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RESUMEN EJECUTIVO  

La lectura comprensiva, en el idioma inglés como lengua extranjera, tiene 

mucho valor en la vida de un estudiante puesto que, este idioma será parte 

de su pensum de estudio en su carrera universitaria y profesional.  Las 

estrategias meta-cognitivas como: Inferir (habilidad de predecir o suponer 

temas en inglés) como parte del proceso de enseñanza- aprendizaje son 

un desafío en desarrollarlas en beneficio de los estudiantes. El estudio tiene 

como objetivo fundamental observar el impacto que tiene el uso de esta 

estrategia de la predicción en el desarrollo de la lectura compresiva en 

noventa jóvenes aprendices del idioma inglés del tercer año de Bachillerato 

General Unificado de la Unidad Educativa “Andoas” de la ciudad del Puyo.  

El método utilizado fue el método acción ya que permite trabajar con el 

problema y hacer la toma de acciones de forma inmediata, se trabajó con 

el test de diagnóstico y el test de resultado final, en el cual se demuestra la 

mejora de habilidades en la comprensión lectora de forma cuantitativa. 

Además, se trabajó con una rúbrica para obtener los datos cualitativos.  En 

esta parte también se considera la opinión estudiantil en el uso de la 

estrategia a través de una encuesta abierta. La investigación tuvo una 

duración de ocho semanas, en las que se llevaron a cabo lecturas 

auténticas que ayudaron en el enriquecimiento de vocabulario y al 
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desarrollo del pensamiento crítico.  También se incluyó actividades para 

efectuar la estrategia de la predicción como una herramienta de formar una 

individualidad, consenso y respeto en los estudiantes. Los hallazgos finales 

fueron un mejoramiento en la lectura comprensiva, autoconfianza y se bajó 

el nivel de tensión al momento de las evaluaciones en los estudiantes que 

a la final se reflejó en sus notas.  

DESCRIPTORES: lectura comprensiva, la predicción, estrategia, 

pensamiento crítico, auténtico y destreza.  
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EXECUTIVE SUMMARY 

Reading comprehension in English as a Second Language is of great value 

in student’s life because it will become a part of the curriculum of his or her 

professional career.  Metacognitive skills, such as inference (predicting or 

guessing English topics), are crucial in the learning process; the 

development of these skills is a challenge that must be overcome in order 

to benefit students.  The goal of this research is to determine the impact of 

using the prediction strategy in the English classroom.  The study was 

developed in the Unidad Educativa  Andoas, located in the city of Puyo.  The 

research methodology is based on action research, and it was used in order 

to diagnose the problem quickly in real context and develop a solution within 

the time given.  An array of data collection tools was adopted; the test and 

post-test are quantitative tools that provided positive results of the 

teaching strategy in reading comprehension skills.  A rubric was designed 

to collect data from the students in a qualitative way through an open survey, 

where students could express their opinion of the learning strategy.  During 

the eight weeks of research, authentic texts were read in the classroom that 

helped students build their vocabulary, as well as develop their critical 

thinking.  Moreover, other types of activities were included in the research 

in the interest of creating a sense of individuality and a positive atmosphere 
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that encourages consensus and respect among the students.  Final findings 

show there was an improvement in reading comprehension skills, a boost 

in self-confidence, and a considerable drop in the level of stress in students 

at the time of evaluation.  The combination of these factors had a positive 

impact in their scores.  

Keywords: reading comprehension, prediction, strategy, critical thinking, 

authentic and skill. 

  





 

INTRODUCTION 

The research project entitled “The prediction strategy and reading 

comprehension skill in learners of English in students of third of Bachillerato 

at Unidad Educativa Andoas” has goal to determine the influence of 

implementing the predicting strategy to improve reading comprehension.  In 

addition, it aims to highlight the activities that help the development of 

reading comprehension.  Finally, the project investigates how the use of 

tools to get data allows for analyzing the problem and possible solutions.  

The result showed that the predicting strategy has positive results when the 

student is the center of the teaching process in the classroom with good 

material for developing of reading comprehension.  This research has been 

divided into five chapters, as described below: 

Chapter I. This chapter contains an analysis of the research problem in 

macro, meso, and microenvironments; the critical analysis of the problem, 

causes, and effects of reading comprehension; and finally, the research 

objectives pursued by the researcher . 

Chapter II. In this chapter, there are some international studies about 

reading comprehension with similar aspects as this research.  Beside the 

philosophical foundations of this study, the Ecuadorian legal bases 

according to the education area and English reforms that are current today; 

there are clear key categories of distribution, which are the basis of the 

study.  

Chapter III. This chapter mentions the approach, the basic method, level, 

and type of research, the population, and its characteristics that the 

researcher used, the operation of variables that were described in a 
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sequenced way.  Finally, the results of the pre-test and post-test using a 

rubric to measure reading comprehension skill are given.  

Chapter IV. In this part, the analysis of the results of the pre-test and the 

post-test in individual tables and comparative tables is presented.  

Furthermore, the information processed to a better understanding.  

Chapter V. Here, the research mentions the final arguments distributed in 

conclusions and recommendations based on the results of the study.  The 

conclusions and recommendations are made in a direct and clear way.   

Chapter VI. This chapter shows a practical guideline for teachers to apply 

the prediction strategies to improve reading comprehension through 

authentic reading texts.  The guideline is according to National curricula 

program in Ecuador.  
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CHAPTER I 

PROBLEM STATEMENT 

1.1. Theme   

 The prediction strategy and the reading comprehension skill in 

learners of English  

1.2. Problem statement  

1.2.1. Contextualization of the problem  

Reading is a principal part of education.  Nowadays, more than ever, 

it is important to increase reading comprehension the schools.  Students 

around the world find the reading of a second language very difficult.  This 

is true for all kinds of literature from basic stories to complicated science.    

There are many reasons learners may not enjoy reading.  One 

reason might be that the reading process is not appropriate for their age.  

Another reason is that frustration is felt when students are not successful in 

understanding their reading assignments.  Teachers get frustrated, too, 

because they cannot find effective strategies for teaching 

reading.  According to the National Center of statistics (2018)  research of 

the Progress in International Reading Literacy Study (PIRLS), “six students 

out of ten have problems in reading comprehension in the United States of 

America. 

 According to Cameron´s (2012) research reading comprehension 

problems may be caused by the fact that students do not spend enough 

time reading.  Students aged 12 - 24 years old spend 10 minutes per day 

reading and 140 minutes watching TV.  Another important point is that 

strategies do not appropriately engage students in order to improve reading 

comprehension.  Teachers have to find many resources for students reach 
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a good proficiency in reading.  Moreover, teachers have to learn many 

strategies about how to teach reading. 

According to El Comercio, an Ecuadorian newspaper, the 

Ecuadorians read a half book per year (Criollo, 2017).  Furthermore, In 

Ecuador 43% of the population is literate, whereas in Spain, it is 92% and 

in Colombia, it is 77%.  In comparison, Ecuador has a low percentage of 

literacy.  This information is according to Centro Regional para el Fomento 

del Libro en America Latina y Caribe (Cerlalc) published in 2012. 

 English reading comprehension problems can be seen in ELF 

learners in countries where English is not their mother tongue because of 

the new policies and regulations from the Ministry of Education in which 

students must know English and have a high level of English 

comprehension (Barrera Erreyes & Barragán García, 2017).  That is the 

case in Albania, Arabia, Israel, Japan, and the Latin countries as an 

example.  There are several types of research that show the reading 

comprehension problem in English’s learners, such as mechanical reading, 

no understanding of texts, reduced vocabulary and no use of reading 

techniques.  

Ecuador is not the exception because the new policies for learning the 

English language have high requirements for learners when they finish their 

high school studies, based on international indicators that are part of the 

new Curricula Program in Ecuador (2016).  With the new performance 

criteria, the education system has shown that Ecuadorian learners have a 

low ability to understand passages, texts, and so on.  Then, when they finish 

their studies, they might have a real problem understanding the English 

language and achieving the goals of the new curricula program.  

There are many reasons for poor reading comprehension.  It may be 

because of a lack of good strategies, a poor class environment, a lack of 

technology, or a lack of good study habits (Council, 2015).  The books of 
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the Ministry of Education of Ecuador and certain books programs have short 

readings that are not enough for developing the reading activities.  The 

books have few strategies for improving reading comprehension.  Another 

reason may be that our society does not promote reading enough.  

Moreover, in English language classrooms, teachers often just ask 

questions about the reading, which have a correct or incorrect answer, 

making this process boring for the students.  

In the Unidad Educativa Andoas, English teacher staff has seen many 

problems in reading comprehension based on the application of 

assessment criteria where learners were evaluated through reading news 

articles, biographies, blogs, and magazine passages.  The results showed 

that students have not developed the ability to find the main idea, details, 

commentaries and answer the comprehension questions.  According to the 

last assessment, the reading comprehension skill indicated a low score.  

The test was made by the vice principal because he wanted to check the 

reading comprehension skill and the poor use of strategies in English 

language classrooms.  As a result, the learners need to improve reading 

comprehension skill and teachers need to use fresh strategies.  Another 

relevant aspect is that the English teachers of this institution they are 

engineers of tourism or are computer technicians; they are not English 

teachers, and then, they do not know to manage the teaching and learning 

process or reading comprehension strategies. 
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 Problem Tree. 

 

Figure 1: Problem Tree 
Author: Gómez, S (2018)       
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1.2.2. Critical Analysis  

 At present, learning the English language is a huge requirement in 

professional areas; English has become a widely used tool in most areas of 

communication.  Universities, high schools, and schools have the great 

responsibility to teach English as a second language. Teaching and learning 

activities are developed because their main goal is to develop 

communication and understanding so that students have access to a 

different kind of information about teaching activities. 

Obviously, reading comprehension has become a problem in 

Education because students do not seem to understand the reading 

process.  Because many students do not like reading, they do not try 

improving their reading comprehension skills. Herrera (2016) mentions that 

Paulo Freire, who was a Brazilian educator, who developed the concept of 

critical thinking, states that reading is not simply a process of decoding 

written words . Robb and Susser (1989) mentions that in many countries 

where English is not a native language, reading has been a skill most 

emphasized in ELF situations.  For example, in Japan at the secondary and 

universities level, learners learn reading, but reading is taught by the 

translation process.  The same thing happens in Ecuador: the traditional 

teaching makes learners develop a mechanical reading without analyzing 

the information. 

The limited reading comprehension skill in passages, texts, or letters 

is caused when learners are not able to understand the text structures or 

new vocabulary.  Often the writer helps the reader recognize important 

details, text organization, and verb tenses.  If learners do not recognize the 

aspects mentioned before, they will have a poor understanding of grammar 

structure or vocabulary (Rohman, 2017). 
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The ELF learners face problems with vocabulary; they are sometimes 

confused with words with similar lexical forms or morphological forms.  The 

lack of reading practice makes learners not have enough vocabulary to 

understand texts.  Moreover, learners read some false cognate words and 

they do not comprehend them, so it makes difficult to understand (Medjahdi, 

2015). 

According to Snow (2002) , reading comprehension is a process that 

works in a simultaneous way and builds meaning.  It has a close relationship 

with the written language because it has three elements: the reader, the 

text, and the purpose of reading.  In this part, reading articles, passages or 

written material is not appropriate to age, level or likes.  That can be a 

problem in the reading process with learners.  If there is no real material 

with authentic vocabulary and ELF teachers use a few strategies for 

understanding, the result will be unmotivated students 

1.2.3. Prognosis  

If in the future this problem is not solved, EFL teachers in Unidad 

Educativa Andoas will face problems such as; poor reading comprehension, 

students with low level of critical thinking, without habits for reading, with 

difficulty in reflecting, analyzing and expressing thoughts. The teachers 

must use the prediction strategy to enhance students´ reading skill in 

classrooms.  If the learners are motivated by the use of the prediction 

strategy, they will have benefits, such as developing analysis, acquiring 

vocabulary, using previous knowledge to support the new knowledge, and 

understanding messages, sentences, and words. 

If prediction strategies are absent in the reading comprehension 

teaching process, obviously, the traditional process of teaching reading will 

continue with mechanical reading without analysis, translating texts during 

class, doing the reading tasks at home without guidance or reading aloud 

without knowing the real meaning.  The negative consequences will persist 
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in the University, where English is a mandatory subject in order to study any 

career. 

1.2.4. Setting of the problem  

What are the results of implementing the prediction strategy to 

improve reading comprehension skill in Learners of English?  

1.2.5. Research questions 

 What is the level of the students' reading proficiency before and 

after the use of predicting strategy? 

 What is the level of improvement the students have in reading sub 

skills during the application of prediction strategy? 

 What are the students´ perceptions toward prediction strategy? 

1.2.6. Research delimitation 

 Field:   Education  

 Area:      English as a Foreign Language.  

Aspect:     Teaching-Learning Strategy  

Spatial scope:  Third  Bachillerato,  Unidad Educativa Andoas 

located in Puyo in Province of Pastaza  

Timeline:   April and May, school year 2017-2018.  

1.3. Justification    

This study is primordial in this educational unit because it is the first time 

that they will have the first graduates.  It is the first time that a teacher that 

it does not belong in this high school it will do research about the English 

language, someone never made a study about the weaknesses in the 

certain area of English (reading comprehension), less in helping to 

strengthen a skill through a proposal to improve it.  Therefore, it will help to 
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the implementation of National Curriculum Guidelines English as a foreign 

language.  The research will give a positive in teachers and students. 

The present study will be done in order to reduce the inability to 

understand English texts and to improve the low performance on tests 

among ELF learners in the Unidad Educativa “Andoas” according to 

international indicators established in The Common European Framework.  

The study shows the range pedagogical impact because the prediction 

strategy gives the opportunity to activate background knowledge to follow 

the steps of the knowledge system.  It was mentioned by Herrera (2010) 

that background knowledge helps to strengthen the learning process in 

learners.  This study will show how the strategies are able to help to 

students.  For example according to Porter (2008)  “The strategies are 

actions or activities that help the learning process and to help clarify the 

objectives in many areas of learning.” 

The study will have a social scope because if ELF learners understand 

English, they will be immersed in the new program of study, called CLIL 

(Content and Language Integrated Learning) where they learn culture and 

values through authentic texts.  The study of the prediction strategies will 

work to reduce the insecurity; the challenge was to be more confident 

(Herrera S. , 2010).  The research will have language dimensions, such as 

accuracy, vocabulary, grammar, and reading comprehension. 

Learners will have a real sense for reading and know that the key is 

that the writers need to transmit or to discover the real message.  This 

research will have a positive impact and attain the indicators established in 

CEFR.  Our students will acquire good understanding and motivation for 

when they study English in Universities.  

 Another important aspect is that the Ecuadorian Government 

SENECYT (Secretaria de Educación Superior y Ciencia Tecnología e 

Innovación) has some agreements with international universities 
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emphasizing science and technology.  These agreements emphasize 

professional skills where English is used as a resource.  If our students are 

able to understand authentic files, contracts, educational and life insurance, 

posters, flyers, textbooks for studying, and establish communication, we 

can say that they are a part of a global communication system (SENECYT, 

2018).  Finally, the beneficiaries are teachers and students of the Unidad 

Educativa Andoas.  The feasibility of this research has been shown by 

teachers and authorities of the high school during the study. 

1.4. Objectives   

1.4.1. General objective  

To determine the result of implementing the prediction strategy to 

improve reading comprehension skill in students of third bachillerato at the 

Unidad Educativa Andoas. 

1.4.2. Specific objectives    

 To evaluate the level of the students' reading proficiency before and 

after the use of the prediction strategy. 

 To determine the level of improvement that students have in sub 

skills reading during the application of prediction strategy. 

 To establish the students´ perceptions toward prediction strategy. 
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CHAPTER II 

THEORETICAL FRAMEWORK   

2.1. Research background 

There are some relevant studies about how English follows the 

Common European Framework, and the studies are varied.  The studies 

are about reading comprehension and prediction strategy as part of a set of 

strategies to improve the reading skills of some students from an early age.   

The effects of reading comprehension strategies in the foreign 

language in a group of 61 Iranian learners show positive results.  The 

researcher used strategies where the students made the analysis and 

learned new vocabulary with previous knowledge.  The researcher applied 

pre and post- tests and saw that this had a significant positive impact on 

reading comprehension in intermediate students ELF learners   

(Khoshsima, 2014).  

The prediction strategy is part of a larger framework on “reciprocal” (or 

collaborative) teaching.  This page focuses on predicting and questioning, 

and suggests ways to assess students’ competence using the strategy 

(DESIGN, 2015). 

In another investigation of reading comprehension about the impact of 

strategies in lower levels reading among 210 English students were 

completed at a Japanese university.  The students were divided into two 

groups.  The treatment group received reading strategies in an eight-week 

period.  The strategies were making predictions, inferences, selective 

attention, and summarizing reading texts.  The research was to verify if the 

students used or did not use the strategy.  Within five months, the students 
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were using the strategies to solve their tasks in English reading (Linguistics, 

2005). 

Another research study called Predicting high school students 

cognitive engagement and achievement, which was applied in the USA to 

220 high school volunteers.  They were from a suburban high school in the 

Midwest, where the English classes were taught by three teachers.  This 

research demonstrated how teachers are able to encourage positive 

motivation.  In this study, the instruments used were pretest, reading 

proficiency test, scales or rubrics and questionnaires to collect information.  

This study, context, and samples were reported by Greene, Miler, Croson, 

Duke, and Akey (2004).   

Song (1998) designed a study called Teaching Reading Strategies in 

an ongoing EFL University Reading and completed at the Seul National 

University in an English reading class.  The study examined students who 

were taught four concrete strategies: summarizing, questioning, clarifying, 

and predicting.  The instruments pretests included forty multiple-choice 

questions and six passages of 300 words.  According to the results, 

students with low levels improved the most.  It is followed by the other levels 

too.  The method was study context and sample.   

There is another research study called Role of Reading Engagement 

in Mediating Effects of Reading Comprehension Instruction on Reading 

outcomes, it was applied in Maryland school.  The students had a great 

variety of results, but the results were not conclusive.  The tools were 

standardized tests.  To interpret the information they used MANOVA system 

(Wigfield, et al., 2008) . 

Another example is a research about Strategies Training in the 

Teaching of Reading Comprehension for ELF Learners in Indonesia.  The 

researchers applied some techniques that were modified from the 

procedure developed by Brown and Palincsar, which involved three 
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concrete reading training strategies: predicting, text mapping, and 

summarizing.  Making predictions helped students become actively involved 

in reading and helped keep their interest level high.”  This article gives a 

study of training reading strategies that were applied to the tenth-grade 

students of a vocational high school in Indonesia.  More specifically, this 

study is aimed at investigating the effectiveness of training reading 

strategies with students where prediction is a good tool for improving 

reading comprehension.  However, this study was made in the eighties 

(Junaidi, Alfan, & Nofita, 2016). 

2.2. Foundations 

2.2.1. Philosophical Foundations  

The philosophical foundation is based on the critical and social-

cultural paradigm in English learning.  It appeared in the XX century, when 

learners needed to learn a new language and the researchers studied and 

analyzed the English curriculum programs.  Furthermore, the findings were 

showed to teachers and students.  With the findings, they had a chance to 

think in a critical manner and to decide on their position about how to teach 

or learn a language  (Lin, 2008).  The study  is based on paradigm 

mentioned  before because the EFL learners of the Unidad Educativa 

Andoas has poor understanding of reading comprehension, and the 

researcher will be involved in the process.  

2.2.2. Epistemological and Pedagogical basis    

The National English Curriculum Guidelines state that the 

epistemological and pedagogical basis establish how English must be 

taught and learned through the constructivist approach where the learners 

have developed their cognitive, emotional and motor skills in their 

environment in their mother tongue (Spanish).  These experiences and 
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learnings will help to grow the new knowledge to be expressed through 

English (Educacion, 2014). 

The constructivists suggest a paradigm, based on the dynamics, and 

the interactive way to teach or to learn a foreign language.  This cognitive 

revolution appeared during the 60’s with Bruner with the cognitive pedagogy 

where the learner had to classify, to analyze, to predict, and to deduce.  The 

development of reading comprehension through prediction or inference was 

developed before, during and after the learning process as a way to build a 

cognitive skill  (Lin, 2008). 

2.2.3. Axiological basis 

The National English Curriculum (2014) states that English teachers 

according to standards in domain number two, must  work with a good 

environment of tolerance, respect ,and confidence in a multicultural group 

of people.  The Ecuadorian curriculum provides the framework where the 

teaching English must work closely with the transversal axes.  Teachers 

must develop citizenship rights, intercultural awareness, responsibility, and 

solidarity.  This foundation is closely connected to the predicting strategy 

because the students use their wrong or right ideas to develop concepts.  

The teacher and students must create a tolerance and respect the 

environment. 

2.2.4. Legal Basis  

The legal basis are based on Constitución de la República del 

Ecuador,el Código de la Niñez y Adolescencia  y el Reglamento de la LOEI.  

Constitución de la República del Ecuador (2008): La Constitución de 

la República del Ecuador.  Decreto Legislativo 0.  

Registro oficial 449 de Octubre -2008 vigente establece: Sección 

quinta Niñas, Niños y adolescentes Art. 44 señala:  
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El estado, la sociedad y la familia promoverán de forma prioritaria el 

desarrollo integral  de los niños, niñas y adolescentes, y asegurarán el 

ejercicio pleno de sus derechos, se atenderá al principio de su interés 

superior y sus derechos; se atenderá al principio de su interés superior y 

sus derechos prevalecerán sobre los de los demás personas.  

Las personas niñas, niños y adolescentes tendrán derecho integral, 

entendido como proceso de crecimiento, maduración y despliegue de su 

intelecto y de sus capacidades, potencialidades y aspiraciones, en un 

entorno familiar, escolar, social y comunitario de afectividad y seguridad.  

Este entorno permitiría la satisfacción de sus necesidades sociales, afectivo 

–emocionales y culturales, con el apoyo de políticas.   

According to Art 44, all the population in the study has a diverse social, 

economic, cultural, gender, religion, and political background, and they fulfill 

their rights.  They will develop their social abilities in family, school, and 

community.  The learners share a good environment that helps their 

emotional and cultural needs.  The research has free learners with exercise 

in their rights to work (Constitución de la Republica del Ecuador, 2008). 

Título VII Constitución de la República Del Ecuador (2008):   Art.  343. 

Del Regimen Del Buen Vivir.  El sistema nacional de educación tendrá 

como finalidad el desarrollo de capacidades y potencialidades individuales 

y colectivas de la población, que posibiliten el aprendizaje, y la generación 

y utilización de conocimientos, técnicas, saberes, artes y cultura.  El 

Sistema tendrá como Centro al sujeto, y funcionará de manera flexible y 

dinámica, incluyente, eficaz y eficiente. 

El sistema nacional de educación integrará una visión intercultural y 

lingüística del país, y el respeto a los derechos de las comunidades, 

pueblos y nacionalidades.  
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Código de la Niñez y Adolescencia.  Capitulo II relacionado con el 

derecho al desarrollo (2003). 

Art.  37. - Derecho a la educación, exige de un sistema educativo que:  

1. Garantice el acceso y permanencia de todo niño y niña a la educación 

básica Como del adolescente hasta el bachillerato o su equivalente.    

2. Garantice que los niños, niñas y adolescentes cuenten con docentes, 

materiales didácticos, laboratorios, locales e instalaciones y recursos 

adecuados y gocen de un ambiente favorable para el aprendizaje.  

Este derecho incluye el acceso efectivo y a la educación inicial de cero 

a cinco años, y por lo tanto se desarrollarán programas y proyectos 

flexibles y abiertos, adecuados a las necesidades culturales de los 

educandos.  

The Unidad Educativa Andoas has 69 years in the city of Puyo, the 

teachers have experience.  In addition, the majority of teachers use 

techniques, methods, and strategies to teach.  Teachers work in inclusive 

education, as a result, they are adapting their curricula plans to work with 

learners with special needs.  

The Unidad Educativa Andoas is working with students from seven 

nationalities of Amazonia:  Andoa, Cofanes, Shuar, Achuar, Kichwa, 

Waorani, and Zapara.  The values of cultural diversity, respect for the rights 

of the communities and linguistic diversity are base on in our laws of 

Ecuadorian Constitution. 

Ministerio de Educación del Ecuador (2014): 

Acuerdo N# 0052 -14   

Art.1 .- Disponer  que la enseñanza del Idioma Inglés a partir del año 

lectivo 2016-2017, Régimen Sierra y 2017-2018, Régimen  Costa  sea 
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obligatoria desde segundo grado de Educación  General Básica hasta 

Tercer curso de Bachillerato para todas las instituciones fiscales y 

particulares del País .  

Ministerio de Educación del Ecuador “Normativa para la 

implementación e instrumentalización de la disposición transitoria 

contenida en el: Acuerdo Ministerial N# 041-14(Acuerdo 0052-14)  

Art. 1 .-Se dispone que la enseñanza de inglés , a partir del año lectivo 

2016-2017, régimen Sierra y 2017-2018, régimen Costa sea obligatoria 

desde el segundo grado  de Educación General Básica hasta tercer curso 

de Bachillerato, para todas las instituciones públicas, fisco misionales y 

particulares del país , para la enseñanza de la asignatura de inglés se podrá 

utilizar las horas de Clubes que fue expedida  que fue expedida en la malla 

curricular del Acuerdo Ministerial 0041-14 de marzo 2014 (Educación, 

Boletín Informativo Jurídico, 2014).    

Ministerio de Educación del Ecuador (2014):  

Acuerdo N# 00020-16  

Disposiciones Transitorias Segunda. - Disponer:  

Que el currículo de Lengua Extranjera-Inglés se implemente de 

manera progresiva hasta contar con el talento humano apropiado que 

posibilite atender eficientemente la enseñanza de este idioma.  La 

implantación del Currículo del idioma Inglés desde el segundo hasta el 

séptimo grado de Educación General Básica en todas las instituciones 

educativas del país  se deberá realizar a partir del año lectivo 2016-2017 

para el Régimen Sierra y 2017-2018 para el Régimen Costa.  En el currículo 

Integrador del Subnivel de Educación General Básica Preparatoria se 

introducen un conjunto de contenidos básicos de Lengua Extranjera-Inglés, 

los mismos que sentarán las bases (starter level) del nivel Pre.  A 1.1 del 
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Marco Común Europeo de Referencia para las lenguas: Aprendizaje, 

Enseñanza, Evaluación (MCER) que se desarrollara en el subnivel 

Elemental a establecerse a partir del año lectivo 2016-2017 para el régimen 

Sierra y 2017-2018 para el régimen Costa.  Los niveles propuestos para la 

implementación en la Instituciones públicas, municipales y fisco misionales 

de todo el país, se describen a continuación.  

The Unidad Educativa Andoas implemented according to Acuerdo 

Ministerial  N# 0052-14 (Constitución de la República del Ecuador, 2008) 

that from second grade of basic to third of Bachillerato the English teaching 

to children and teens.  The authorities decided that the Computer Engineer 

and Tourism Engineer teach English during the scholar year because there 

are not English teachers with a degree in the area.  The curriculum program 

will be implemented in a progressive way according to the Common 

European Framework of Reference for Languages with international 

indicators of performance in each skill.  This framework is a challenge for 

teachers and learners. 
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2.3. Key Categories  

Independent and Dependent Variable 
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Figure 2: Independent and Dependent Variable 
Researcher: Gómez, S. (2018).
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 Independent Variable 

 

    

Figure 3: Independent Variable 
Researcher: Gómez, S. (2018) 
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Dependent Variable 

 

Figure 4: Dependent Variable 
Researcher: Gómez, S. (2018)
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2.3.1. Independent Variable    

2.3.1.1. Constructivism theory  

According to Pearson dictionaries (2017), “Constructivism is a theory 

that learning is an active process and that people gain knowledge and 

understanding through the combination of experiences and ideas” 

Piaget (1977) and Kelly (1991), state constructivism is a view of 

learning based on the idea that knowledge is not a simple thing, where 

teachers show in front of the class. Knowledge is built by learners through 

a mental process. They are creators and their ideas are the base to learn 

the new topics, with a guide provided by teachers (Gray, 1997). 

Constructivism is when the knowledge is discovered by learners 

during the class. For example, Confucius the Chinese philosopher`s quote 

says: “I hear and I forget. I see and I remember. I do and I understand.” The 

quote means teachers must not teach in a traditional way of knowledge. The 

teacher's role is to engage learners to be a person with critical thinking. The 

critical thinking provides a reasonable conclusions and suggestions (Adom, 

Yeboah, & Kusi Ankrah, 2016) 

Constructivism to Fosnot (2007), is a theory that describes communities 

of learners where they describe and share certain information.  Learners 

enjoy using the knowledge following some patterns and models in the 

classroom.  Teachers are able to manage the community of learners and 

elicited some ideas based on some previous knowledge.   

The constructivism theory provides a solid foundation for this study 

because the teaching and learning activities can be developed based on 

this theory, where learners are an active part of the education. The 

constructivism theory is demonstrated when learners makes predictions in 

simple way in their language. The goal is to convert this spontaneous way 
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of making predictions into a systematic way to process understanding the 

texts or giving ideas in class in an easy way to contribute the learning. 

In the study, learners use the prediction strategy as a tool to 

understand and anticipate what reading is about. The prediction strategy 

uses titles, headlines, pictures, sentences and diagrams as a guide. In 

addition, learners’ brains work in their prior knowledge about the titles, 

pictures and etc. Finally, the result is to make conclusions based on critical 

analysis. 

Exponents of Constructivism 

The maximum exponents of the constructivism theory are   Jean 

Piaget, Lev Vygotsky, Jerome Bruner John Dewey, Montessori and George 

Kelly.  They are recognized for their job. Who were they and how did they 

help in the education field? 

Pedronzo (2012) mentions that students will create knowledge through 

experience in their own environments.  It is called constructivism when 

humans have control to do things and to be part of facts in their lives.  Two 

principal authors helped to develop this theory: Jean Piaget and Lev 

Vygotsky.  Each worked in separate areas. Piaget studied how knowledge 

is made through interacting with the environment.  On another hand, 

Vygotsky studied how the environment modifies humans.  Jean Piaget 

supports his theory in these main points:  intelligence is a biological factor, 

the mental schema, and cognitive process.  

Jean Piaget (1896) was a Swiss psychologist who worked on the child 

development. Besides, he explained the cognitive development as a result 

of biological maturation and environmental experience. Children have 

environmental experience, and then they connect it to their knowledge. 

Finally, they discover it in their world.  
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Piaget worked with three basic components in his theory: the 

schemas, the adaptation, and the stages of cognitive.  The schemas are the 

buildings blocks of knowledge, the adaptation is when learners are able to 

move another stage of knowledge, and finally, the stages of cognitive  are 

sensorimotor, preoperational, concrete operational, and formal operational  

(Adom, Yeboah, & Kusi Ankrah, 2016). 

Vygotsky (1926) was a Russian psychologist who worked on the 

culture social theory. He considered the social interaction of the community 

a special role in learning a language. At the same time culture works in 

cognitive development. Its development is known as a higher level of 

thinking to create ideas and concepts  (McLeod, 2014) 

Lev Vygotsky was an idealist author and promoted the cultural-

historical theory of cognitive development.  This theory is focused on the 

role of culture in the higher mental process while the social-cultural process 

also promotes critical thinking in learners. 

As English as a foreign language (2016), ) mentions the 21st-century 

skills through learning a language the global engagement and social 

thinking skills. Learners have a goal to understand other cultures and their 

own. The Unidad Educativa Andoas works with this national curricula 

program (CLIL), a model applied to develop thinking and social abilities with 

cultural aspects.  Certainly, Piaget and Vygotsky’s theory is contributing to 

our education field currently. 

John Dewey (1938) importance of the previous knowledge and 

learner’s life experience to build new knowledge. The Lev Vygotsky’s zone 

of proximal development theory was a huge contribution in the educative 

field. Both Dewey and Vygotsky worked in constructivism theory (Adom, 

Yeboah, & Kusi Ankrah, 2016). 
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The Ecuadorian curricula program is based on constructivism theory; 

it establishes that the learner must be the center of learning. Teachers have 

to develop strategies, methods, and techniques in English learning. The 

prediction strategy claims that previous knowledge will build the new 

knowledge. In this way, the study shows the constructivism theory in its 

activities. 

Cooperative learning   

The cooperative learning method is an instructional method whereby 

learners in small groups collaborate in the learning process. Furthermore, it 

is used to teach language skills, such as English reading comprehension 

skills, English writing skills, and speaking skills. Most studies establish the 

effectiveness of cooperative learning because it promotes a positive 

environment, social interaction, interpersonal skill, and individual 

responsibility. Teachers have a mediator role to ensure learners have the 

same opportunities in their groups (Johnson, 2009). 

There are reasons to decide that cooperative learning is a good 

method for predicting works in effective ways.  First, it has been shown to 

have a positive effect on student learning when compared to individual or 

competitive conditions (Johnson, 2009). Secondly, according to Slavin 

(1995), cooperative learning is an instructional tool where the student helps 

the group to improve their academic skills.  Individual performance helps in 

four aspects: motivational, social, empirical and cognitive support.  Another 

contribution is to raise the learning achievement.  

Finally, Johnson (2009) found that cooperative learning is helpful in 

assisting the group to work together to reach the main goal.  Within 

cooperative events, people look for the outcomes that are beneficial to 

themselves and beneficial to all other students in the group.  Cooperative 

efforts maximize the assignment and develop competition to achieve an 

academic goal. 
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In another study, Richards & Rodgers (2014) state that the prediction 

strategy is part of cooperative learning.  They found several premises about 

the interactive and cooperative nature of language.  The first premise is that 

people were born to talk because they acquired the language according to 

the environment.  If teachers are able to create a good environment in which 

learners predict about some topics, learning will occur.  Teachers could 

expand communication and facilitate reading comprehension.  The second 

premise is to organize information.  Teachers organize the topics or some 

events about stories, tales, or news to create the environment for reading 

comprehension.  The third, premise says ideas can operate according to 

certain rules.  Finally, students learn through cooperation with other 

classmates.   

2.3.1.2. Authentic Learning  

Authentic learning is a huge variety of strategies, techniques, and 

methods which are applied to improve the learning process. Learners learn 

to do something based on critical thinking. The ability to solve problems. 

Also, the observation is applied as a tool to discover or to activate the 

knowledge (Pearson, 2017) . In the study, learners applied the prediction 

strategy through observation, it motivates critical thinking. Several 

examples can be used to solve problems. 

Four kinds of authentic learning 

According to David Williamson (2013), there are 4 kinds authentic 

learning: 

a. Learning is personally meaningful for the learners 

b. Learning relates to the world outside the classroom 

c. Learning promotes the opportunity to think  

d. Assessments reflect the learning process 
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During the study, the learning process was valuable because of the 

deficiency discovered in reading comprehension in learners due to the 

traditional methods applied. The curriculum introduction was a challenge 

because it was the first wave of this curriculum and it was based on bringing 

the real world into the classroom. The learner had to develop appropriate 

thinking, and learners had to be evaluated according to the new curriculum. 

Also, the teachers had to find relevant topics with fresh strategies to develop 

the thinking processes and use assessment with professional criteria. To 

sum it up, the application of the prediction strategy was the correct strategy 

for learners and teachers. 

2.3.1.3. The purpose of authentic learning 

The purpose of authentic learning is to bring the world into the 

classroom or to imitate a real life situation about news, common situations, 

or problems.  This term is used to create real-life experiences in classrooms.  

This application makes sure concepts will be applied in the best way 

possible to increase knowledge in a practical way.  Many authors mention 

that the application of many real tasks in class improves learners’ abilities 

to develop skills, attitudes, and behavior (Laur, 2013). 

Authentic learning has a relationship with the word authenticity, 

according to Grave (2009).  The texts must be clearly understood to engage 

the students in the new suggestions listed below: 

1. Provide an attractive reading material and class library  

2. Provide a time for reading   

3. Create opportunities for reading different kind of texts 

4. Find out what things the learners like or do not like to read 

5. Create incentives when the students read 

6. Allow students to read comics 

7. Generate student suggestions or comments  
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The Unidad Educativa Andoas will have, for the first time, an English 

material with the characteristics mentioned before, in order to enhance 

reading comprehension, to develop reading skills, to provide a variety of 

reading passages with authentic vocabulary, to conduct activities using a 

new strategy, and to use the pre-reading activity. 

Individual skills  

According to the research written in “English as a Foreign Language 

for Bachillerato Curriculum” (2016), individual skills include anything from 

understanding simple a postcard message to identifying the main ideas in 

straightforward texts about personal, familiar, or academic 

topics.  Moreover, these abilities are expressed in reading comprehension 

areas, such as completing gaps, answering open questions, identifying true 

or false information, understanding diagrams, choosing information, and 

completing gaps. 

Learners will develop these skills with the application of an Ecuadorian 

English Textbook the study used the book to apply the prediction strategy 

as a way to see achievement in this weak area of reading comprehension, 

which it is a concern at the Unidad Educativa Andoas. 

Teaching materials 

The teaching materials are used to help learners to learn English, they 

must be capable of contributing to the achievement of the educational aims. 

The following teaching materials are books, visual materials, and worksheet 

papers with authentic texts. The Ecuadorian system implemented a series 

of books. The study took the teaching materials to check the reading part 

that learners had the difficulty of understanding to support a strategy. 

According to, Methods of Teaching English book published by Rogova 

during the 1975s. The books fulfill with main characteristics. 
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A teacher’s book 

The teacher’s book is a part of El Proyecto de Fortalecimiento del 

Idioma Ingles 2012, where the contents were written according to the 

current global demand for language. This book includes the teaching 

process and has activities for all skills. The English book is classified by 

level and it has cd audio. Likewise, in the Ministerio web page, there are 

certain links to develop, speaking, listening, and reading activities with a 

corresponding rubric. 

Learner’s book  

In addition, the learner’s book contains the material which learner will 

complete during the class. The Ecuadorian English textbook provides 

content, knowledge, speaking, and reading, listening and writing activities 

according to the aims of foreign language teaching in high school. The book 

contains topics and illustrations necessary to be able to complete the 

reading activities and properly execute the speaking skills. Moreover, the 

book has exams, word lists, and a dictionary for each topic. The teaching 

materials are used to help learners learn English (Educación, Lengua 

Extranjera - Ministerio de Educación, 2016). 

Authentic Texts  

“English as a Foreign Language Curriculum” (2016) supports the fact 

that learners must be exposed to authentic texts that are chosen with 

appropriate criteria.  In addition, the texts must be easy to understand and 

the level of difficulty must be analyzed according to the needs of students 

The curriculum is divided according to the level and kind of text.  For 

example, A1.1 learners will check messages about labels, invitations, ads, 

postcards, and catalogs to do intensive reading.  They will also do extensive 

reading, and they will examine emails, articles, and lectures.  
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According to Brown (2000), it is important the texts be grammatically 

and lexically simple and show the real world.  For this reason, the author 

suggests that teachers have to compare and balance authenticity and 

readability.  Success will be considered when the group of learners can 

complete the activities of pre reading and post reading, and can reach the 

main goal of understanding the written document. 

Authentic learning has a close relationship with authentic texts as 

material because they are aligned with the world outside the classroom. 

They must reflect the environment or real-life events through passages, 

comments or telling. For example the lyrics of songs and the dialog of 

comics. These sources can encourage English learning in class 

Sources  

English as a Foreign Language for Bachillerato  (2016) explains that 

teachers must engage a student in a variety of different print texts.  Today 

the Internet is a tool for learning not only English, but also students can learn 

many things from how to cook a portion of spaghetti to how to play the guitar.  

Teachers and students can learn through many sources such as 

newspapers, magazines, lyrics of songs, journals, and printed documents 

at the proper levels.  The most important factor is that real language is used 

by native speakers.   

The Unidad Educativa Andoas has implemented its English area with 

books, newspapers, magazines, posters, MEC web pages, and cd-roms, 

and several hours in a laboratory to use the internet. This material and 

sources will encourage all learners’ linguistic capabilities and English 

language teaching. 
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2.3.1.4. The prediction strategy   

The prediction strategy is based on an interactive system where 

students and teachers are able to share ideas, feelings, or points of view. 

For example; teachers ask learners to read information (headlines, titles, 

pictures, summaries, or charts) in order to build up main ideas or concepts 

that might appear further along in a text.  After making a prediction, they 

make inferences (Bos & Anders, 1990).  

According to Bailey (2017) making predictions is more than just 

guessing what is going to happen next. Prediction helps students become 

actively involved in reading and helps to keep their interest level high.  Some 

of the other benefits of teaching students to make predictions is that they 

are able to ask questions during the reading process. They are also  

motivated to skim information to understand some events or part of a story 

for tale. Finally, they can manage the reading material.   

Making predictions is a strategy in which readers use information from 

a text (including titles, headings, pictures, and diagrams) and their own 

personal experiences to anticipate what they are about to read or what 

comes next.  A reader involved in making predictions is focused on the text 

at hand, constantly thinking ahead and also refining, revising, and verifying 

his or her predictions.  This strategy also helps students make connections 

between their prior knowledge and text purpose (Fries-Gaither, 2011). 

The prediction strategy is authentic learning because teachers can 

bring in real-life problems to be applied in class(Herrington & Herrington, 

2006) In addition, teachers could use a lot of tasks for the predicting strategy 

based on real life context and use a lot of resources,  such as organize 

predictions, complete stories, and journal prompts blogs.  Many workshop 

written samples are important tools.  These tools help to students develop 

reading comprehension and expand critical thinking (Breitbart, 2005, p. 44). 

https://www.thoughtco.com/predictions-to-support-reading-comprehension-3111192
https://www.thoughtco.com/predictions-to-support-reading-comprehension-3111192
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The following components can apply the prediction strategy to 

understand texts. The next definitions were taken by person dictionary 

(2017). 

Headlines 

“A line of words printed in large letters as the title of a story in a newspaper, 

or the main points of the news that are broadcast on television or radio”. 

Titles 

“The name of a film, book, painting, piece of music, television program”. 

Pictures 

“Picture is a drawing, painting, and photograph, image watched on a 

television, cinema, or paper.” 

Diagrams 

“A simple plan that represents a machine, system, or idea, etc., often drawn 

to explain how it works.” 

2.3.1.5. The prediction as metacognitive strategy  

For Livingston (Livingston, 2003), metacognition is a famous concept 

that many psychologists have used in educational subjects.  The author 

indicates that many researchers in the past, such as Borkowski, Carr, and 

Presley, have defined metacognition as a superior thinking process highly 

influenced by the cognitive process.  For that reason, the activities are 

recognized as having been appreciated by learners.  Then the author states 

that metacognition is thinking about thinking.  It is not difficult to understand 

that it is a critical thinking development.  

For Kolarić (2017), in her study makes an analysis of how 

metacognitive strategy works, and how this strategy can be part of the 
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Language learning process.  The process includes planning, monitoring, 

solving problems, and evaluating.  For this reason, the metacognitive 

strategies are able to work with all skills (speaking, reading, writing, and 

listening).  The activities can be pre-text and predictions or inferences in 

some articles. 

Metacognitive model of strategy learning 

 

Figure 5: Metacognitive model of strategy learning 

Researcher: Gómez, S. (2018) 

Kolaric (2017) , claims the metacognitive strategy is to ensure the 

class goal can be reached.  For example, when learners learn words, 

obviously, they are able to use in sentences, and they can identify the words 

in texts or conversations. Then we can say that they learned and applied 

the knowledge and used of the proper way according to the metacognitive 

strategies. 

Reading as a metacognitive skill   

For Brown and Baker (2013), metacognitive skills are defined in three 

main ideas of development.  First, they reflect on his or her own cognitive 

activities during reading.  This ability helps to anticipate solving problems or 

ideas.  Second, they monitor the way the learner is applying the activity.  

Finally, they enhance some skills, such as identifying main ideas, 

recognizing an important aspect of messages, and clarifying the purpose or 

reading. 

Plan

Problem 
solve

Evaluate

Monitor
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For Brown and Baker (2013) , reading is a metacognitive skill because 

students read for two reasons: meaning (reading comprehension) and 

remembering (studying).  Both develop the following metacognitive skills: a) 

clarify the purpose the reading, b) identify important aspects of message, c)  

pay attention in general content, d) determine the outgoing activities to verify 

the comprehension, e)  create self- questioning  students ,  f)  take an action 

if there are some mistakes in reading  (pp. 353,354). 

There are some actions, which are cognitive skills; the definitions were 

taken from person dictionary (2017).  

Guess 

“To give an answer to a particular question when you do not have all the 

facts and so cannot be certain if you are correct”. 

Anticipate 

“To imagine or expect that something will happen” 

Understand 

“To know the meaning of something that someone says “ 

Analyzing 

“To study or examine something in detail in order to discover more about it” 

Building 

“The process of creating or developing something” 

Interpreting 

“To decide what the intended meaning of something is” 

2.3.2. Dependent Variable  

2.3.2.1. Communicative Approach   

The Communicative Approach emerged in Britain in the 1970s, after 

the classical methods, such as grammar translation and audio-lingual 

method as foreign instruction to teach languages. This method used 
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authentic language in class. The communicative approach was based on 

social interaction among students. 

Definition 

According to Brown (2000), the communicative approach to teaching 

is interaction in which learners develop social and interpersonal skill, 

because the topics are based on social roles and social context  

Advantages 

The communicative approach has advantages, such as putting real-

life situations in English teaching; the language is exposed, learning 

vocabulary in context, the grammar exercises are exposed in some context, 

learning English through culture (Brown, 2000). 

Communicative Approach in Ecuador 

How the communicative approach appeared in the English Ecuadorian 

curricula. It is necessary to know a brief history of the English language 

teaching Ecuador. Galo Plaza Ecuadorian president made formal English 

language teaching in the 1950s. In the 1992s, the Ministerio de Educación 

y Cultura (MEC) and the British Council made a project called CRADLE 

(Curriculum Reform Aimed at the Development of the Learning of English). 

The project mentor was Marleen Hoboed, a teacher in the Universidad 

Católica de Ecuador. The project was English learning through Ecuadorian 

cultural topics. In 2004, the project showed that students in secondary 

education learn several language skills: however, the Educación 

Intercultural Bilingue was not beneficiated. Haboud said the program 

CRADLE could be inserted. 

In 2012, the  Ministerio de Educación (MEC) designed the National 

English Curriculum Guidelines, which established the national objectives 

and standards for education in the English area based on Common 
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European Framework. English Ecuadorian system wants a secondary 

student with level B1. All changes in teaching English have brought its 

techniques, strategies, and approaches. Since 1997, the communicative 

approach has been applied by teachers, but in 2012 the curricula guidelines 

establish the communicative approach is mandatory (Garzón, 2018) 

According to Teaching English (2016), the communicative approach is 

a method that is based on the main idea that learning a language 

successfully comes through reading communication with a real meaning.  

When learners are involved in real communication, their natural strategies 

for language acquisition allow them to learn to practice a language.  For this 

reason, the predicting strategy may be applied in this approach based on 

topics or lectures about real context to encourage reading.  

Common European Framework  

The Common European Framework appeared in the 1970’s in Europe; 

it is the global scale with six levels from A1 to C2. Each one has objectives 

and several skills. There are sub-scales in every skill. For this study, the 

sub-scales are overall reading comprehension, reading for orientation and 

reading instruction (Morrow, 2003) 

EFL Curriculum (2016) , expresses the CEFR as an international 

English level system.  The level of every learner is determined through 

problem-solving skills, verbal communication, and how they are able to 

interact in specific social situations.  Moreover, English is considered a 

lingua franca because being able to speak English opens doors of 

communication around the world. This study designed to support students 

so they can reach the B1 level at the end of the academic year. This is 

accomplished when EFL learners are capable of understanding the main 

points of readings written in clear, familiar, standard language. These 

readings can be related to work, personal life, and leisure activities. 
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CEFR Reference levels in the Ecuadorian Educational System 

 

Figure 6: CEFR Ministerio de Educación del Ecuador(2016). 
Researcher: Gómez, Susy (2018) 

Communicative Language Teaching (CLT) 

Finocchiaro and Brumfit in the 1983s mentioned communicative 

language teaching had several interesting characteristics, such as 

language, learning is learning to communicate.  A translation may be used 

where learners need or benefit from it. Moreover, reading can start on the 

first day. Finally, teachers are not able to know exactly what language 

learners will use to express their ideas in class (Brown, 2000, p. 45). 

 Authors state the following features of CLT:  

-Teaching has a student-centered system since it takes into account 

students´ language needs, interests and goals according a profession. 

Likewise, the core of CLT is that language teaching concerns the teacher 

and the student; both are working together –cooperation. 

-The teacher acts as a facilitator in the language classroom creating 

an environment to stimulate studying English.  

-The negotiation of meaning, information exchange, choice-making 

and problems solving creates interaction in the lesson, which is a key factor 

that contributes to target language acquisition. 



39 

 

- The authentic language requires communication activities that are 

connected to real-life contexts and situations. This way new knowledge is 

integrated into long-term memory more effectively and can be retrieved 

easier. 

Communicative language teaching has an important role in this study, 

especially to develop reading comprehension. Teachers have to work on 

students’ motivation to communicate through predictions. Obviously, 

predictions will be empirical and teachers will have expectations of which 

language they will use for their predictions. Maybe they will apply their 

Spanish or English language to understand something (Shevchenko, 2015) 

English as Foreign Language Curriculum (2016)  is based on “the 

constructivist theories of knowledge and the central role of language and 

communicative competence in CLIL.  Frameworks can be expressed 

through a communicative approach to teaching.”  Teachers are able to 

practice some strategies in the classroom, including learners’ second 

language skills to effectively do tasks and exercises negotiating personal 

background information; also, they are able to have meaningful 

communication between teachers and other students. 

Communicative competence is the capacity to use the target 

language, or to communicate meaning, in an accurate cultural manner to 

achieve social activities with efficacy and fluency in long interactions David 

(2014).  

Canale 1983s affirms communicative competence is composed of four 

sections of knowledge and skill:  

-Grammatical competence is the ability to manage features of a 

language like morphologic, syntactic, phonemic, and grapheme; the 

structure and form of a language.  
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-Discourse competence is the ability of an individual with solid 

discourse competence know the relationship between different thoughts 

within a message.  

-Sociolinguistic competence focuses on the knowledge and 

agreement of the communication rules; taking turns, appropriate greetings, 

naturalness, or global native-like language. 

-Strategic competence is the ability to make the most of the language, 

particularly when compensating for language deficiencies. 

Teacher’s roles   

Teachers have many roles such as:  to keep discipline in class, to be 

an assessor, to do assessment or feedback, to be an organizer in the 

teaching process, and to locate a new resource to present new innovations 

and to act as a   tutor with learners.  They also must be a researcher of their 

knowledge area (Rdz, 2013).  

A good part of teachers have different roles, but it depends on the 

students group. Teachers sometimes are a controller, standing in front of a 

class to give instructions or to explain several topics. Teachers often are 

promoters; they always motivate learners and help with some weak points 

in class. At other times, teachers are assessors to learn better English. Also, 

teachers are able to function as a language resource when learners do not 

understand something. Finally, teachers have an important role as a tutor, 

who gives any kind of familiar advice or language advice (Harmer, 2010). 

In this study, the teacher's role is fundamental to enhancing reading 

comprehension in learners because they have to combine all characteristics 

mentioned above: 1. As a controller to keep the discipline during the 

application of strategies or activities.  2. As a promoter to motivate reading 

the texts according to their needs.  3. As an assessor to develop the 
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comprehension in several texts, and finally, as a tutor to know what things 

they like or they do not like during the learning and teaching process.  

Learner’s roles  

Learners must be learner-center teaching to design the teaching 

activities, to take responsibility in their activities and to produce knowledge.  

The interaction among teachers and students let to enhance the skills in the 

English language.  They will be competent and have critical thinking with 

respect to others (Rdz, 2013).The prediction strategy is based in that 

learners are producing the knowledge; they are the first to create the 

knowledge. 

Learner’s differences are not only about age and level. Learners have 

man differences, such as abilities, knowledge, and preferences. In the 

study, the ages from 16 to 17 years old are adolescents, and they are 

acquiring life experiences, they have a clear idea of why they are learning, 

and they need to be motivated.  Each learner has a different style of 

learning. All students respond to various stimuli, such as pictures, music, 

sounds, and movements. Then the strategy of prediction is ideal for this age, 

where teachers motivate through stimuli in English language learning. 

2.3.1.4. Reading skill 

Reading is one of the main skills that   learners have to acquire during 

their life in schools, high schools and universities because English is a 

subject in the Ecuadorian syllabus. Reading skill is considered a superior 

level of cognitive thinking that needs many sub-skills where our brain works 

in a simultaneous way (EduSolution, 2014) .  According to Elley and Tucker 

(2007), a little more than 80% of the population of the world has the ability 

to read some text and people read elemental forms of news or papers about 

daily lives.  This part of the population has the ability higher reading 
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comprehension, which includes analyzing information in texts, interpreting 

texts with some higher levels of abilities of critical thinking (Grave, 2009). 

Another main point is that reading is a complex activity that requires 

time.  The ability to read involves skills: to put words together in a certain 

context.  The formula is comprehension = linguistic interpretation (Hansen, 

2016). 

Reading is a complicated skill that demands considerable time and 

practice to develop to Lundahl in 1998’s states the ability “to read” involves 

more than merely decoding a text.  In addition to the practical skill of putting 

letters together and turning them into words, one is also supposed to 

understand what is read.  One has to combine decoding, the ability to put 

words together, with comprehension, the result of which is interpreting 

linguistic elements (ibid).  Philip B. Gough and William Tunmer in 1986’s 

explain reading comprehension as a formula to access to communication 

(Hansen, 2016) 

Moreover, Grabe (2009)   , agrees that reading comprehension is a 

mental activity which is difficult  to  explain  because  of the  several  

processing  abilities  used to  organize the  reading  purpose. The two kinds 

of processes can be classified as lower-level and higher-level processes. 

Lower-level processes are crucial for comprehension to occur.  They are 

regularly   taken into account during   fluent   reading   comprehension.   

They   implicate   automatic, spontaneous  and  skill-based  linguistic  

performances,  like  lexical  access,  syntactic  parsing and  semantic  

proposition  formation.  If  these  processes  operate  effectively,  they work  

collaboratively  and  are  performed  as  part  of  working  memory  activation,  

which keeps information active for seconds while the brain processes 

information. When this processing takes too long, the information will 

disappear, and consequently, re-activation will be needed. Higher-
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level  processes  have  not  been  specified  consistently  in  the  literature  

on comprehension. 

Both lower-level and higher-level processes are cognitive tools and the 

choice as to which ones are applied usually depends on the given reading 

purpose(s). In order for these processes to function efficiently, the reader 

needs to have sufficient background information and the required linguistic 

resources. When L2 readers lack these cognitive and language tools, they 

tend to translate information mechanically or accommodate the text to fit 

their preconceived notions resulting in a lack of comprehension or loss of 

(Khaki, 2014). 

According to Indriani (2016), states reading comprehension is 

meaningful when letters and words in texts are decoded in context.  In 

addition, reading involves background knowledge, connecting words, ideas, 

and searching skills.  

Mc Namara (2012)   claims reading comprehension is an ability to infer 

what the authors want to say, to link ideas and to understand texts in deep 

ways.  Brassel & Rasinski (2013) , claim that reading is to know the ideas in 

mind and to have prior knowledge to understand the text.  Sufficient prior 

knowledge is critical to interpreting the author’s messages.  “Reading 

comprehension is an ability to understand something that is written” 

(Wallace, 2009). 

In this study, according to the last authors, teachers, through 

prediction strategy, develop learners’ intelligence, memory, and 

imagination, when they use the strategy. In addition, when they read in a 

foreign language, they review vocabulary and grammar, which helps them 

to memorize spelling words and to know the meaning of words or the word 

combinations into text. In the same way, prior knowledge has a primordial 

part in the teaching and learning process because learners begin the class 

with activation of their ideas, to make understanding the text, which it will 
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be, reviewed in class later with the teacher, easier the understanding of the 

text, which it will be reviewed in class later with the teacher.  

Types of classroom reading performance 

  

 

 

             

 

                                                                                

  

Figure 7: Types of classroom reading performance (Brown, 2000) 
Researcher: Gómez, S. (2018) 

Oral and silent reading 

Oral and silent reading are both ways to read, each one is used 

according the learners level. The oral reading is chosen by teachers in the 

beginner level to evaluate pronunciation or student participation. Silent 

reading is to do individual, the close relation among reader and text (Brown, 

2000). Both were applied during the application of the study. 

Extensive and intensive reading 

Extensive reading is when a student often reads outside the 

classroom.  The reading is according to his or her preference and may 

include newspapers, magazines, web pages or any kind of text for 

pleasure.  In addition, with this kind of reading, the student has the 

opportunity to choose the topic or type of reading.  On the other hand, 

intensive reading may be texts that the teachers select for specific purposes 

Classroom reading performance 

Oral Silent 

Intensive Extensive 

Linguistic Content 
skimming Scanning 

Global 
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of developing some skills, such as vocabulary or grammar structure, or 

practicing some strategies.  These readings may be checked in class or 

outside the classroom (Harmer, 2010). 

Lamperio (2018) states that this kind of reading requires great mental 

effort and focus because in intensive reading, learners must be careful to 

follow specific guidelines. When reading a text intensively, the texts must 

be interesting and short so that the students read only for brief periods of 

time, and to do so, it is necessary to have the most mental energy possible.  

Ideal learning materials for intensive reading include: 

 News articles 

 Tales 

 Short stories 

 Blog posts 

According to Lamperio (2018), when reading a text extensively, the 

selected texts must be interesting, level-appropriate, and of moderate length 

in order to dedicate longer blocks of time to reading and to do so, students 

must be relaxed.  

Following are some aspects of extensive reading in more detail: 

 Like in intensive reading, texts for extensive reading must be interesting, 

but it is done for longer periods of time. 

 Texts for extensive reading have to be level-appropriate with vocabulary 

according to the student proficiency level.  The goal is to absorb 

unknown words through context.  

 Texts for extensive reading should be on average at least 15-30 pages 

long. Texts of this length are long enough to fully develop an idea or 
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narrative, and require one to keep mental "track" of ideas, concepts or 

characters as they develop over time.  

Ideal learning materials for extensive reading include: 

 Graded Readers 

 Bilingual Books 

 Monolingual (Native) Books 

 Magazines 

 Comic Books 

2.3.1.5. Reading comprehension  

ESL Curriculum (2016), states that reading comprehension helps 

develop critical thinking abilities, improve communication, improve decoding 

skills and develop reading skills as a resource to find information or 

interpretate written content.  This may be done by reading silently or aloud.  

Reading is considered a mental process because cognitive skills are applied 

or developed in each step of the reading process.  The learners employ 

reading comprehension both consciously and subconsciously by using 

some sub-skills to guess, to predict, and to verify the information.  

2.3.1.6. Strategies for reading comprehension 

The strategies are related to bottom-up procedures and another to the 

top-down processes. Following are strategies to be applied in class (Brown, 

2000): 

a. Identify the purpose of reading  

An efficient reading consists of identifying the purpose of reading; 

following there are several purposes: 
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Reading for learning  

This kind of reading is for encouraging learners to develop some skills, 

such as vocabulary acquisition, following schemas during the steps of 

reading (pre, during and post), and making predictions, suggestions, 

conclusions, and deductions.  

Reading for purpose  

Reading with a purpose is defined as reading to find specific 

information, to clarify ideas and to support opinions.  Another example of 

reading with a purpose would be when a learner is interested in 

understanding an English song’s lyrics, his or her favorite English movie 

dialog, or video game instructions.  

b. Use grapheme rules or patterns to aid in bottom-up decoding.  

Teachers help learners recognize words and interpret word patterns 

and their meaning. In addition, they also help recognize a particular 

meaning that may be expressed in the different grammatical form; use 

strategies, such as scanning, skimming, and guessing the meaning 

of  words from context; and recognize main ideas and details  Finally, 

teachers help predict context using background (Brown, 2000) 

c. Scanning and skimming   

Scanning is not reading word by word.  Learners do not need to read 

the entire text to find a name, a date or telephone number.  Many learners 

develop this skill quickly.  Skimming is to search for specific information such 

as general idea and details of reading.  When using both kinds of readings 

it is very necessary to know the kind of text, they are reading (Harmer, 
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2010).  Both skills are important depending on the purpose of reading the 

text. 

d. Highlighting n highlight v  

Marking keywords or sections in a passage with the use of a colored 

pen, making them easier to identify or remember is called highlighting   

(Pearson, 2017). 

e. Use semantic mapping 

This strategy can be done individually or in a group. The reader is able 

to understand the texts with a productive a semantic mapping about the text 

or article  (Brown, 2000). 

f. Guessing 

 This strategy helps to do the following: (Brown, 2000) 

 Guess meaning of a word. 

 Guess a grammatical relationship 

 Guess a cultural reference 

 Guess content messages  

Teachers have to encourage students to be accurate in their 

responses in reading comprehension. 

g. Analyze vocabulary 

This is the ability to know prefixes and suffixes, to recognize roots of 

words, and to identify the grammatical context. Obviously, this analysis is 

the result of daily practice with vocabulary. 
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Text Genres  

In the National English Curriculum Guidelines (2014), in its chapter 

about specifications for choosing text genres, it defines the meaning of 

transactional, expository, and informational texts.  Transactional texts are 

notes, personal letters, and dialogues.  On the other hand, expository texts 

are the biographies and news. Finally, informational texts are menus, flyers, 

signs, announcements, and posters.  These kind of texts are always a 

combination of pictures and words. Based on the National English 

Curriculum, the proposal was made with readings from the book to be a 

supported by extra readings with similar characteristics keeping the text 

genres in the appropriate level. 

Reasons for readings   

People read for many reasons, according to Glen (2017). The reasons 

include reducing stress, enhancing intelligence, producing tranquility, 

improving analytical thinking, increasing vocabulary, improving memory and 

improving writing skills.  Learners must read extensively from an easy level 

to an advanced level.  It must be a systematic process.  There are four 

factors necessary to create a successful English reading: a good bank of 

information, a wide choice of reading to select from, plenty of available time 

and an opportunity for (Harmer, 2010). 

According to Al-Jawi (2010), people read for: 

1. For maintaining good social relations 

Nowadays, people chat on WhatsApp or Facebook, where there are a 

lot of English messages or words; therefore, it is necessary to understand 

this language. Teens use a lot of English words during communication. The 

given proposal has a lot of vocabulary that learners could use in the future. 
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2. For entertainment 

Teens, such as those who are part of this study, listen and read 

popular English songs, and as a result, they read and sing their favorite 

song lyrics for entertainment. Also, they play English video games. To sum 

it up, almost all teens read for entertainment. 

3. For academic purposes 

Learners have to read academic texts throughout their lives in the 

university and high school, according to curriculum programs. The readings 

in the textbook used in this study were chosen by English professionals from 

Ecuador. The proposal is made with the book´s readings. 

2.3.1.7. Sub skills of reading skills 

Based on the sub skills, a good reader is able to identify the main idea, 

to recognize secondary ideas, has general understanding, has 

comprehension, has a good grammar and accuracy (Al-Jawi, 2010) 

Identifying the main idea 

A good reader can determine the main idea of a text. The study 

develops the ability to understand the main idea of the text. 

Recognize secondary ideas 

The prediction strategy helps to anticipate some ideas about reading 

texts; it makes sure that learners are able to pick up the ideas or use some 

strategies to identify the secondary ideas to understand better and to reduce 

doubts about reading comprehension. 

General understanding  

A good reader is able to apply the skimming strategy to have a general 

idea about the text. With the use of a prediction strategy, learners can 
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establish general understanding through titles and diagrams. Thus, the 

study has great theoretical support based on reading comprehension. 

Comprehension 

Learners have the ability to interpret and support the text with extra 

ideas. Learners can complete several activities after the reading activity, 

such as answer comprehension questions, distinguish between false and 

true information, complete a questionnaire, or make a summary. The pre-

test and post-tests have these kinds of activities in which learners show their 

comprehension. 

Grammar 

Grammar is important because it shows how the written text is formed 

by nouns, pronouns, verb tenses, adjectives, prepositions, sentences, and 

action verbs. A reader can identify many aspects of the language, if they 

analyze the words and their functions in a paragraph, sentence or idea. The 

current curriculum assessment evaluates the grammar section of reading 

comprehension (Educación, English B1.2, 2016). 

Accuracy 

According to, National Curriculum Guidelines (Educacion, 2014) 

accuracy is the high ability to use a process before to answer. Accuracy in 

reading comprehension helps to reduce wrong answers and the loss of time. 

Moreover, accuracy helps students have the confidence to answer. The 

process requires reading carefully and using strategies to understand. The 

prediction strategy can help learners to ensure comprehension questions. 

2.4. Hypothesis. 

The prediction strategy improves reading comprehension in English 

learners in the third of bachillerato. 
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2.5. Determining of variables  

2.5.1. Independent Variable  

The prediction strategy 

2.5.2. Dependent Variable  

The reading comprehension 
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CHAPTER III 

METHODOLOGY   

3.1. Approach  

This study aims to understand in which ways  the use of 

prediction strategy impact the performance of reading 

comprehension in students  and  if predicting activities influence the 

development of comprehension skill in the students. 

Third of Bachillerato   at “Unidad Educativa Andoas”, in the city 

of Puyo, Pastaza Province, during the 2017-2018 academic year.  

The proposal contains the type of research, the setting for the 

research, data collection for the research, the procedure of research.  

Each one will be explained in the next description.   

3.2. Research method   

The research method is called the action research Method 

because it is used to get educational information.  This method is able 

to work both qualitative and quantitative in order to accommodate a 

descriptive level and exploratory level.  The action research method 

has many advantages including solving educational problems, for 

example, the poor reading comprehension, to provide instructional 

decisions to improve reading comprehension, to promote self-

evaluation and to empower the researcher and the subjects of the 

research (Mac Millan & Schumacher, 2014). 

The method was chosen for the different characteristics 

mentioned.  The two reasons are first, the researcher is able to take 

decisions after some activities are applied, at the same time that the 

researcher works with the learners.  Secondly, the researcher has an 
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opportunity to analyze and compare the effects on both the control 

group and treatment group through pre-test and post-test  (Bernal, 

2010) 

The action research method was simple because the researcher 

worked in the next items. 

1. Identification of problem area   

2. Collection and organization of data  

3. Interpretation of data   

4. Action based on data   

5. Reflection   

3.3. Level or type of research    

Exploratory  

This research is at the exploratory level for the next reasons.  

First, the research checked the reading comprehension reports were 

checked and the researcher read other studies about reading 

comprehension and the prediction strategy.  Then, the level of the 

students was analyzed, the English schedule was checked, the books 

were examined, the curricula program was analyzed, English material 

and the environment classrooms were reviewed.  After, the researcher 

chose the research techniques to get data collection as pre-test and 

post-test.  Finally, it is exploratory because the pretest results are 

reviewed in a simple way and after that, they were cheeked again in a 

detailed way with a rubric. 
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Bibliography 

 This research is bibliography because the researcher used 

academic google, database, google books, digital library, and personal 

library to build the theoretical framework.  The studies were journals, 

papers, reports, videos, and books.  The information was supported 

by studies or concepts according to remarkable authors and national 

/international researchers. 

Descriptive  

According to Sampieri (1998), the research shows the facts 

about certain facts that influence reading comprehension.  This work 

was to determine the influence prediction strategy has on reading 

comprehension in students through pre-test and post-test.  Another 

important aspect was to prove or disprove the hypothesis.  Obviously, 

this study will help to design a guide to improve instruction in solving 

reading comprehension problems. 

The research is descriptive because the researcher followed the 

next steps to make the problem analysis, to choose the bibliography, 

to choose the data collection, to work with variables, to validate pre-

test and post-test, and to interpret the results. 

   Qualitative and Quantitative 

Qualitative because there are information about their 

perspective about applying the strategy, and quantitative because 

the pre-test and post-test were scored over ten.  

Comparative and correlational 

The study was made using two groups of learners with similar 

characteristics: level, age, and teaching environment.  Furthermore, 
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the reports helped to identify reading comprehension similarities and 

differences among learners.  The research worked with two groups 

with the same level of reading comprehension. 

The study shows   the relation between variables and results.  

In this case, we measure the effect of Prediction strategy in improving 

reading comprehension. 

3.4. Population and sample   

Population  

The study was carried out with 90 third-year high school 

students from the Unidad Educativa Andoas  in the  city of Puyo , with 

38 males (42.2%) and 52 females (57.8%) between 16 and 17 years 

old with an average age of 16.7 years (SD = 0.47).  To determine the 

effectiveness of the use of predictive reading, the results of two 

groups were analyzed: Forty students were in a "treatment" group 

where the "predicting strategy" was applied and fifty students were in 

a group called "Control.”  The classes lasted two months from April to 

May 2018.  

Study Population 

Characteristic  n  %  

Men 
Sex  

38  42,2  

Women  52  57,8  

Control 
Group  

50  50,0  

 Treatment  40  50,0  

Table 1: Study Population 
Researcher: Gómez, S (2018)   
Sample:  All of the students have developed the A2 English level, 90 

students. (3rd bachillerato)
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3.5. Operation of Variables    

Independent Variable 

INDEPENDENT 
VARIABLE 

DIMENSIONS INDICATORS ITEMS INSTRUMENTS 

 
Prediction strategy. 
 
Making prediction is a 
strategy in which readers 
use information from a 
text (including titles, 
headings, pictures, and 
diagrams) and their prior 
knowledge to anticipate 
what they are about to 
read.  A reader makes 
predictions thinking, 
checking, and verifying his 
or her predictions. 
 
 

Strategy 
  
 
 
 
 
Prior Knowledge  
 
 
 
 
 
 
Critical Thinking 

 
Titles 
Headlines 
Pictures 
Diagrams 
 
 
 
Guess 
Anticipate 
Inference 
 
 
 
Understanding 
 
Analyzing 
Building  
interpreting 
 

 
 Could learners predict 
through titles, pictures, 
headlines and Diagrams? 
 
 
 
Could learners guess, 
anticipate and make 
inferences? 
 
 
 
 
Could learners 
understand, analyze and 
interpreted the 
information? 

Pre-test 
 
 
 
 
 
 
Post .test 
 

Table 2: Independent variable 
Researcher: Gómez, S (2018)   
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Dependent Variable 
 

 

 

 

 

 

 

 

 

 

 
Table 3: Dependent variable 
Researcher: Gómez, S (2018)   

DEPENDABLE 
VARIABLE 

DIMENSIONS INDICATORS ITEMS INSTRUMENTS 

Reading 
Comprehension 
It is considered as an 
active process, where 
the reader must 
interact with the text 
trough reciprocal, and 
holistic interchange 
ideas with accuracy 
and the 
comprehension is 
decoded words and 
associate with their 
meaning or 
constructing meaning. 

 
 
Accuracy 
 
 
 
 
 
 
 
 
 
 
 
 
Comprehension 

Grammar 
 
 
 
 
Verbs tenses 
 
 
 
Coherence 
 
 
 
 
Main Ideas 
Secondary Ideas 
 
  
 
 
Meaning  

-The ability to complete in 
present simple, present 
continuous and present perfect. 
 
- The use of verbs in third 
singular persons in present time. 
 
-The relationship with the tense. 
 
Read the following sentences 
about landmark.  Read the 
descriptors bellow  
 
 
-To identify word 
keys/sentences. 
 
- To understand. 
 -To analyze 
- To choose true or false. 
-Vocabulary 

  
Pre –test/ Post-test 
 
 
 
 
 
 
 
 
 
 
 
Rubric 
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3.6. Data collection  

This research works with a goal of making the emphasis the 

results through pre-post tests and a survey.  

Summary about Data Information 

BASIC QUESTIONS  EXPLANATIONS  

 What for?  To reach the objectives that was set 

up at the beginning of research.   

What people?   Students of the Third of Bachillerato 

(aged 16-17 years)  Unidad 

Educativa ANDOAS 

What aspects?   The prediction strategy and reading 

comprehension in English learners.   

Who?   Susy Natalia Gómez Zurita  

When?   Period: 2017-2018  

How many times?   Once.   

What collection techniques?   Pre- test- post-test / Survey  

With what?   Standard  questions/  open  

questionnaire  

What situations?   During the regular schedule of 

class.   

Table 4: Summary about data information 
Researcher: Gomez S, (2018)  

 

3.7. Data analysis   

The questionnaires will provide information.  The researcher will 

use a pretest and a post test.  The tests were checked by an English 

teacher with a Master degree with a wide experience at Universidad 

Nacional de Chimborazo and a Research teacher at Estatal 

Amazónica University in the city of Puyo.  This tool will help to know 

the problem about reading comprehension with some English 

exercises and to determine the impact of predicting strategy in the 
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students.  The principal aim is to have a good database in order to 

interpret the performance.  The questionnaires are taken from the 

Ecuadorian Program.  The questionnaires have their own rubrics with 

the indicators of performance from Common European Framework, 

and they are used for measuring the comprehension.  The tests are 

standardized and have national validity because the rights were 

bought by Ministerio de Educación del Ecuador.  The questionnaire 

will be applied to students with a code to protect their identity.  The 

exams results will allow interpretation of the effectiveness of 

predicting strategy on student reading comprehension.   

A survey tool was applied post using the strategy to confirm the 

success of this strategy in the students.  The survey contained 8 open 

questions based on the Independent variable at the same time.  It 

was validated by the same teachers that made the validity of the 

pretest and posttests.  The interpretation of results was made with 

IBM SPSS system.  
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CHAPTER IV  

ANALYSIS AND INTERPRETATION  

4.1. Analysis of results 

An analysis is presented with the description of the scores of the 

reading sub-skills of "accuracy" and "comprehension,” of all the students.  

To guarantee equal initial conditions between groups, a comparative 

analysis was carried out using measures of central tendency and 

dispersion.  In addition, the positive and negative changes in the 

qualifications of each group were registered, and the results were 

categorized according to the stipulations of the Ministerio de Educación del 

Ecuador (2003), expressed with percentage frequencies.  Finally, the 

perception of the students about the activities that contribute to the 

comprehension of the reading through the resource of multiple response 

was analyzed.  

4.2. Data Interpretation  

The Kolmogorov Smirnov normality test revealed a normal data 

behavior (p> 0.05), so parametric tests were used: the Student's T-test for 

independent samples for the comparison of means between groups and the 

T-test for related samples for comparison of means before and after the 

intervention, to determine if the changes were significant, the Wilcoxon sign 

test was used.  A significance of 5% was taken into account (p <0.05). 

The information was processed in the SPSS 25 statistical program and 

the edition of tables and graphs in Excel 2016.  For better understanding, 

box and mustache logs and stacked column charts were used. 

The analysis of the scores of the two sub skills revealed that in 

"Accuracy" in which were evaluated: grammar, tense verbs, and general 
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structures.  There were grades enter 0 and 7 with a mean of 3.04 (SD = 

1.47) being a score significantly lower (p <0.05) to "Comprehension" in 

which was evaluated: main ideas and details with grades between 0 and 9 

and an average of 5.86 (SD = 1.71).  The details can be seen in figure 8. 

 

Figure 8   Initial situation according to sub-skills (Over 10 points). 
Researcher: Gomez S, (2018)  
 

Figure 8 The box and whisker logs shows the behavior of the results 

of the ratings in the two reading skill evaluated, the horizontal lines 

represent the minimum, maximum and quartiles, the amplitude of the 

diagram reflects the dispersion of data 

Figure 9 was similar in both study groups in the sub-category 

"Accuracy" in the treatment group was registered a mean of 2.8 (SD = 1.3) 

while the control group revealed a mean of 3.3 (SD = 1.5) in the sub-

category "Understanding" the treatment group was approved an average of 

5.6 (SD = 1.6) and in the control group 6.1 (SD = 1.8) 

Despite differences between study groups, 0.485 in Accuracy and 

0.460 in Comprehension were not significant (p> 0.05), which guarantees 

homogeneity between groups. 
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Figure 9  Initial situation according to sub-skills (About 10 points). 
Researcher: Gomez S, (2018) 

Figure 9 the box and whisker diagram shows the behavior of the 

scores results in the two sub skills evaluated in each group, the amplitude 

of the diagram reflects the dispersion of data, the circle represents an 

atypical case within the group. 

In the treatment group, an increase of 4 points was observed in the 

accuracy skill, while in the case of comprehension there was an increase of 

2.1; being in both cases statistically significant changes. 

On the other hand, in the control group there was an increase of 0.4 

points in "Accuracy" and a decrease of 0.8 points in "Comprehension,” 

however, the changes reflected were not significantly different.  The details 

can be seen in table 1. 
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Note: * Significant difference 

Table 5: Changes of Sub-skills 
Researcher: Gomez S, (2018) 

 

 In the case of the Comprehension skill, in the treatment group it 

was found that 77.5% of students had positive changes, 17.5% had 

negative changes, and the remaining 5% had not changed, while in the 

control group 50% of participants it had negative changes and 16% did not 

change. 

The non-parametric Wilcoxon sign revealed that the changes in the 

development of sub skills were significant (p <0.05) in the treatment group, 

in contrast to the control group the present changes did not turn out to be 

significant (p> 0.05) 

 

 

 

 

 

 

Changes of sub-skills 

   Mean SD 

Diffe
rence of 
means 

p 

Treatment 

ACCURACY: 

Grammar, syntax and 

general structures 

Pre test 2,8 1,3 

4,0 0,000* Post test 
6,8 2,2 

COMPREHENSION: 

Main ideas and details. 

Pre test 5,6 1,6 
2,1 0,000* 

Post test 7,7 2,3 

Control 

ACCURACY: 

Grammar, syntax and 

general structures 

Pre test 3,3 1,5 

0,4 0,769 Post test 
3,6 2,6 

COMPREHENSION: 

Main ideas and details. 

Pre test 6,1 1,8 
-0,8 0,054 

Post test 5,3 1,9 
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Figure 10 Changes in hits (Qualifications). 
Researcher: Gomez S, (2018) 

Figure 10 the chart of stacked columns shows the percentage 

frequency of changes in each skill according to the study group. 

In the treatment group, the final qualification of the participants 

obtained as an average of the two skills evaluated, ranged between 3 and 

10 points with an average of 7.23 (SD = 1.93), while the control group 

registered ratings between 2.0 and 8.5 points with an average of 4.47 (SD 

= 1.72), figure 4 shows that the students in the treatment group at the end 

of the intervention had significantly higher scores (p <0.05) with 2.76 points 

above the control group. 

 

 

 

 

7,5%

42,0%

17,5%
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Figure 11. Total ratings at the end of the intervention 
Researcher: Gomez S, (2018) 

 

Figure 11.  The box and whisker diagram shows the distribution of total 

scores in the two study groups, the horizontal lines represent the minimum, 

maximum and quartile values; in addition, the outer circles show atypical 

cases. 

Considering the categorization according to the ministry of education, 

it was found that after the intervention, 30% of the students in the treatment 

group dominated the required scopes in the "Accuracy" skill with grades 

between 9 and 10 and 15% did not reach them because they had their 

qualification less than 4; compared to 10% of the control group who 

dominated the learning and 74% who did not reach it. 

In the skill referred to "Comprehension" it was recorded that 42.5% of 

students in the treatment group dominated their learning compared to 2% 

of the control group, in figure 5 it can also be observed that 12.5% of 

students in the control group were close to reaching the required 
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apprenticeships, compared to 44% of the control group, the details of the 

student classification. 

 

Figure 12 Total ratings at the end of the intervention 
Researcher: Gomez S, (2018) 
 

Figure 12. The graph of stacked columns shows the percentage 

frequency of learning reach in each skill according to the study group. 

Considering the final qualification of the reading skill, it was found that 

62.5% of the students had grades equal to or greater than 7, which implies 

that these students at least achieved the required learning; 30% dominated 

them and 32.5% were close to reaching; On the other hand, in the control 

group there were no people who dominated the required learning and only 

16% reached them.  The details can be seen in figure 13. 
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Figure 13. Total ratings at the end of the intervention 
Researcher: Gomez S, (2018) 

 

Figure 13. The chart of stacked columns shows the percentage 

frequency of learning reach of the total score in both groups 

Students´ Perception towards prediction strategy. 

All students considered that at least one of the four activities worked 

on in the methodology helped improve reading comprehension; Figure 14 

shows the frequency with which each activity was signaled; the activity with 

the highest incidence of response was: "To analyze the text carefully before 

to answer" (79%), followed by "To scan information" (71%), the activity with 

the lowest incidence of response was: "To recognize the main idea "(57%), 

followed by" To guess meaning words ". 
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Figure 14.  Students’ perception 

Researcher: Gomez S, (2018) 

 

The final results that include the scores of the sum between:  the 

competences accuracy and comprehension (qualified on 20 points) of the 

pretest show a similar behavior between the two groups (p> 0.05), the 

treatment group showed a mean of 8.4 (DE = 2.1), while in the control group 

an average of 9.3 (SD = 2.6) was revealed in the figure number 17 the 

details are shown. 
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Figure 15 Final Results 
Researcher: Gomez S, (2018) 

 

The final results that include the scores of the sum between the 

competences accuracy and comprehension (qualified on 20 points) of the 

pretest show a similar behavior between the two groups (p> 0.05), the 

treatment group showed a mean of 8.4 (DE = 2.1), while in the control group 

an average of 9.3 (SD = 2.6) was revealed in the figure number 18 the 

details are shown.   
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Figure 16 Scores accuracy and comprehension 
Researcher: Gomez S, (2018) 
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CHAPTER V  

CONCLUSIONS AND RECOMMENDATIONS   

5.1. CONCLUSIONS  

After the analysis of all the data collected, it is possible to have these 

conclusions:   

 At the beginning of the study, the data showed that the low performance 

in reading was lower. It was caused by the following reasons: learners 

never used proper guidance to develop reading activities in class or at 

home. Therefore, students did not use authentic material during 

classes. Those were some of the reasons. Nowadays, after applying 

the prediction strategy the results are better it was useful in the teaching 

and learning process. According to the national scale of qualification, 

75% reached learning in reading comprehension and 52% of accuracy, 

considering that this sub-skill of accuracy is difficult. 

 The results taken in the application of the prediction strategy showed 

statistically positive changes in accuracy and comprehension sub skills 

levels. Moreover, the use of selective reading motivates students to 

read because educators will notice the interests and needs. So, the 

prediction strategy encouraged the performance of the students 

because the students understood better and they changed frequent 

mistakes, getting a higher level of improvement in reading 

comprehension, a medium average of participants dominated the 

required skills in accuracy and comprehension sub skills, stated by 

Ministry of Education. Despite the fact that the researcher was assigned 

to the group with the lowest performance, the strategy helped them. 
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 All students considered that at least one of the four activities worked 

on in the methodology helped improve reading comprehension, 

especially analyzing the text carefully and scanning information. 

Learners perceive these kind of activities so interesting motivating 

them to read more frequently. Currently, students feel comfortable 

and secure to answer the questions and they avoided to get confused 

establishing a proper environment. Students concluded that they 

analyzed the readings before they answered the questions but they 

considered difficult for them to recognize the main idea.  

The success of the strategy is due to the researcher applied the 

activities for the motivation to the reading in treatment group, on the 

other hand, the control group applied the traditional learning. 
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5.2. RECOMMENDATIONS  

This research focused on the application of the prediction strategy use to 

improve the reading comprehension skill in learners of English, the following 

suggestions are made for teachers who want to help students in a positive 

way: 

 It is recommended that learners need to have the proper guidance to 

develop the reading skill, using different activities that they can be 

applied in the class or outside of it. Also, teachers have to look for real 

and authentic material during class in order to motivate students to learn 

a foreign language. So, the use of the prediction strategy is an accurate 

alternative to encourage students to interact with a text and avoid 

wasting time trying to understand the whole text. It encourages students 

to apply strategies to understand the text and does not set a specific 

time for reading.  

 It is imperious to state that according to the use of the prediction strategy 

to have better results of accuracy and comprehension in reading really 

helps develop communication competence in English and enhance 

other skills, such as the vocabulary. It will also help learners to express 

ideas through the use of different skills. Another important thing is that 

the student will finally feel part of real environment.  

 It is important to have competent learners with a high development of 

thinking, good vocabulary to understand authentic texts, and the use of 

previous knowledge as a support in class. The use of different activities 

through the prediction strategy show positive perspectives about the 

reading skill development. Furthermore, teachers should use a practical 

guide to apply the prediction strategy to improve reading 

comprehension through authentic material. 
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CHAPTER VI 

THE PROPOSAL 

A practical guide for teachers to apply prediction strategies to 

improve reading comprehension through authentic material. 

6.1. General Information:  

High school: Unidad Educativa Andoas 

Province: Pastaza  

City: Puyo 

Address: Av Francisco de Orellana 

Students: Third year of Bachillerato 

Start date: March /2018 

End date:   May /2018 

Person in charge: Susy Gómez 

E-mail: gomezsusy75@yahoo.com 

6.2. Background of the proposal 

This proposal responds to the student difficulties in understanding 

vocabulary in texts and inability to develop critical thinking through 

strategies .The difficulties are shown in the educational system, in which 

Ecuador is involved in an international policy for teaching English.  The 

government promotes the national and international academic exchanges 

and scholarships, which often need a certain level of English.  Besides, 

English is mandatory from second grade to the last year of high school 

(Council, 2015, p. 53). 

Unfortunately, the situation in Ecuador is not different.  Teachers teach 

with traditional methodology.  As result, students do not develop their critical 

thinking. Maybe the problem is that in their mother tongue, teachers do not 

teach students to apply strategies to develop both critical thinking and 
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reading comprehension. The results have shown that the predicting strategy 

helped students to understand some texts and develop some skills to 

improve their reading comprehension skills.   

6.3. Justification 

A practical guide for teachers responds to teachers’ perspectives in 

the following fields: improving teaching and learning in English language, 

expanding students{ prospects, providing a professional development, and 

nowadays connecting with stakeholders of our Ecuadorian English 

Curriculum Program vs International Common European Framework for 

Languages. 

This proposal shows how one strategy (prediction) is applied through 

some techniques to reach success in the classroom.  Remember that 

strategy is the implementation of a method in the field and it is implemented 

with various techniques (Herrera & Kevin, 2011).  The proposal is designed 

for eight weeks with some techniques and authentic language texts.  It is 

addressed to minors from 16 to 17 years.  It should be noted that teachers 

are able to employ and rework according ages and topics. 

The proposal has a pedagogical impact because students will improve 

vocabulary, critical thinking, reading comprehension, understanding, and 

motivation to study language in the classroom.  Another important thing is 

to practice values in class, such as tolerance and respect among students. 

Students and teachers from Unidad Educativa Andoas will be the 

direct beneficiaries because they are involved in the important role of 

implementing new strategies for English language learning in society. 
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6.4. Objectives 

6.4.1. General Objective 

To provide a practical guide for teachers to apply the prediction 

strategy to improve reading comprehension through authentic material. 

6.4.2. Specific Objectives 

 To identify activities to promote the predicting strategy. 

 To collect authentic reading material. 

 To organize and gradually incorporate activities to support the 

teaching process in the classroom. 

6.5. Feasibility of the proposal 

The feasibility of the proposal is proven by the background of the 

positive results with the students. The proposal could be used as an internal 

project in the high school as a tool to improve the academic process in the 

English area because the academic projects help the external evaluation by 

the “Distrito de Educación.” The facilities include classrooms of twenty-five 

students and a technology laboratory.  It has access to English programs, 

songs, reading materials and online practice .The teachers will use a 

practical guide to improve the student’s abilities. 

6.6. Conceptual basis 

Practical guide 

A document offers a plan or method to provide information on a subject 

to be effective in real circumstance. 

Teaching strategy  

The teaching strategies are the procedures or resources applied by 

teachers.  The application of these strategies helps teachers to have a 
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dynamic, participative, and cooperative class.  The strategies must be used 

appropriately according to objectives, competences and skills (Ángel, 

2017). 

Prediction 

Prediction is a strategy in which students use data (titles, headings, 

pictures, and diagrams) and their own personal background to anticipate 

what they read.  It includes thinking, revising, verifying, and checking their 

predictions.  This strategy is used to connect prior knowledge and the topic. 

Vocabulary 

Vocabulary is the knowledge of words and their meanings.  The 

students have to recognize words in different contexts and their meanings 

(Alqahtani, 2015) 

Background Knowledge 

Learners have reading experiences in their language; it helps to have 

some perspectives about the text. 

Receptive skill 

Reading is considered a receptive skill because learners do not 

produce language.  It is known as a passive skill.  The receptive and 

productive skills can be combined with productive skills (speaking and 

writing). 

Reading Comprehension 

According to Dictionary Language Teaching and Applied Linguistic, 

reading is when learners perceive written texts to understand their 

contents.  This understanding is called reading comprehension  (Richards 

& Schmidth, 2010). 
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Understanding 

Understanding is when a learner understands something and it make 

sense or has meaning for him/her (Killen, 2007, p. 12). 

Authentic Reading Text 

According to Thomas, “an authentic text is created to fulfil some social 

purpose in the language community in which it was produced” (Thomas, 

2014, pp. 14,15).  

The authentic reading material exposes the real language that is 

involved in cultural and linguistic factors.  It helps to change the traditional 

book to different texts to enrich the students’ knowledge. 

6.7. Methodology 

Reading naturally is the methodology that learners will apply to 

improve reading fluency.  It uses texts from Ecuadorian curriculum.  Usually 

students will listen to stories, news, brochures, and posters.  Learners who 

work independently and read naturally have a close relationship with 

communicative language teaching and cooperative learning.  These 

methods are being used in general education classrooms in Ecuador. 

Language Teaching Communicative 

The language is for communication.  The meaning of this is a 

competence of communication.  The theories involved are first activities that 

enroll communication makes learning, and second meaningful tasks bring 

learning.  Moreover, the teacher’s role is to be a guide, the students are 

communicators, and they try to help people understand.  The activities will 

develop social interaction.  The interaction among students and teachers 

allow learners to be able to express their feelings and ideas in the classroom 

(Larsen Freeman, 2008). 
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According observations in reading activities, students read their own 

ideas and read other classmates’ ideas.  It makes sure that they participate 

actively. Also, the culture is a part of language learning (Larsen Freeman, 

2008)  

6.8. Proposal Development 

A PRACTICAL GUIDE FOR TEACHERS TO APPLY THE PREDICTION 

STRATEGIES TO IMPROVE READING COMPREHENSION THROUGH 

AUTHENTIC READING TEXT 

The practical guidelines will be applied as pre- reading strategies to 

create a proper environment for reading.  It based on communicative 

language and cooperative learning where the interaction between teachers 

and students is effective.  It should be noted that the texts have 

characteristics: the appropriateness of the text for readers’ background, the 

language, and the curricular goals according the Ecuadorian curriculum. 

The proposal has the curriculum goals of to the Ecuadorian 

Department of Education, including  activities based on predicting 

strategies, procedures, benefits, readings from government books and extra 

readings chosen with the same characteristics and level. 

The proposal follows principles for designing interactive reading 

activities: 

 1.-An interactive curriculum.  

 2.-A strategy that is intrinsically motivating. 

 3.-Balance, authenticity and readability in choosing texts 

 4.-Encouragement of the development of the prediction of a reading   

strategy.  

 5.-Both bottom-up and top-down techniques. 

 6.-Organization of pre-reading activities 
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 The practical guideline will be applied as pre- reading strategies   

 7.-A built in evaluative aspect of the activities developed in the strategy 

The proposal has the following structure: 

Strategy. 

Level. 

Procedure. 

Benefits. 

Material. 

A chart. 

Curriculum Goal according 

to the Ministerio de 

Educación. 

Text  Source or Page. 

   

  

Reading passage. 

Extra material to develop the skill. 

Assessment worksheets. 
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6.9. Operative Model. 

The proposal is a requirement of the Master Program at Universidad 

Técnica de Ambato to finish the research.  The prediction strategy has been 

used for eight weeks to improve the reading comprehension problems in 

students in the third year of high school (García, 2009).  The guide has the 

goal to be used in the classroom to change a simple reading task or 

homework into a pleasant activity into the classroom.  At the end, students 

improved in vocabulary, understanding and in critical thinking with the 

predicting strategy through authentic material found in students’ books and 

extra material found in the library. 

  The proposal was socialized and applied with teachers with 

some extra material to be used in correct way.  The strategies can be used 

and adapted according to the student age and text.  The most important part 

is that teachers have to improve their techniques and strategies to make the 

teaching process more effective. 

Agenda. 

Responsible: Susy Gómez 

Sessions Topic Activities 

  One   Introduction 
Reading 
comprehension 
importance. 
 
Definitions. 
 
Predicting strategy and 
benefits 

 Plenary 
 
 
 
 
Discussion.   

     Two  Applying the prediction 
strategy. 
 
 
 
 
 
 

Plenary. 
 
Work with students 
applying the prediction 
strategy according to 
the unit of study. 
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In this step of the proposal, it is necessary that teachers remember the 

theoretical definitions because many teachers are tourism engineers in this 

high school.  Session one refers to concepts and definitions. 

For example, reading comprehension is a challenge in young 

students; comprehension improves the ability in the thinking area and 

communication.  On the other hand, the strategies help to remember 

vocabulary and facts that students have learned in their mother tongue or 

in a second language (Mc Namara, 2007). 

  The group of workers was five teachers that reviewed and shared 

definitions.  The principals were working closely in this process of 

socialization and practice.  Ninety five students were part of the research.  

Finally, teachers and principals concluded that the benefits of this strategy 

makes reading practice a dynamic activity during class. 

6.10. Administration of the proposal 

The administration of the proposal is summarized in the next chart: 

Resources: 

People Technological 
equipment 

Financial resources 

 
Principals 
Teachers 
Researcher  

 
Laboratory 
Computer 
Laptop 
Cd 
Speakers 
Printer  

 
Copies                                $20 
Office supplies                    $10 
Transportation                    $10 
Bibliography                        $30 
 
Printing                                    $20 

   Total                                   $90 

 
6.11. Proposal Assessment. 

The impact of the strategies applied in class has had positive results 

in the post–test (quantitative data) and the students’ personal reflections in 

the survey (qualitative data).  Each tool used in the process had feasibility 
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and reliability. The application of the predicting strategies showed that 

motivation and student participation had grown.  In addition, when the 

strategies were shared, the teachers were interested.  The proposal was 

designed according to the indicators adjusted according to overall goal in 

the English program curriculum.  Finally, with above mentioned, the 

proposal has increased English learning and reading understanding.  It has 

consolidated the interest of its use among colleagues. 

Assessment Proposal Template 

Strategy_______________ 

Date___________________ 

  

Table 6: Assesment Proporsal Template 
Researcher: Gómez, S (2018). 

   

  

 

  

  

  

Satisfactory Unsatisfactory Rating Elements

1.-Efective Teaching Preparation

Strategies provide 

instruction achievement 

level. Appropriate   

curricular objectives.

Involves students their 

opinions and ideas

Encorages Critical 

Thinking

Interesting use of 

strategy

2.-Learning Climate

3.-Instructions
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Comprehension Questions 
Grading Scale  
Code_______________________          Date__________________   Gender______   Age 16-17                                
Researcher: Susy Gómez.  

 
Source: Taken and adapted from English Language Curriculum (MinEduc, 2016) and Classroom Assessment Suggestions  
(MinEduc, 2012)  
Researcher: Gomez S, (2018)  
Firma:_________________________________  

M.Sc., Geovanny Armas 

 
Performance Indicators 

Poor 
1-3 

Fair  
4-6 

Good  
7-8 

Very Good 
9-10 

Accuracy  

 
Grammar, verb tenses  and 
general structures 

Uncontrolled grammar 
and syntax, lacks 
knowledge of general 
structure 

Very frequent errors; 
difficulty in making 
meaning clear 

Very frequent errors; 
difficulty in making 
meaning clear 

Quite accurate; some 

errors, but meaning is 

clear 

. 

 
Comprehension 

Learners can recognize main 
ideas and secondary ideas in 
straightforward newspaper 
articles on familiar subjects. 
To understand the meaning. 
 
 

 
Show great difficulty to 
understand 
straightforward 
newspaper articles 
and reports about 
contemporary issues. 
Show a great difficulty 
to understand 
straightforward 
newspaper articles 
and reports about 
contemporary issues. 

 
Show   difficulty to 
understand 
straightforward 
newspaper articles and 
reports about 
contemporary issues.  
Show difficulty to 
understand 
straightforward 
newspaper articles and 
reports about 
contemporary issues. 

 
The items are Understood 
straightforward newspaper 
articles and reports about 
contemporary issues. 
Understand 
straightforward newspaper 
articles and reports about 
contemporary issues but 
gets confused at times, 
affecting comprehension. 

 
Easily understands 
straightforward 
newspapers articles and 
reports about 
contemporary issues  
Easily understand 
straightforward 
newspaper articles and 
reports about 
contemporary issues. 



143 

 

  



144 
 

  



145 

 

  



146 
 

 

 

UNIVERSIDAD TECNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE EDUACION 

CARRERA DE IDIOMAS 

Survey addressed to students of the Third year of Bachillerato of  

“Unidad Educativa ANDOAS” 

 

Date:_____________ Gender:  Male____ Female____   Age:______ 

Objective: To add information concerning to use of Prediction Strategy and 

Reading comprehension in English learners.  

Directions: This questionnaire is designed for research purpose. The 

information collected will not be used for any other uses. There are no right 

or wrong answers. We will appreciate your cooperation and help. 

 

1-Nowadays, What kind of text did your English teacher use for reading 

activity?  

 A.-Survey___ b.-News____ c.-Descriptions _____ d.-Other_____  

2.-Do you consider that level of Reading Comprehension has improved with 

the predicting strategy? High degree (    ) b. Moderate degree (  ) c. Small 

Degree (   ) 

 

3.-After the strategy, Are you able to   predict what is the text about?

 A.High degree (    )     b. Moderate degree (   )   c. Small Degree (   ) 

4.-Do you use the prior Knowledge (vocabulary, grammar, text structure) 

when reading a text? 

a. - Always ____ b-Sometimes____ c.-Never______ 

5.-How often do you use the photos or pictures to predict the text topics? 
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A.-Always_____ b-Sometimes____   c.-Never______ 

  

6.-Which abilities did this strategy contribute to your comprehension to read 

in English: 

a- Guess meaning of unfamiliar words from context     (     ) 

b.-To analyze the text carefully   before to answer       (     ) 

c.-To scan Information     (      ) 

d.-Recognize the main idea in text     (     )   

7. - Do you like this strategy? 

A.-Yes (   )             b.-No (   ) 

Why_______________________________________________________

___________________________________________________________ 

8. - Do you consider the effectiveness the strategy in reading 

comprehension? 

A.-Yes (  )              b.- No (  ) 

Why_______________________________________________________ 

Your cooperation is highly appreciated 

 The Researcher, Susy Gómez. 
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