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Abstract 

 

Nowadays, there are still discussions on whether or not to use subtitles in order to develop 

listening skills.  Some educators are against the use of subtitles because they considered 

them as distracting elements that slow down the development of listening comprehension. 

On the other hand, others claim that subtitles help in the language learning process by 

providing authentic and comprehensible input. This research project was developed with 

the educational purpose of investigating the effect of watching a subtitled or unsubtitled 

movie on EFL learners’ listening comprehension, The study was developed at Universidad 

Técnica de Ambato in Ambato, with 53 students from the second semester of Pedagogía 

de los Idiomas Nacionales y Extranjeros major: 28 students from second semester A and 

25 students from second semester B. The research project was quasi-experimental with a 

pre-test and post-test design. The researcher randomly assigned the second semester A to 

treatment and the second semester B to control. The experimental group was exposed to 

a movie with intralingual subtitles, while the control group was exposed to the same movie 

without subtitles. To analyze the collected information the Wilcoxon test was used. 

Finally, the results showed that the subtitled movie had positive effects in the development 

of the listening comprehension. 

Keywords: subtitled movie, unsubtitled movie, listening skill, listening comprehension. 
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Resumen 

 

En la actualidad, aún se presentan discusiones sobre si usar o no los subtítulos para 

desarrollar la habilidad auditiva.  Algunos educadores se oponen al uso de subtítulos 

porque los consideran como elementos de distracción que frenan el desarrollo de la 

comprensión auditiva. Por otro lado, otros afirman que los subtítulos ayudan en el proceso 

de aprendizaje del idioma al proporcionar información auténtica y comprensible. El 

presente proyecto se origina con el propósito educativo de investigar el efecto de ver una 

película subtitulada o sin subtítulos en la comprensión auditiva de los estudiantes de inglés 

como lengua extranjera. Este estudio fue desarrollado en la Universidad Técnica de 

Ambato en la ciudad de Ambato, con 53 estudiantes del segundo semestre de la carrera de 

Pedagogía de los Idiomas Nacionales y Extranjeros: 28 estudiantes del segundo semestre 

A y 25 estudiantes del segundo semestre B. El proyecto de investigación fue cuasi-

experimental con un diseño de pre-test y post-test. El investigador asignó aleatoriamente 

al segundo semestre A como grupo experimental y al segundo semestre B como grupo de 

control. El grupo experimental fue expuesto a una película en inglés y con subtítulos 

intralingüísticos, mientras que el grupo de control fue expuesto a la misma película sin 

subtítulos. Para analizar la información recogida se utilizó la prueba de Wilcoxon. 

Finalmente, los resultados mostraron que la película subtitulada tuvo efectos positivos en 

el desarrollo de la comprensión auditiva. 
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CHAPTER I 

 

THEORETICAL FRAMEWORK 

 

1.1 Investigative background 
 

Saed, Yazdani, & Askary (2016) in their research entitled “Film Subtitles and Listening 

Comprehension Ability of Intermediate EFL Learners”, developed in Chabahar, aimed to 

determine whether there were any differences between the levels of comprehension 

between the group exposed to an intralingual subtitled film and the group that was not 

exposed to it. The researchers applied a quasi-experimental research; there were two 

groups of intermediate level students: one group watched videos with English subtitles 

and the other group without subtitles. After that, both groups took a comprehension test. 

Through the results, the researchers concluded that the students who were exposed to 

videos with English subtitles got higher understanding of L2. There are two main factors 

from Saed, Yazdani, & Askary’s study that are  associated with the present one: the 

population they worked with; that is, intermediate EFL learners; and the skill they chose 

to measure learners’ improvement. Therefore, it can be said that using movies in English 

with English subtitles leads towards raising listening comprehension skills in this level. It 

also allows to do further research with a population at a lower level in the langauge, as in 

this research that worked with pre-intermediate learners. 

 

Kusumawati & Hasan (2018) in their research “Implicit Instruction, Subtitles, Vocabulary 

and Listening Comprehension” which was developed in Malang, aimed to investigate the 

impact of English subtitles and Bahasa Indonesian subtitles on content comprehension of 

movies through the students’ listening comprehension. The researchers applied a quasi-

experimental research: group A and group B watched the same movie, group A watched 
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it with English subtitles and group B with Bahasa Indonesian subtitles. After that, the 

participants answered content comprehension questions.  The results showed that English 

subtitles had better impact than Bahasa Indonesian subtitles. Even though, the present 

research does not address subtitles in the L1, it is important to compare the results from 

previous studies between the use of English subtitles, L1 subtitles and none subtitles; that 

way, it can be understood why this mode (L1 subtitles) was not selected in order to carry 

out the research. To provide learners with comprehensible language input, which Krashen 

& Terrell (1983) explained in their theory of second language acquisition, does not mean 

to present authentic English videos in the L1, but at the appropriate or just a little beyond 

learners’ level in the L2.  Interlingual subtitles can allow content comprehension, which 

can be labeled as a process regardlees language learning because of visual input, but create 

listening interference, because learners focus on reading subtitles; on the other hand, 

Intralingual subtitles assist listening learning by indicading written form of spoken speech. 

 

Bensalem (2016) in the research “The impact of keyword and full video captioning on 

listening comprehension” which was developed in Arar, aimed to investigate the effect of 

full and keyword captioning on listening comprehension. The researcher applied an 

experimental research: thirty-six elementary students watched three videos: the first group 

watched the videos with full captions, the second group watched them with keyword 

captions, and the control group watched them without captions. After watching each 

video, the participants took a listening comprehension test. It was concluded that full video 

captioning helped to enhance listening comprehension.  Besides the outperformance of 

the full captions group over the keyword captions and without captions groups, the choice 

of selecting full captions instead of keywords captions for this research is supported by 

the level in which it was applied; that is, elementary. The learners for this research are 

pre-intermediate level, but it is important to analyze how even lower levels succeeded at 

listening tests by using subtitles. Additionally, keywords captions lack practicality while 

full captioned video materials are easier to produce or get from online platforms. 
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Rodgers & Webb (2017) in their research “The Effects of Captions on EFL Learners’ 

Comprehension of English-Language Television Programs”, aimed to investigate the 

comprehension of Japanese university students when watching a television program with 

and without captions. They used an experimental research: pre-intermediate to 

intermediate level students watched TV episodes and then took comprehension tests. The 

results of the study indicated that the captions led to increase comprehension of authentic 

television; however, it also pointed out that participants who watched the episodes without 

captions were also able to improve their comprehension. What the researches concluded 

shows that it is important to select the correct source of comprehensible input according 

to EFL learners’ level; and ,as it has been explained in the previous paragraph, this source 

can also be a little beyond learners’ level to make it more challenging and aid learners 

reach the next level of language learning process. That is why, in order to carry out the 

present research the selected source, in this case a movie, was neither too easy nor too 

difficult for pre-intermediate EFL learners. The experimental group was expected to take 

more advantages of the intralingual subtitles when scenes were more challenging to 

understand. 

 

Vanderplank (2019) in his study “Gist watching can only take you so far’: attitudes, 

strategies and changes in behavior in watching films with captions” developed in Oxford, 

aimed to focus on changes in learners’ viewing behavior when watching with captions. 

He applied a qualitative research: 36 volunteer students of French, German, Italian and 

Spanish at intermediate and above level chose films with optional captions. They had to 

watch one film per week and provide feedback commenting, in a diary, on the effects of 

captions on viewing behavior, the usefulness of the available captions, and the confidence 

in being able to watch films with or without captions. It was concluded that there were 

changes in behavior, attitudes, characteristics and strategies over time, especially in the 

participants who maximized successfully language learning gains. It is important to 

understand learners’ perceptions, behaviors, attitudes, and strategies towards the use of 

subtitles, due to it allows to predict whether or not subtitles will work. Some people will 

argue that subtitles are distracting while others will find them useful. In addition, the 
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present research does not intent to state subtitles as a technique that should be used forever 

for learning English, but as long-term technique which will help learners develop 

strategies to maximize their use over a period of time, as well as confidence to start 

watching videos without subtitles. 

 

1.2 Theoretical framework 

 

1.2.1 Movies 

 

Merriam Webster dictionary defines the term “movie” as “a recording of moving images 

that tells a story and that people watch on a screen or television” (2019). A theoretical and 

research review presented by Berk (2009) demonstrates that video clips (for example, 

movies) can be used as an instructional tool because they provide powerful cognitive and 

emotional impact to students. There is a link between multiple intelligences, learning 

styles and media; that is, students whose stronger, or even weaker, intelligence is 

verbal/linguistic. visual/spatial, or musical/rhythmic can use video clips for learning 

successfully (Gardner, 2000; Veenema & Gardner, 1996). However, even people who 

have intrapersonal and interpersonal intelligences can get benefits from video clips since 

they can allow to trigger emotions and involve in the process of learning; when people 

watch a movie, feelings and emotions are stimulated, such as pleasure, love, sadness, 

anger, laughter, relaxation, excitement, etc. In addition, the left and right hemispheres of 

the brain are, naturally, engaged when watching video clips. In brief, the left hemisphere 

(verbal) is predominantly the logical and analytical side; in contrast, the right hemisphere 

(nonverbal) is predominantly the creative and intuitive side. Therefore, according to 

Hébert & Peretz (1997); Schlaug, Jancke, Haung, Staiger, & Steinmetz (1995), “the left 

side processes the dialogue, plot, rhythm, and lyrics; while the right side processes the 

visual images, relationships, sound effects, melodies, and harmonic relationships”. 
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1.2.1.1 Learning outcomes from movies 

 

Berk (2009) also lists 20 outcomes that demonstrate the value of video clips for teaching: 

1. Grab students’ attention; 

2. Focus students’ concentration; 

3. Generate interest in class; 

4. Create a sense of anticipation; 

5. Energize or relax students for learning exercise; 

6. Draw on students’ imagination; 

7. Improve attitudes toward content and learning; 

8. Build a connection with other students and instructor; 

9. Increase memory of content; 

10. Increase understanding; 

11. Foster creativity; 

12. Stimulate the flow of ideas; 

13. Foster deeper learning; 

14. Provide an opportunity for freedom of expression; 

15. Serve as a vehicle for collaboration; 

16. Inspire and motivate students; 

17. Make learning fun; 

18. Set an appropriate mood or tone; 

19. Decrease anxiety and tension on scary topics; and 
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20. Create memorable visual images 

 

1.2.1.2 Movie selection 

 

With all this information about the effectiveness of using video clips for teaching and 

learning, it is also important to consider theoretical and practical aspects and unique 

challenges of movie selection for EFL or ESL students. Kwon (2014), for example, 

establishes that teachers may identify and select movies that: (1) fit their specific learning 

and teaching objectives; (2) are appropriate for learners’ age, ethnic, cultural, and religious 

background; (3) have good quality (awards, reviews, etc.) 

 

1.2.2 Subtitles  

 

1.2.2.1 Linguistic Parameter 

 

According to Bartoll (2004), the linguistic parameter establishes the relationship between 

source and target languages. Bartoll (2004); Gottlieb (1997), (2005); Shuttleworth & 

Moira, (2004) explain that there are interlingual and intralingual subtitles or subtitling; 

but Díaz (2009) also names those types of subtitles as intralinguistic subtitles and 

interlinguistic subtitles (as cited in Liu, 2014, p. 1104). 

 

1.2.2.1.1 Interlingual subtitles 

 

Interlingual subtitles, or interlinguistic subtitles, according to Gottlieb (1997), it is 

subtitling between two languages. It is a transfer or translation from a source language 

(SL) to a target language (TL). For example, the audio is in English but the subtitles are 

in Spanish. This type of subtitles is mainly used when audiovisual materials are distributed 
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to a foreign country and dubbing is not require. Talaván (2012) suggests that interlingual 

subtitles allows advanced learners to establish linguistic connections between the source 

language and the target language through translation; it also provides authentic input to 

beginner learners who will feel confident to start using intralingual subtitles progressively. 

However, as it has been explained before, some researches had concluded that interlingual 

subtitles do not help in the process of listening comprehension. 

 

1.2.2.1.2 Intralingual subtitles 

 

Intralingual subtitles, or intralinguistic subtitles, according to Gottlieb (1997), it is 

subtitling within the same language. There is a relationship between the same source and 

target language. For example, the audio is in English and the subtitles are presented in the 

same language. This type of subtitles is mainly targeted at language learners. Vanderplank 

(2016) supports the positive effect of intralingual subtitles by arguing that text-supported 

viewing, enriched by sound and images, provides authentic language for learners, which 

helps them to establish strong associations for retention and use of language.  He also 

mentions that learners need to watch varied and well-selected audiovisual materials to 

maintain and develop their own strategies for taking full advantage of them.  

 

1.2.2.2 Technical Parameter  

 

Besides the linguistic parameter, Bartoll (2004) uses technical parameter to classify 

subtitles based on their optionality.  

 

1.2.2.2.1 Open subtitles  
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According to Gottlieb (1997), (2005); O‘Connell, (2007); Shuttleworth & Moira, (2004), 

open subtitles are “subtitles that constitute part of the original film or broadcast and cannot 

be removed from the screen” (as cited in Liu, 2014, p. 1104). 

 

1.2.2.2.2 Closed subtitles 

 

Bartoll (2004) explains that closed subtitles are usually selected by viewers when 

watching a film.  Closed subtitles not only provide dialogue (intralingual subtitles), but 

other relevant parts of the soundtrack (such as background noises, phones ringing, etc.). 

The targeted audience includes the deaf and hard of hearing. 

 

1.2.3 Listening skill comprehension 

 

Brown (2007) explains that listening is not only the process of a unidirectional receiving 

of audible input, but also an interactive process which consequently leads the hearer 

become a speaker in response of some kind. That is why, according to Spratt, Pulverness, 

& Williams (2012), listening involves making sense of meaningful sounds of the language 

by making use of the context, and our knowledge of the world, in brief, listening involves 

understanding spoken language and its features. Like in reading and writing, there are 

several different subskills in listening such as listen for gist/global understanding, specific 

information, detail or to infer attitude. In addition, Brown (2007) proposes a list of micro- 

and macroskills of listening (adapted from Richards, 1983). 

 

Microskills 

1. Discriminate among the distinctive sounds of English. 

2. Retain chunks of language of different lengths in short-term memory.  

3. Recognize English stress patterns, words in stressed and unstressed positions, 

rhythmic structure, international contours, and their role in signaling information.  
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4. Recognize reduced forms of words.  

5. Distinguish word boundaries, recognize a core of words, and interpret word order 

patterns and their significance.  

6. Process speech at different rates of delivery.  

7. Process speech containing pauses, errors, corrections, and other performance 

variables.  

8. Recognize grammatical word classes (nouns, verbs, etc.), system (e.g., tense, 

agreement, pluralization), patterns, rules, and elliptical forms.  

9. Detect sentence constituents and distinguish between major and minor 

constituents. 

10. Recognize that a particular meaning may be expressed in different grammatical 

forms. 

Macroskills 

11. Recognize cohesive devices in spoken discourse 

12. Recognize the communicative functions of utterances, according to situations, 

participants, goals.  

13. Infer situations, participants, goals using real-world knowledge.  

14. From events, ideas, etc., described, predicts outcomes, infer links and connections 

between events, reduce causes and effects, and detect such relations as main idea, 

supporting idea, new information, give information, generalization, and 

exemplification.  

15. Distinguish between literal and implied meanings.  

16. Use facial, kinesic, body language, and other nonverbal clues to decipher 

meanings. 

17. Develop and use a battery of listening strategies, such as detecting key words, 

guessing the meaning of word from context, appealing for help, and signaling 

comprehension or lack thereof. 

 

1.2.3.1 Listening comprehension and speech perception 
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Vanderplank (2016) explains that when learners watch a film without intralingual 

subtitles, taking into account that their listening skills are not well developed, they are 

usually able to listen to few fragments based on rough phonetic matching. Intralingual 

subtitles provide the learner/viewer with a recognizable and intelligible input, which can 

be used to fill missing parts of the speech in order to provide an accurate match between 

what is said and what is written; therefore, learners are able to listen and understand more 

fragments. Vanderplank also mentions that it is not unexpected that the presence of a script 

demands on learners’ reading skills; however, the presence of text do not reduce television 

watching, as learners continued to try and match sound and text. (Vanderplank, 2016). 

What it is important to point out is that lower level learners or slow readers find difficult 

and frightening to be exposed to audiovisual materials with intralingual subtitles due to 

their poor reading skills. 

 

1.3 Objectives 

 

1.3.1 General objective 

 

 To investigate the effect of watching a subtitled or unsubtitled movie on EFL 

learners’ listening comprehension. 

1.3.2 Specific objectives 

 

 To analyze the results of listening comprehension tests between the experimental 

group (subtitled movie) and the control group (unsubtitled movie). 

 

 To compare the results of pre- and post-listening tests between the experimental 

group (subtitled movie) and the control group (unsubtitled movie). 

 

 To identify which mode, subtitle or unsubtitled movie, has any significant impact 

on EFL learners’ listening comprehension development. 
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CHAPTER II 

 

METHODOLOGY 

 

2.1 Resources 

 

2.1.1 Participants 

 

The participants of this research included 53 students: 28 students from second semester 

“A” and 25 students from second semester “B” from Pedagogía de los Idiomas Nacionales 

y Extranjeros major at Universidad Técnica de Ambato. The students were ensured to be 

equal in their proficiency level on English according to the Common European 

Framework; this was done by interviewing teachers and analyzing the book that they were 

using for studying English which was Top Notch A2 level. The students from second 

semester “A” were assigned as the experimental group who watched the movie with 

English subtitles; the students from second semester “B”, on the other hand, were assigned 

as the control group that watched the movie without subtitles. The students were between 

18 and 20 years old. The students who did not take either the pre-test, one of the 

comprehension tests or the post-test were not taken into account to carry out the data 

analysis. 

 

2.1.2 Materials  

 

2.1.2.1 Interview 

 

An unstructured interview, which according to Patton (2002) it is an informal conversation 

interview that do not rely on predetermined questions, was carried out in order to 
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determine the students’ proficiency level on English, as well as ensure that both groups 

were equal in their level of English. According to the information gathered from two 

teachers that were interviewed, it was conclude that the students were pre-intermediate 

learners. 

 

2.1.2.2 Pre‐test and post‐test 

 

For the pre-test, a listening part was taken from The Preliminary English Test (B1 level, 

Cambridge English Level Certificate in ESOL International-Entry 3) to determine the 

students’ level of listening skills prior to the exposure to the movie. The PET consisted of 

25 questions where the students were asked to answer multiple-choice and gap-filling 

questions. The students listened to conversations or monologues. Likewise, for the post-

test, another listening part was taken from The Preliminary English Test (B1 level, 

Cambridge English Level Certificate in ESOL International-Entry 3) to determine whether 

the students from both the experimental and control group had improved their listening 

comprehension skills.  

 

2.1.2.3 Movie selection 

 

The fantasy comedy movie “Bruce Almighty” (2003), directed by Tom Shadyac, was 

selected for this research. The running time of this movie was approximately 101 minutes, 

which were divided into 3 parts of 35 minutes each one; each part was presented to the 

students in one hour of class.  The movie was selected based on both basic criteria and 

linguistic-instructional criteria adapted from Kwon (2014). Basic criteria. First, the movie 

rated PG-13 of maturity level1, so it was appropriate for the students’ age. Second, the 

movie had good picture quality, clear and sequential presentation. Third, the movie had 

access to intralingual subtitles, where writing speech was the same as the audio. Fourth, 

                                                           
1 https://www.filmratings.com/Search?filmTitle=Bruce+Almighty&x=18&y=5 

https://www.filmratings.com/Search?filmTitle=Bruce+Almighty&x=18&y=5
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the movie addressed an interesting content. Linguistic-instructional criteria. First, the 

movie presented realistic styles of speech: a balanced mixture of various speech styles 

ranging from colloquial, semi-formal, and formal that pre-intermediate learners can 

understand. Second, the speech was authentic (redundancy, reduced forms, stress, rhythm, 

intonation, American accent, etc.); however, the pronunciation was intelligible. Third, the 

movie presented proper speed according to pre-intermediate learners’ level. Fourth, the 

movie presented proper scope of grammar according to EFL learners’ level; reasonable or 

acceptable amount of grammar beyond EFL’s level. Fifth, the movie presented proper 

scope of vocabulary and idioms according to EFL learners’ level; reasonable or acceptable 

amount of slang, jargon, cultural references. Sixth, the movie presented considerable 

percentage of speech/ dialogue. 

 

2.1.2.4 Listening comprehension tests 

 

In order to analyze progress between the experimental group (A) and the control group 

(B), listening comprehension tests were designed and given after each 35 minutes part of 

the movie. There were two parts: in the first part, the students had to read 10 statements 

and decide if each sentence was true or false; in the second part, the students had to read 

10 multiple-choice questions and circle the correct answer. The questions were written in 

English and focused on assessing responsive, selective and extensive listening 

performance (Brown, 2007, p. 309-310); thus, the students had to listen for main ideas, 

for details and for making inferences.  

 

2.1.3 Procedure 

 

Step 1: Both groups; that is, the students from second semester of Carrera de Pedagogía 

de los Idiomas Nacionales y Extranjeros “A” and “B”, were ensured to be equal in their 

proficiency level on English, according to the Common European Framework by 
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interviewing two teachers and analyzing the book they were using for English which was 

Top Notch A2 level 

 

Step 2: One whole group was randomly assigned to treatment (students from second 

semester “A”) and the other whole group was randomly assigned to control (students from 

second semester “B”). 

  

Step 3: Both groups took the listening pre-test.  

 

Step 4: One movie was selected and divided into three parts of 35 minutes each one.  

 

Step 5: Lesson plans were designed in order to present each part of the movie for both 

groups: first, the students were presented the overall information about the movie (plot 

and characters); second, the students were presented the key vocabulary through a 

matching activity; third, the students were given the listening comprehension test to read 

and familiarize with the questions; fourth, the students were told to answer the questions 

while watching the movie along with other instructions (they kept the vocabulary sheet 

while watching the movie and were allowed to consult their dictionaries ); fifth, they were 

given 5 extra minutes for select or check their answers. The only difference in the lesson 

plan was that the experimental group (A) was presented each part of the movie with 

English subtitles and the control group (B) watched them without subtitles.  It is important 

to mention that the students were not allowed to talk to their classmates to compare 

answers in the listening comprehension test. This process was followed in 3 sessions. 

 

Step 5: Both groups took the listening post-test. 
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2.2 Methods 

 

 2.2.1 Basic method of research  

 

2.2.1.1 Qualitative-quantitative approach 

 

This research project was based on a qualitative and quantitative research; that is, a mixed 

approach. It was qualitative because by interviewing teachers, it was determined the 

students’ proficiency level on English. It was quantitative because it collected data, which 

was based on a numerical measurement and statistical analysis about scores in the pre- 

test, listening comprehension tests and post-test.  

 

2.2.2 Research modality 

 

2.2.2.1 Field research 

 

It was a field research which was based on obtaining information directly from reality; it 

allowed the researcher to study real conditions in which the data was obtained. The 

research project was carried out at Universidad Técnica de Ambato, with students and 

teachers from Carrera de Pedagogía de los Idiomas Nacionales y Extranjeros in order to 

obtain truthful information about the effect of watching a subtitled or unsubtitled movie 

on EFL learners’ listening comprehension. 

 

2.2.2.2 Documentary-bibliographical research 

 

It was bibliographical research since the information was mainly supported by 

bibliographic sources such as books, journals and scientific articles. 
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2.2.2.3 Quasi-Experimental Research  

 

The research project was quasi-experimental with a pre-test and post-test design. It was 

quasi-experimental because, according to Campbell & Stanley (1963), it lacks one of the 

two characteristics of a true experimental research: randomization. In this case, quasi-

experimental research involves using intact groups in an experiment, rather than assigning 

individuals at random to research conditions. One whole group was randomly assigned to 

treatment (students from second semester “A”) and the other whole group was randomly 

assigned to control (students from second semester “B”).The experimental group was 

exposed to a movie with subtitles, while the control group was exposed to a movie without 

subtitles. The information was collected in order to make a comparison and an analysis 

through the Wilcoxon signed-rank test. As McDonald (2014) explains, the Wilcoxon 

signed-rank test determines if one population is shifted with respect to another before and 

after an intervention by calculating the differences between their ranks. 
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CHAPTER III 

 

RESULTS AND DISCUSSION 

 

3.1 Analysis and discussion of the results 

 

In order to obtain measurable results, both a listening pre-test and post-test were taken 

from The Preliminary English Test (B1 level, Cambridge English Level Certificate in 

ESOL International-Entry 3). Also, three listening comprehension tests were designed and 

given after watching 35 minutes part of the movie. The study lasted 5 sessions: (1) pre-

test, (2) first listening comprehension test, (3) second listening comprehension test, (4) 

third listening comprehension test, and (5) post-test. All the information gathered was 

analyzed, thus it contributed to verify the hypothesis and come to conclusions. 

 

3.1.1 Pre-test from the experimental and control group 

 

                                                 
Table 1. Pre-test average scores over 25 

 Experimental Control 

Pre-test 10.64 11.04 

                                             Source: Field research 

                                             Author: Trujillo, T. (2019) 

 



18 
 

 
Figure 1. Pre-test average scores over 25 

Source: Field research  

Author: Trujillo T. (2019) 
 

 

Analysis and interpretation 

 

In figure number 1, it is represented in blue the average score over 25 that the 28 students 

from the experimental group obtained in the pre-test; while, the column in orange 

represents the average score over 25 that the 25 students from the control group obtained 

in the pre-test. The experimental group’ average was 10.64 points over 25, while the 

control group got 11.04 points over 25. 

 

By analyzing the results, it was evident that the students from both groups had a low level 

of listening skills. The difference in average between both groups is the only 0.4 points. 

The group selected as the control group got a relatively higher score. Therefore, as both 

groups got almost the same low score, either could had been selected as the experimental 

group in order to measure progress afterwards. 
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Figure 1: Pre-test average scores over 25

Experimental Control
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3.1.2 Listening comprehension tests 

 

 

Table 2. Listening comprehension tests 

 Experimental Control 

1st listening test 14.46 13.84 

2nd listening test 14.68 12.92 

3rd listening test 15.39 14.44 

                                             Source: Field research 

                                             Author: Trujillo, T. (2019) 

 

 

 
Figure 2. Listening comprehension tests average scores over 20 

Source: Field research  
Author: Trujillo T. (2019) 

 

Analysis and interpretation 

 

In figure number 2, it is represented in blue columns the average score over 20 that the 28 

students from the experimental group obtained in each of the three listening 

comprehension tests; while, the orange columns represent the average score over 20 that 

the 25 students from the control group obtained in each of the three listening 

comprehension tests. 
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In the first listening comprehension test the experimental group scored 14.46 points out 

of 20, while the control group scored 13.84 points out of 20. The experimental group 

outperformed the first test by a difference of 0.62 points over the control group. In the 

second listening comprehension test the experimental group scored 14.68 points, while 

the control group scored 12.92 points. Again, the experimental group outperformed the 

second test by a difference of 1.76 points over the control group. In the third listening 

comprehension test the experimental group scored 15.39 points, while the control group 

scored 14.44 points. The experimental group outperformed the third test by a difference 

of 0.95 points over the control group. By analyzing these results, it is evident that the 

experimental group got higher average scores over the control group. 

 

In the first listening comprehension test the experimental group scored 14.46 points, in 

the second test it scored 14.68 points, and in the third test it scored 15.39 points.  From 

the first to the second test, the experimental group improved by 1.07%, and from the 

second to the third test the experimental group improved by 3.57%. Therefore, it is clear 

that the experimental group improved their listening skills progressively. 

 

In the first listening comprehension test the control group scored 13.84 points, in the 

second test it scored 12.92 points, and in the third test it scored 14.44 points. From the 

first to the second test, the control group decreased their performance by 4.60%; however, 

from the second to the third test the group improved by 7.60%. Besides the low 

performance in comparison with the experimental group, it is necessary to say that the 

group did not show consistency nor progressive improvement.  

3.1.3 Post-test from the experimental and control group 

 

                                          
Table 3. Post-test average scores over 25 

 Experimental Control 

Post-test 15.04 10.92 

                                             Source: Field research 

                                             Author: Trujillo, T. (2019) 
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Figure 3. Post-test average scores over 25 

Source: Field research  

Author: Trujillo T. (2019) 

 

Analysis and interpretation 

 

In figure number 3, it is represented in blue the average score over 25 that the 28 students 

from the experimental group obtained in the post-test; while, the column in orange 

represents the average score over 25 that the 25 students from the control group obtained 

in the post-test. The experimental group’ average was 15.04 points over 25, while the 

control group got 10.92 points over 25. 

 

By analyzing the results, it was evident that the students from the experimental group 

performed better than the control group in the post-test. The difference in average between 

both groups is 4.12 points.  

 

3.1.4 Pre-test and post-test 
Table 4. Pre-test and post-test 

Experimental Control 

Pre-test Post-test Pre-test Post-test 

10.64 15.04 11.04 10.92 

                                             Source: Field research 

                                             Author: Trujillo, T. (2019) 
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Figure 4. Pre-test and post-test 

Source: Field research  

Author: Trujillo T. (2019) 

Analysis and interpretation 

 

In figure number 4, it is represented in the first part the results from the experimental 

group: the column in blue represents the average score that the 28 students from the 

experimental group obtained in the pre-test over 25; while, the column in orange 

represents the average score that the students obtained in the post-test over 25. The second 

part represents the results from the control group: the column in blue represents the 

average score that the 25 students from the control group obtained in the pre-test over 25; 

while, the column in orange represents the average score that the students obtained in the 

post-test over 25. 

 

The experimental group scored 10.64 points in the pre-test, while in the post test it 

obtained 15.04 points; thus, the experimental group improved by 17.57%. On the other 

hand, the control group got 11.04 points in the pre-test, while in the post-test it obtained 

10.92 points; thus, the control group declined their performance by 0.48%. It can be said, 

therefore, that the use of subtitles helped the students to improve their listening skills. 
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3.1.5 Pre-test, listening comprehension tests, and post-test. 

 

 

Table 5. Tests 

 Experimental Control Over 

Pre-test 10.64 11.04 25 

1st listening test 14.46 13.84 20 

2nd listening test 14.68 12.92 20 

3rd listening test 15.39 14.44 20 

Post-test 15.04 10.92 25 

                            Source: Field research 

                            Author: Trujillo, T. (2019) 

 

 

Figure 5. Tests 

Source: Field research  

Author: Trujillo T. (2019) 

 

 

Analysis and interpretation.  

 

In figure 5, it can be seen that both the experimental and the control group had low average 

scores in the listening pre-test; however, in the first listening comprehension test, both 
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groups increased their performances. The experimental group improved progressively 

from the first listening comprehension test until the third test, while in the post-test it can 

also be shown a significant improvement from the pre-test; it is important to mention that 

the circumstances of how they performed the pre-test and post-test and the listening 

comprehension test were different: it means that while in the pre-test and post-test the 

students only had the aural input, in the listening comprehension tests they also received 

visual input. On the other hand, the control group did not show consistency: as prove of 

that, they got their lowest score in the second listening comprehension test. Also, they 

performed worse in the post-test than in the pre-test.  

 

3.2 Hypothesis verification 

 

The results obtained through this research work were analyzed by using the Wilcoxon test. 

 

3.2.1 Hypothesis Statement  

 

3.2.1.1 Null hypothesis (Ho)  

 

English subtitles do not affect to the development of the listening comprehension, in 

students from 2nd semester of PINE at Universidad Técnica de Ambato.  

 

3.2.1.2 Alternative hypothesis (HI)  

 

English subtitles do affect to the development of the listening comprehension, in students 

from 2nd semester of PINE at Universidad Técnica de Ambato.  
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3.2.2 Wilcoxon with SPSS. Experimental Group 

 

Table 6. Wilcoxon Signed Ranks test 

Source: Field research 
Author: Trujillo T. (2019) 

 

 

Analysis and interpretation 

 

According to the positive ranks of Wilcoxon, it can be determined that there was an 

improvement in the post-test of 27 students, which mean rank was 14. There was not any 

alteration between the pre-test and post-test in 1 student from the experimental group, 

which was composed of 28 students in total. 

 

Table 7. Wilcoxon Test Statistics 

 

                    Source: Field research  

                   Author: Trujillo T. (2019) 
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Analysis and interpretation 

 

According to the analysis of Wilcoxon, it was obtained a bilateral significance of -4.564, 

considering a p-value of 0.000, which is less than 0.05; therefore, the null hypothesis is 

rejected, and the alternative hypothesis is accepted. 
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CHAPTER IV 

 

CONCLUSIONS AND RECOMMENDATIONS 

 

4. 1 Conclusions 

 

After the research, some conclusions were obtained: 

 Watching the subtitled movie, that is, with intralingual subtitles (English), had 

possitive effects on listening comprehension by indicading written form of spoken 

speech, it means, the students from the experimental group received more 

comprehensible input that they used in order to perform better at tests.  On the other 

hand, watching the unsubtitled movie did not help develop listening comprehension 

to the control group, as prove of that, they did not show any improvement.  

 

 The experimental group performed better in the three listening comprehension tests in 

comparison with the control group. While the experimental group improved their 

listening skills progressively until achieve 15.39 points over 20, the control group did 

not show consistency nor progressive improvement, as prove of that, in the second test 

they got the lowest score. It is important to mention, however, that both groups got 

better scores in the listening comprehension tests than in the post-test: this happened 

because in both cases they received visual and aural input in the listening 

comprehension tests, and the experimental group received additionally written input; 

while in the post-test they only received aural input. 

 

 The experimental group got 10.64 points over 25 in the pre-test, while in the post test 

it obtained 15.04 points over 25; thus, the experimental group improved by 17.57%. 

On the other hand, the control group got 11.04 points over 25 in the pre-test, while in 

the post-test it obtained 10.92 points over 25; thus, the control group declined their 
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performance by 0.48%. Therefore, there was a significance improvement in the 

experimental group which could get a higher score in the post-test without relying on 

the subtitles or visual input, in comparison with the control group. 

 

 After having explained the conclusions from the statistical data, it can be said that 

intralingual subtitles had a better impact on the EFL learners’ listening 

comprehension. It means, the students improved these skills when they were given 

comprehensible input; on the other hand, presenting movies without subtitles did not 

assist listening comprehension improvement. 

 

4.2 Recommendations 

 

If teachers want to use movies or any kind or audiovisual material with subtitles, they 

should consider the following recommendations: 

 

 This research suggests that teachers use intralingual subtitles with pre-intermediate 

students in order to help develop their listening comprehension skills, that way, 

they will acquire confidence progressively to start watching videos without 

subtitles. 

 

 It is important to select the appropriate visual-aural input for students by following 

a criteria. Movies must be appropriate and interesting for students’ age and level. 

In addition, it must be at a correct speed and present an appropriate amount of 

grammar, vocabulary, styles of speech, percentage of speech/ dialogue (or just a 

little beyond students’ level). 

 

 Teachers should make sure to present movies that students probably have not 

watched before, otherwise they can rely on their memory to complete tasks and do 

not watch or pay attention to the movie. 
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 It is recommended to select movies that have access to intralingual subtitles, that 

is, the writing speech is the same as the audio. Sometimes, subtitles and audio do 

not match, so it may confuse students. 

 

 Teachers might divide a movie into parts according to students’ attention span. For 

example, the students from this research were pre-intermediate level, so the movie 

was divided into three parts of 35 minutes each one. 

 

 Teachers can use not only movies but also short videos. In addition, students can 

develop their own strategies by watching videos with subtitles of their favorite 

Youtubers. 

 

 It is important to pre-teach key vocabulary along with the pronunciation, that way, 

students will focus on them while watching the movie in order to understand what 

it is been said. 

 

 It is recommended to create a lesson plan in order to present a movie to students. 

It must have well explained objectives. Teachers can create activities that help 

students not only to learn vocabulary and grammar but also to allow them to 

recognize main idea, supporting ideas, and inferences. 
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ANNEXES 

Annex 1: Approval 
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Annex 2: Lesson plans for the experimental group 

 

In order to present the movie, the researcher designed lesson plans for the three sessions. 

The researcher included activities before, during and after watching each part of the 

movie. The lesson plans followed the same activities for both groups, the only difference 

was that the researcher activated the intralingual subtitles for the experimental group. 
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Annex 3: Lesson plans for the control group 

 

In order to present the movie, the researcher designed lesson plans for the three sessions. 

The researcher included activities before, during and after watching each part of the 

movie. The lesson plans followed the same activities for both groups, the only difference 

was that the researcher did not activate the intralingual subtitles for the control group. 
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Annex 4: Pre-test 

 

For the pre-test, a listening part was taken from The Preliminary English Test (B1 level, 

Cambridge English Level Certificate in ESOL International-Entry 3) to determine the 

students’ level of listening skill prior to the exposure to the movie. The PET consisted of 

four parts, with a total of 25 questions. The students were given instructions on how to 

perform the test and how to mark their answers correctly.  

LISTENING PARTS 

Part 1 There are seven short listening texts, with one question and three images for each 

listening text. Students may hear monologues or dialogues about daily life situations. 

Part 2 There is a longer monologue or interview with one main speaker. Students will have 

to answer six three-option multiple choice questions. 

Part 3 Students will listen to a text and fill in a summary of it with six pieces of missing 

information. The missing information is contained in the listening text and students 

do not need to change any words or details.  

Part 4 The conversation is generally on everyday topics that affect the speakers and is 

informal. The speakers discuss their attitudes and opinions on a given topic, and agree 

and disagree. Students have to listen for these attitudes and opinions and say whether 

the 6 statements are correct or incorrect. The statements follow the order of the 

conversation. 
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Annex 5: Listening comprehension tests 
 

 

The researcher elaborated a vocabulary activity that was completed by the students before 

watching the movie.  

Three listening comprehension tests were elaborated by the researcher and given after 

each 35 minutes part of the movie. There were two parts: in the first part, the students had 

to read 10 statements and decide if each sentence was true or false; in the second part, the 

students had to read 10 multiple-choice questions and circle the correct answer.  
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Listening comprehension test n°1 

 
Elaborated by: Tania Trujillo 
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Listening comprehension test n°2 

 

Elaborated by: Tania Trujillo 
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Listening comprehension test n°3

 
Elaborated by: Tania Trujillo 
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Annex 6: Post-test 

 

For the post-test, a listening part was taken from The Preliminary English Test (B1 level, 

Cambridge English Level Certificate in ESOL International-Entry 3) to determine whether 

or not the subtitles had a positive effect on listening comprehension. The PET consisted 

of four parts, with a total of 25 questions. The students were given instructions on how to 

perform the test and how to mark correctly their answers.  

LISTENING PARTS 

Part 1 There are seven short listening texts, with one question and three images for each 

listening text. Students may hear monologues or dialogues about daily life situations. 

Part 2 There is a longer monologue or interview with one main speaker. Students will have 

to answer six three-option multiple choice questions. 

Part 3 Students will listen to a text and fill in a summary of it with six pieces of missing 

information. The missing information is contained in the listening text and students 

do not need to change any words or details.  

Part 4 The conversation is generally on everyday topics that affect the speakers and is 

informal. The speakers discuss their attitudes and opinions on a given topic, and agree 

and disagree. Students have to listen for these attitudes and opinions and say whether 

the 6 statements are correct or incorrect. The statements follow the order of the 

conversation. 
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Annex 7: Urkund 

 

 


