help students to have more interaction with their 

classmates. Meanwhile, 30.34% totally agree, 8.28% disagree and 0.69% 

totally disagree. According to the respondents, the application of authentic 

material will help students to have more interaction with their classmates, 

through different activities during English classes. 

30,34%

60,69%

8,28% 0,69%

Question 4

Totally agree Agree Disagree Totally disagree



58 
 

Question N° 5. - Do you believe that you can develop a conversation by using 

the information given in an authentic written material?   

  

                Table 15: Organization of information template question 5 

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 28 19.31% 

Agree 103 71.03% 

Disagree 14 9.66% 

Totally disagree 0 0% 

Total 145 100% 

Author:  Orbea, M. (2018). 

 

 

 

         Figure 15: Question 5 

                Author: Orbea,M. (2018). 

 

 

Analysis and interpretation: 

The results obtained state that 71.03% agree, 19.31% totally agree and 9.66% 

disagree with the statement about, if students can develop a conversation 

using the information given in an authentic written material. Taking into account 

the results, it is possible to conclude that the majority of the respondents 

consider that students can develop a conversation with their classmates, by 

using the information provided in authentic written materials. 

19,31%

71,03%

9,66%
0%

Question 5

Totally agree Agree Disagree Totally disagree
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Question N° 6. - Do you consider that by using extra written material you could 

improve your speaking skill?    

 

Table 16: Organization of information template question 6    

 

OPTIONS FREQUENCY PERCENTAGE 

Totally agree 74 51.03% 

Agree 59 40.69% 

Disagree 12 8.28 

Totally disagree 0 0% 

Total 145 100% 

             

Author: Orbea, M. (2018). 

 

 

 

                Figure 16: Question 6 

Author:  Orbea, M. (2018). 

 

 

Analysis and interpretation: 

The results showed that 51.03% totally agree with the statement about, if using 

extra written material, students could improve their speaking skill. Moreover, 

40.69% agree and 8.28% disagree. After analyzing the results, it is possible to 

stablish that, students could improve their speaking skill, through the use of 

extra written material in their English lessons. 

51,03%
40,69%

8,28% 0%

Question 6

Totally agree Agree Disagree Totally disagree
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4.3 Hypothesis verification 

Through the analysis of the results of the pre-test and a post-test before and 

after the application of the experimental lessons, it was possible to establish, 

the relationship between the variables through a statistical hypothesis test. 

 

Statistical hypothesis test 

Applying a statistical hypothesis test the level of uncertainty is reduced, in order 

to make a judgment with respect to the difference between statistical samples. 

There are a lot of statistical models, but taking into consideration the 

methodology and the type of research, the Student t-test was applied in order 

to test the hypothesis. 

 

 

Statistical test observed: 

H0: μ1 = μ2 

H1: μ1 ≠ μ2 

Where: 

μ1 = media experimental group in the pre-test. 

μ2 = media experimental group in the post-test. 

 

The calculation formula is the following: 

t =
�̅�1 −  �̅�2 

√𝑆𝑝
2 [

1
𝑛1

+ 
1

𝑛2
]

 

 

𝑆𝑝 = √
(𝑛1 − 1)𝑠1

2 + (𝑛2 − 1)𝑠2
2

𝑛1 + 𝑛2 − 2
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Where: 

�̅�1 = average in the first measurement (pre-test). 

�̅�2 = average in the first measurement (post-test). 

Sp = combined variance of the samples. 

n1 = data number of the first measurement (33 data). 

n2 = data number of the first measurement (29 data). 

 

If the ‘p’ value or level of bilateral significance is smaller than or equal to a 

(0.05), the null hypothesis (H0) will be rejected and the alternative hypothesis 

(H1) will be accepted. It is the same as if the Student t-test value is on the null 

hypothesis rejected area in the Student t-test distribution the alternative 

hypothesis (H1) will be accepted. 

 

There were two groups: one group with 33 students was the experimental 

group, and the control group with 29 students. The following data were 

gathered through the application of a pre-test and a post- test corresponding 

to a KET test. 
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Experimental group   
 

No. Pre-test / 20 Post-test /20 

1 6 15 

2 10 12 

3 15 11 

4 10 11 

5 10 12 

6 6 15 

7 10 16 

8 5 12 

9 5 11 

10 10 12 

11 5 12 

12 5 12 

13 15 15 

14 5 11 

15 5 12 

16 9 10 

17 9 12 

18 10 16 

19 9 10 

20 10 10 

21 10 12 

22 5 15 

23 11 17 

24 6 15 

25 6 16 

26 8 10 

27 5 12 

28 5 15 

29 5 15 

30 5 10 

31 10 12 

32 9 17 

33 5 12 

 
          Table 17: Pre-test/Post-test results experimental group. 

Author: Orbea, M. (2018). 
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Comparing pre-test and post-test mean, standard deviation and mean standard 

error, it is possible to show the following results: 

 

Paired sample statistics 

 Mean N° 

Standard 

desviation 

Standard error 

mean 

Par 1 Total Pre-test 7,85 33 2,906 ,506 

Total Post-test 12,88 33 2,233 ,389 
 

Table 18: Pre-test/Post-test results experimental group. 

Author:  Orbea, M. (2018). 

 

 

Test of paired samples 

 

Paired differences 

t gl 

Sig. 

(bilateral) Mean 

Standard 

desviation 

Standard 

error 

mean 

95% difference 

Interval of 

confidence 

Inferior Superior 

Par 

1 

Total Pre-test - 

Total Post-test 
-5,030 3,636 ,633 -6,319 -3,741 -7,948 32 4,52 x 10-9 

 

Table 19: Pre-test/Post-test results experimental group. 

Author: Orbea, M. (2018). 

 

 

Degrees of freedom 

 

The formula to determine the degrees of freedom is the following: 

𝑣 = 𝑛 − 1 

 

Where: 

n = average of first and second measurement (33 data). 

v = degrees of freedom 

 

𝑣 = 33 − 1 = 32 
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Level of significance α= 0.05 

Table 24 (see Annex 4)  

 

The Student t - distribution for the experimental group is presented as follows: 

 

Figure 17: Student t - distribution. 

Author: Orbea, M. (2018). 

 

As it is observed in figure 17, with 32 degrees of freedom and with 0,05 of level 

of significance, p = 4,52 x 10-9 ˂ α = 0,05, and taking into account the values 

considered, the second value is greater than the first one and therefore, it is in 

the rejection region. Similarly, calculated Student t is -7,948 which is lower than 

-1.69389 from the Student t-distribution. As a consequence, it is possible to 

stablish that the null hypothesis is rejected and the alternative one is accepted, 

which means that: “Authentic written materials promote the development of the 

speaking skill of A1 level students. 
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Control group 

 

No. Pre-test / 20 Post-test /20 

1 10 10 

2 5 7 

3 5 8 

4 5 6 

5 5 9 

6 10 11 

7 10 9 

8 10 10 

9 10 12 

10 5 11 

11 5 8 

12 10 11 

13 10 10 

14 20 20 

15 10 6 

16 10 8 

17 5 10 

18 5 11 

19 5 11 

20 10 8 

21 10 12 

22 10 7 

23 5 7 

24 5 6 

25 10 11 

26 5 11 

27 10 7 

28 5 10 

29 10 11 

 
Table 20: Pre-test/Post-test results control group. 

Author: Orbea, M. (2018). 
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Comparing pre-test and post-test mean, standard deviation and mean standard 

error, it is possible to show the following results: 

 

 

Paired sample statistics 

 Mean N° 

Standard 

desviation 

Standard error 

mean 

Par 1 Total Pre-test 8,10 29 3,384 ,628 

Total Post-test 9,59 29 2,758 ,512 
 

Table 21: Pre-test/Post-test results control group. 

Author: Orbea, M. (2018). 

 

 

 

Test of paired samples 

 

Paired differences 

t gl 

Sig. 

(bilateral) Mean 

Standard 

desviation 

Standard 

error 

mean 

95% difference 

Interval of 

confidence 

Inferior Superior 

Par 

1 

Total Pre-test - 

Total Post-test 
-1,483 2,861 ,531 -2,571 -,394 -2,791 28 0,009 

 

Table 22: Pre-test/Post-test results control group. 

Author: Orbea, M. (2018). 

 

 

Degrees of freedom 

 

The formula to determine the degrees of freedom is the following: 

𝑣 = 𝑛 − 1 

𝑣 = 29 − 1 = 28 

Level of significance α= 0.05 

Table 24 (see Annex 4).  

 

The Student t - distribution for the control group is presented as follows: 
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Figure 18: Student t- distribution. 

Author:  Orbea, M. (2018). 

 

 

As it is observed in figure 18, with 28 degrees of freedom and with 0,05 of level 

of significance, p = 0,009 ˂ α = 0,05, and taking into account the values 

considered, the second value is greater than the first one and therefore, it is in 

the rejection region. Correspondingly, calculated Student t is -2,791 which is 

lower than -1.7011 from the Student t- distribution. In other words, the null 

hypothesis is also rejected and the alternative one is accepted in Control 

Group, what proves that authentic written materials promote the development 

of speaking skill. 

 

Final decision 

After analyzing the results obtained, through the application of the student t-

test between experimental and control groups, it is possible to conclude that 

there is a significant level of influence of authentic written materials over the 

development in speaking skill applied in the experimental classes, through the 
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activities planned. It proves that the aforementioned materials promote 

interaction among students. It is also worth mentioning, that the objectives 

established at the beginning of the research, were achieved resulting that the 

null hypothesis is rejected. 
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CHAPTER V 

 

CONCLUSIONS AND RECOMMENDATIONS 

 

After carrying out this research, it was possible to determine the following 

conclusions and recommendations, about the influence of authentic written 

materials on the development of speaking skill.  

 

5.1 Conclusions 

The following conclusions were established: 

 

• Through the survey applied, teachers and students considered that the 

textbook used in their classes is not enough in the teaching – learning 

process. For that reason, respondents consider that it is necessary to 

apply extra materials that promote the learning process in English, and 

therefore the development of essential skills to achieve an effective 

communication.  

 

• The application of authentic written materials is new in the educational 

context in Ecuador. Furthermore, the respondents are aware that it is 

required to apply new teaching strategies and materials, in order to 

engage students in the learning process. Moreover, the respondents 

identify the advantages that the use of authentic written materials offer 

to learners as: expand learners’ vocabulary, promote interaction in the 

classroom and exposure learners to real situations. These advantages 

were confirmed in the experimental classes carried out with the group 

chosen. 
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•  With the application of student t-test, it was possible to determine the 

level of influence that authentic written materials had over learners 

during the experimental classes, taking into consideration the results 

obtained in the pre-test and post-test applied. According to the results, 

the experimental group had a significant level of increase in the 

development of its speaking skill, compared to the control group.  

Furthermore, those results confirmed that, the authentic written 

materials promotes the communication in the classrooms, for that 

reason the null hypothesis was rejected.  

 

• It should be mentioned that, for most of the students in the experimental 

group, it was the first time using authentic written materials. However, 

this did not imply any difficulty in the use of those materials. On the 

contrary, learners were exposed to real information, so learners 

increase their motivation and interest in learning a foreign language.  

 

5.2 Recommendations 

To contribute to the solution of the problem established in the current research, 

it is recommended to: 

 

• Apply extra materials that reinforce the learning – teaching process 

during classes. At the same time, teachers have to select materials that 

connect students with the vocabulary used in real contexts, where the 

target language is spoken. Teachers should use materials that get 

students’ attention and design activities according to students’ level. 

 

• Gather authentic written materials of different sources and topics, in 

order to engage students to use the information and give their ideas and 

opinions. It will help to increase the interaction among classmates. 
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• Motivate students to discover the meaning of words in the context of a 

sentence, through different strategies. It will help learners to remember 

the vocabulary learned. 

 

• Design a booklet in order to compile the authentic written materials 

gathered from different sources, where teachers can find activities 

focused on developing students’ speaking skill. 
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CHAPTER VI 

PROPOSAL 

 

 

Topic: 

BOOKLET BASED ON AUTHENTIC WRITTEN MATERIALS IN STUDENTS’ 

SPEAKING SKILL DEVELOPMENT IN HIGHER EDUCATION. 

 

6.1 General information 

Name of the Institution: Languages Center at Universidad Técnica de 

Ambato. 

 

Province: Tungurahua 

 

City: Ambato 

 

Location: Languages Center: Huachi Campus  

 

Beneficiaries: English teachers and students of Starter level. 

 

Person in Charge: Mónica Orbea 

 

6.2 Background of the proposal 

The learning process of a foreign language implies a lot of factors, which 

influence in the development of fundamental skills and sub-skills. The process 

of teaching and learning a language changes constantly according to the 
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apprentices’ needs, so it is necessary to use new strategies, methodologies 

and materials, for learners become an active part during the process. 

 

The present proposal aims to ensure that students interact with each other, and 

may be able to issue their criteria using real information. Through the use of 

authentic written materials, learners will increase their vocabulary and be in 

contact with real situations. 

 

The activities proposed pretend students to use English in different activities, 

in groups or in pairs during the class. At the same time, it will allow the 

application of new strategies by teachers, in order to achieve a significant 

learning into apprentices. 

 

All activities in the proposal are predisposed to change, according to teacher's 

criteria and students' own needs. It will allow that booklet fits perfectly to the 

context in which the learning process is taking place. 

 

6.3 Justification 

Currently, students in higher education must complete B2 level in a foreign 

language, in order to achieve the requirement and get their degree, according 

to regulations established on Reglamento de Régimen Académico issued by 

Consejo de Educación Superior.  During the process, students will need to 

develop fundamental skills such as: reading, writing, listening and speaking. 

One of the most difficult skills to develop in a country, whose mother tongue is 

not English, is speaking because students do not feel the necessity to use it 

out of the classroom, so that it is evident that teachers are obligated to find new 

strategies, methodologies and materials, in order to get students’ attention and 

encourage them to use a foreign language without restrictions. 
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Taking into consideration the aspects described above, the present study 

wants to contribute with a proposal, which contains activities with extra 

materials to reinforce learners’ previous knowledge. Students will be in contact 

with vocabulary used in real English native countries, because the information 

included is used for readers in general not for students. Moreover, it will help 

students to share their ideas and opinions with their classmates through their 

critical thinking.  

 

6.4 Objectives 

 

6.4.1 General Objectives 

To provide a booklet for the development of speaking skills among the students 

of the Languages Center at Universidad Técnica de Ambato through the use 

of authentic written materials.  

 

6.4.2 Specific objectives 

• Collect authentic written materials from different sources. 

• Design different activities to practice speaking using authentic 

written materials. 

 

6.5 Feasibility analysis 

The feasibility of the proposal is supported by the results obtained, through the 

experimental classes carried out at the Languages Center, and by the theorical 

background gathered in different sources during the study. The aspects 

mentioned have demonstrated that the use of the authentic written materials 

promote the interaction among learners of a foreign language, and develop 

their speaking skill through the increasing of vocabulary. Moreover, the interest 

showed by English teachers of the Center in applying new materials and the 

support of the Director will facilitate the application. 
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It should be mentioned, that some aspects have been considered in order to 

verify the feasibility: 

 

Economic sources 

Being Universidad Técnica de Ambato a public educational institution, it is 

necessary to consider the students’ economic situation, so it is fundamental to 

point that the application of the proposal will not imply excessive expenses for 

learners, because the materials to be used in the class can be photocopied in 

its entirety or sections selected by teachers. 

 

Sociocultural context 

The purpose of this proposal is to promote communication by using English 

among students. Furthermore, some factors are included, such as respect for 

different points of view, group collaboration and active participation in the 

activities designed. Being this material used in native English speaking 

countries, students will be immersed in the culture of those countries. 

 

Organization in the class 

The activities proposed will require organization, taking into consideration the 

control of the time by teachers. The activities can be modified according to 

students’ needs. Teachers are free to use the time that they consider 

necessary in order to achieve the aims stated. 

 

6.6 Conceptual basis  

The proposal is based in the use of authentic written materials, in order to 

promote the use of English among learners in the classroom. Bearing in mind 

this fact, the proposed booklet was designed in order to encourage learners to 

participate in conversations, providing information and stating their point of 

view using their critical thinking. 
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In order to support the approach selected, social constructivism has been used 

in order to develop students’ speaking skill, through interaction among students 

in which they can use the grammar and vocabulary learned. 

 

Authentic written materials 

Harmer (1991) defines authentic written materials as tools designed by native 

speakers in order to transmit information, those type of materials do not content 

specific vocabulary for students. Additionally, the author mentions that the 

application of authentic written materials in the classroom can provide a perfect 

environment in order to use a foreign language. In this sense, it is worth 

mentioning, that authentic written materials are used in English classes to close 

learners to real contexts. Teachers will provide the materials in order to apply 

different activities. 

 

Foreign language 

Alexander (1977) denotes that the choice of learning a foreign language is 

determined by the environment in where the learners develop, because they 

are able to feel the influence that a language has over their perspectives. The 

author states that grammar and lexical are an important part in the 

communicative approach, but they are not the whole of the approach, so 

learners have to develop communicative skills during the learning process. 

 

6.7 Methodology 

Communicative approach  

Wilkins (1976) states that learners need to have a wide knowledge of the 

grammatical competence (grammatical rules and tenses) of the language that 

they are learning, as well as a communicative competence, because the two 

elements go together in the development of the speaking skill. Taking into 

consideration the study carried out by Belchamber (2015), it is possible to state 

some advantages in the use of communicative approach: 
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• Through the application of this approach is possible to promote 

authentic communication in the classroom. 

• During the interaction learners can use functions that are common in 

real life. 

• This kind of approach is focused on learners’ accuracy instead of 

fluency, on order to learners feel comfortable with the target language. 

• Communicative approach are focused on learners, so teachers reduce 

their intervention. 

• Learners use the language socially, so the approach promotes learning. 

• The active participation of students increase their motivation, in order to 

learn and use a foreign language. 

 

Social constructivism  

Vygotsky (1978) states that this kind of process is based on the collaborative 

learning methods, which implies that learners need to develop teamwork skills. 

The interaction in groups allow learners to be focused on specific topics. In this 

sense, social constructivism is centered on learners and on their speaking 

development. It contributes to the development of cognitive knowledge and 

skills. 

  

Critical thinking 

Halpern (1988) remarks that critical thinking is the application of cognitive skills, 

in order to transmit correct information and achieve the desired aims. 

Additionally, Halpern mentions that critical thinking implies some aspects such 

as: solving problems, communicating inferences, manipulating prospects and 

making decisions.  

 

Schafersman (1991) identifies some advantages about the use of critical 

thinking: 
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• Learners are able to use evidence skillfully and organize their thoughts 

coherently. 

• Apprentices can valid and invalid conclusions. 

• Learners apply the techniques learned, in order to solve problems taking 

into consideration their formal criteria. 

• Learners can distinguish between similarities and correlations that are 

not casually apparent. 
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6.8 Operating Model 

Phase Objectives Activities Resources Responsible Time 

Organization To plan a timetable.  

To present the 

timetable to the 

Director of the Center. 

To ask the authorization 

to the Languages Center 

Director to follow the 

timetable planned. 

Timetable Mónica Orbea 3 days 

Socialization of 

the proposal 

activities 

To present the 

activities of the 

proposal to the 

Languages Center 

teachers. 

To explain the activities 

to all English teachers in 

a meeting planned. 

Proposal 

Computer 

Projector 

Photocopies of 

the proposal 

Mónica Orbea 1 day 

Proposal 

Executing 

To apply the proposal 

activities with teachers 

of different levels. 

To use the proposal 

activities in English 

different levels. 

Photocopies of 

the proposal. 

Mónica Orbea 4 weeks 

Assessment of 

the 

implementation 

To assess the efficacy 

of the proposal. 

To apply a survey in 

order to elicit teachers’ 

and students’ opinions 

about the proposal. 

Survey Mónica Orbea 1 week 

 

Table 23: Operating Mode 

 Author: Orbea, M. (2018). 
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Booklet based on 
authentic written 

materials for students’ 
speaking development 

in higher education 
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PRESENTATION 

 

This proposal is focused on the communicative approach because 

it pretends that students develop their own knowledge, about the 

use of English by using real information. Furthermore, the activities 

are dedicated to promote accuracy on learners, through interaction   

with their classmates in their own context. 

 

Moreover, the social constructivism plays an important role during 

the speaking skill development, due to the fact that, the activities will 

be carried out in the classroom waking up students’ interest in 

learning a foreign language. 

 

The authentic written materials were gathered by diverse sources 

mentioned in the booklet, each material sets up its aim and contains 

activities explained in detail, as reference the vocabulary, grammar 

and students’ level have been mentioned, however, they are 

subjected to change. The booklet contains ten activities designed to 

increase speaking practice in the classroom, and the interaction 

among learners through the information provided by the authentic 

written materials. 

 

At the end of the proposed activities, students will feel comfortable 

using English and they will also achieve significant knowledge. 

Moreover, students will be capable to develop their critical and 

creative thinking. 
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To control students’ speaking development, each activity contains its 

check list. Check lists will help to evaluate students’ progress after 

applying the activities proposed. Furthermore, they will allow 

teachers to know, how effective the application of the authentic 

written materials was and make decisions. 
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ACTIVITY N°1 

Title of the article: Heidi Woolever 

Objective: Students will be able to identify the most important 

information and ask questions. 

Level: Starter level. 

Language: Past simple, Yes/No questions. 

Vocabulary: Verbs in past. 

                       Verb to be (was), realized, inspired, met, jumped, 

lived and opened 

Materials: Photocopies of the article. 

Time: 10min. 

Description of the activity:  

• Read the text about Heidi Woolever and  then follow the 

teacher’s instructions. 

• Student will highlight the most important information. 
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A: Did it happen 3 years ago? 

B: No, it didn’t 

B: Did Hedi move to Maide? 

A: Yes, she didn’t 

A: Did……………? 

B: Yes/No……? 

• Students will work in pairs and they will ask Yes/No questions 

using the information highlighted. 

                                                                                     

 

• Students will exchange partners. 

 

 

A: Did it happen 3 years ago? 

B: No, it didn’t. 

B: Did Heidi move to Maine? 

A: Yes, she moved to Maine. 

A: Did……………………….? 

B: Yes/ No… 
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Article N° 1 
 
Taken from: The Oprah magazine. Page 80. November 2016. 
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Author: Orbea, M. (2018). 
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ACTIVITY N° 2 

Title of the article: Theater Directory 

Objective: Students will be able to develop a conversation in which 

they invite someone to go out and make suggestions. 

Level: Starter level. 

Language: Present simple, invite someone to go out and make 

suggestions. 

Vocabulary: Times, days of the week, places. 

                      Date, street, avenue, address, places. 

Materials: Photocopies of the article. 

Time: 10min 

Description of the activity:  

• Read the text about Theater Directory and then follow the 

teacher’s instructions. 

• Students will circle the event that they would like to attend. 
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• Students will check their options. Students with different 

options will work in pairs. 

 

                                                           

 

• One student will be A and another B. 

• Student A will invite student B and make suggestions.  

• Students will swap roles. 

 

A: Are you free on Friday? 

B: Yes! 

A: Would you like to go to 
Phantom Opera? 

B: I am sorry. I saw that opera last 
weekend. 

B: How about …………..? 

A: Of course! 
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Article N° 2 
 
Taken from: The New York Times newspaper. March 21, 2017. 
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Author: Orbea, M. (2018). 
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ACTIVITY N° 3 

Title of the article: The future in your hands  

Objective: Students will be able to answer some questions using 

the information read. 

Level: Starter level. 

Language: Present simple, past simple and questions (wh-

questions and Yes/No questions). 

Vocabulary: Verbs in present and past 

                     Came, were, want, have, used 

Materials: Photocopies of the article, board, markers.                 

Time: 10min. 

Description of the activity:  

• Read the text about The future in your hands and then follow 

teacher’s instructions. 

• Teacher will write some questions on the board: 
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• Students will work in groups and they will talk about the 

written questions. 

 

 

 

• Students will write two extra questions. 

• Students will share their answers with the rest of the class. 

 

Michael: Where is she from? 

John: She is from Canada. 

Saul: What does she want to do in 
the future? 

Mary: She wants to travel. 

Susan: What is ………………? 

Paul: It …………………………… 
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Article N° 3 
 
Taken from: More magazine. Page 55. January 2011 
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Author: Orbea, M. (2018). 
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ACTIVITY N° 4 

Title of the article: Finalizing the adoption  

Objective: Students will be able to talk about some specific 

information. 

Level: Starter level. 

Language: Present simple and past simple. 

Vocabulary: Verbs in present and past. 

                      Lived, took, gave, passed, fought 

Materials: Photocopies of the article. 

Time: 10min. 

Description of the activity:  

• Read the text about Finalizing the adoption and then follow 

teacher’s instructions. 

• Teacher will write some statements on the board. First, 

teacher will write one statement. Teacher will give time for 

students talk about the statement, then teacher will continue 

with the rest of the statements in the same way. 
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• Students will work in pairs with different partners. 

• A student will say one statement and another will provide 

information. 

 

        

 

 

• Students will revise the information in front of the class. 

Peter: 15 years old 

Marcus: Leatrice took in her 15 
years-old niece. 

Brenda: February 2001 

Carlos: Leatrice’s sister passed 
away. 

Jessica: 7 months 

Rita: …………………………. 
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Article N° 4 
 
Taken from: The Oprah magazine. Page 129. November 2016. 
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Author: Orbea, M. (2018). 
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ACTIVITY N° 5 

Title of the article: Emily M. Grande. 

Objective: Students will draw a timeline and talk about it. 

Level: Starter level. 

Language: Past simple. 

Vocabulary: Verbs in past. 

                      Died, departed, was born, devoted, worked 

Materials: Photocopies of the article, notebook. 

Time: 10min. 

Description of the activity:  

• Read the text about Emily M. Grande and then follow 

teacher’s instructions. 

• Students will draw a timeline. 

• Students will write dates on the timeline. 

 

 

 

 

 

 

 

1957 1975 2015 
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• Students will work in pairs. Each student will show his/her 

timeline and talk about the dates that they wrote on it. 

 

                                                                   

 

 

 

• Students will talk about their timetable in front of the class 

Diego: In 1957 Emily got 
married.  In 1965 Emily and her 
husband moved to Westfield. In 
2015. Emily’s husband passed 
away. 

Lola: In…………………………………. 
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Article N° 5 
 
Taken from: The star-ledger newspaper affiliated with NJ.com. August 31, 2017. 
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Author: Orbea, M. (2018). 
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Title of the article: Mom feels guilt for resisting ex’s pleas to 

reconcile. 

Objective: Students will be able to identify the problem and give an 

advice for it. 

Level: Starter level. 

Language: Past simple, present simple and should 

Vocabulary: Verbs in present and past. 

                      Stayed, learned, cheated, involved, separated, love,      

have, verb to be 

Materials: Photocopies of the article. 

Time: 10min. 

Description of the activity:  

• Read the text about Mon feels guilt for resisting ex’s pleas to 

reconcile and then follow teacher’s instructions. 

• Students will identify the problem to Abby. 

 

 

 

ACTIVITY N° 6 
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• Students will think in an advice. 

• Students will work in groups. 

 

 

    

 

 

 

• Students in the group talk about the problem. 

• Students will give an advice about the problem. 

 

Jackie: The problem is that the 
woman’s husband consumed 
drugs. 

George: Woman’s husband wants 
to get back. 

Mary: Woman is happy alone. 

Cynthia: She should………………. 
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Article N° 6 
 
Taken from: The star-ledger newspaper affiliated with NJ.com. August 31, 2017. 
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Author: Orbea, M. (2018). 
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ACTIVITY N° 7 

Title of the article: School board president resigns after DWI arrest. 

Objective: Students will be able to give their opinions about a 

situation. 

Level: Beginner level. 

Language: Past simple and present simple. 

Vocabulary: Verbs in past and present. 

                      Resigned, arrest, charged, stopped, said, stop. 

Materials: Photocopies of the article. 

Time: 10min. 

Description of the activity:  

• Read the text about School board president resigns after DWI 

arrest and then follow teacher’s instructions. 

• Students will summarize the information. 
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Students: The board president 
was arrested on Sunday night 
and he send a letter of 
resignation. 

Group A:  

Student: I think the board 
president…………….. 

Group B: 

Student: I agree ………………. 

• Students will work in two groups. 

• One group will give their opinions and the other will say if they 

agree or disagree with the opinions and why. 

 

 

                                                                                      

Students: The board president 
was arrested and he wrote a 
letter of resignation. 

Group A: 

Mary:  In my opinion……… 

Group B: 

Susan:  I agree…….. 
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Article N° 7 
 
Taken from: The star-ledger newspaper affiliated with NJ.com. August 26, 2017. 
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Author: Orbea, M. (2018). 
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ACTIVITY N° 8 

Title of the article: Wander woman. 

Objective: Students will be able to talk about future. 

Level: Starter level. 

Language: Past simple and future 

Vocabulary: Verbs in past, sentences in future. 

                      Learned, devastated, woke, touched, returned, going 

to. 

Materials: Photocopies of the article, board. 

Time: 10min. 

Description of the activity:  

• Read the text about Wander woman and then follow teacher's 

instructions. 

• Teacher will divide the board in two sections: Why did she 

start traveling? What is she going to do? 
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• Students will work in groups of four students. 

• Students will think in some ideas for the two sections using 

the information read. 

• One member of each group will share their ideas with other 

groups. 

 

       

 

Why did Donna start travelling?  

• Donna’s mother had cancer 

• Donna’s mother passed away 

What is Donna going to do? 

• Donna is going to travel around 
the world 
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Article N° 8 
 
Taken from: More magazine. Page 50. January 2011. 
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Author: Orbea, M. (2018). 
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ACTIVITY N° 9 

Title of the article: Meet Julia, a Muppet Who has Autism. 

Objective: Students will be able to explain the meaning of some 

words in English. 

Level: Beginner level. 

Language: Present and past simple. 

Vocabulary: Verbs in present and past, words. 

                      Add, show, arrival, heard, wished, storybook 

Materials: Photocopies of the article 

Time: 10min. 

Description of the activity:  

• Read the text about Meet Julia, a Muppet Who has Autism 

and then follow teacher’s instructions. 

• Students will underline some words on the article. 
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• Students will work in a big group. 

• Students will say: What is a storybook? And a name of a 

classmate. 

 

 

      

 

 

• The student named will explain the meaning of the word and 

he/she will say another word. 

 

Mary: What is a storybook? Luis 

Luis: A storybook has some 
stories. 

Jose:  What…………………….? Pedro 

Pedro: …………….. 
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Article N° 9 
 
Taken from: The New York Times newspaper. March 21, 2017. 
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Author: Orbea, M. (2018). 
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ACTIVITY N° 10 

Title of the article: My first ice dance 

 

Objective: Students will be able to give information about a story. 

 

Level: Starter level. 

 

Language: Present and past simple. 

 

Vocabulary: Verbs in present and past, dates, places, names. 

                     Begin, crowded, noticed, suggested, adopted 

Materials: Photocopies of the article, slides with pictures. 

Time: 10min 

Description of the activity: 

• Read the text about My first ice dance and then follow 

teacher’s instructions. 

• Teacher will show some slides with pictures related to the 

article. 

      

Taken from: Google                          Taken from: Google 
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Taken from: Google                                                 Taken from: Google     

• Students will work in groups, each group will receive the 

pictures.  

• Students will look at the pictures and they will describe what 

happened in the story. Students will correct wrong 

information. Students will add information. 

 

      

 

 

Carmen: (Look at the picture) When 

Linda was a little girl. She …………….. 

Tomas:  (Look at the picture) Linda 

motivated her daughter. 

Roberto: ……………………. 
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Article N° 10 
 
Taken from: More magazine. Page 30. January 2011. 
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Author: Orbea, M. (2018). 
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Theater Directory.( 2017, March 21). The New York Times 
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Finalizing the adoption. (2016, November 7). The Oprah 
magazine, p. 129.  
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ANNEX 1 

 

 

UNIVERSIDAD TECNICA DE AMBATO 
LANGUAGES CENTER 

TEFL MASTER PROGRAM 
 

 

OBJECTIVE: Collecting information about implementing of authentic written 
materials in the teaching – learning process in English language. 
 

A SURVEY ADDRESSED TO TEACHERS 
INSTRUCTION: 

• Read carefully each question and mark the answer that you 
consider is correct according to your criteria. 
 

1.-Do you believe that the textbook used in your classes is enough in the 
teaching-learning process? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
 
 
2.- Do you consider that you need extra material in your classes in order to 
facilitate your students’ English learning? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
 
3.-Do you consider that by using authentic written materials students could 
increase their vocabulary? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
 
4.-Do you think that authentic material will help your students to have more 
interaction during classes? 
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Totally agree               
Agree                                
Disagree              
Totally disagree            
 
 
5.- Do you believe that your students can develop a conversation by using the 
information given in an authentic written material? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
 
 
6.- Do you consider that by using extra written material you could improve your 
students’ speaking skill? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
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ANNEX 2 

 

 

UNIVERSIDAD TECNICA DE AMBATO 
LANGUAGES CENTER 

TEFL MASTER PROGRAM 
 

 
OBJECTIVE: Collecting information about implementing of authentic written 
materials in the teaching – learning process in English language. 
 

A SURVEY ADDRESSED TO STUDENTS 
INSTRUCTION: 

• Read carefully each question and mark the answer that you 
consider is correct according to your criteria. 

 
1.-Do you believe that the textbook used in classes is enough in the teaching-
learning process? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
 
 
2.- Do you consider that you need extra material in the classes in order to 
facilitate your English learning? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
 
 
3.-Do you consider that by using authentic written materials you could increase 
your vocabulary? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
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4.-Do you think that authentic material will help you to have more interaction 
with your classmates during classes? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
 
 
5.- Do you believe that you can develop a conversation by using the information 
given in an authentic written material? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
 
 
6.- Do you consider that by using extra written material you could improve your 
speaking skill? 
 
Totally agree               
Agree                                
Disagree              
Totally disagree            
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ANNEX 3 

PRE-TEST AND POST-TEST 
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Annex 4  

Student’s-t Distribution

 

Table 24: Students’-t distribution 

      Source: (Spiegel, & Stephens, 2009, p.563
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Annex 5 
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Annex 6 
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