
UNIVERSIDAD TÉCNICA DE AMBATO 

 

 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

 

MAESTRÍA EN PEDAGOGÍA DE LOS IDIOMAS NACIONALES 

Y EXTRANJEROS MENCIÓN INGLÉS 

 

 

Tema: “INTERNET MEMES AND THE IMPROVEMENT OF WRITING 

SKILLS” 

 

Trabajo de titulación previo a la obtención del grado académico de Magister en 

pedagogía de los idiomas nacionales y extranjeros mención Inglés 

Modalidad de titulación: Proyecto de desarrollo 

 

 

Autor: Licenciado Vicente Javier Manjarrés Vásquez 

Director: Licenciado Edgar Guadia Encalada Trujillo, Magister 

 

 

Ambato – Ecuador  

2021 



  

ii  

APROBACIÓN DEL TRABAJO DE TITULACIÓN 

 

A la Unidad Académica de Titulación de la Facultad de Ciencias Humanas y de la 

Educación. 

El Tribunal receptor de la Defensa del Trabajo de Titulación presidido por el Doctor 

Segundo Víctor Hernández del Salto Magister, e integrado por las señoras: Doctora 

Verónica Elizabeth Chicaiza Redin Ph.D., Doctora Elsa Mayorie Chimbo Cáceres 

Magister, designados por la Unidad Académica de Titulación de la Facultad de Ciencias 

Humanas y de la Educación de la Universidad Técnica de Ambato, para receptar el 

Trabajo de Titulación con el tema: “INTERNET MEMES AND THE 

IMPROVEMENT OF WRITING SKILLS”, elaborado y presentado por el señor, 

Licenciado Vicente Javier Manjarrés  Vásquez, para optar por el Grado Académico de 

Magister en Pedagogía de los Idiomas Nacionales y Extranjeros mención Inglés; una vez 

escuchada la defensa oral del Trabajo de Titulación el Tribunal aprueba y remite el 

trabajo para uso y custodia en las bibliotecas de la Universidad Técnica de Ambato. 

 

 

                                       --------------------------------- 

Dr. Segundo Víctor Hernández del Salto, Mg.  

Presidente y Miembro del Tribunal de Defensa 

 

 

----------------------------- 

Dra. Verónica Elizabeth Chicaiza Redin Ph.D  

Miembro del Tribunal de Defensa 

 

 

----------------------------- 

Dra. Elsa Mayorie Chimbo Cáceres, Mg.  

Miembro del Tribunal de Defensa 



  

iii  

AUTORÍA  DEL TRABAJO DE TITULACIÓN  

 

La responsabilidad de las opiniones, comentarios y críticas emitidas en el Trabajo de 

Titulación presentado con el tema: “INTERNET MEMES AND THE 

IMPROVEMENT OF WRITING SKILLS”, le corresponde exclusivamente a: 

Licenciado Vicente Javier Manjarrés Vásquez, Autor bajo la Dirección del Licenciado  

Edgar Guadia Encalada Trujillo, Magister, Director del Trabajo de Investigación; y el 

patrimonio intelectual a la Universidad Técnica de Ambato. 

 

 

 

--------------------------------------------- 

Lic. Vicente Javier Manjarrés  Vásquez  

AUTOR 

 

 

 

 

 

--------------------------------------------- 

Lic.  Edgar  Guadia Encalada Trujillo, Mg.  

DIRECTOR 

 

 

 

 

 

 



  

iv  

DERECHOS DE AUTOR 

 

 

Autorizo a la Universidad Técnica de Ambato, para que el Trabajo de Titulación, sirva 

como un documento disponible para su lectura, consulta y procesos de investigación, 

según las normas de la Institución. 

 

Cedo los Derechos de mi Trabajo de Titulación, con fines de difusión pública, además 

apruebo la reproducción de este, dentro de las regulaciones de la Universidad Técnica 

de Ambato. 

 

 

 

 

-------------------------------------------                

Lic. Vicente Javier Manjarrés Vásquez  

c.c. 1803284718  

 

 

 

 

 

 

 



  

v  

GENERAL INDEX 

CONTENT

TITLE PAGE ............................................................................................................... i 

APROBACIÓN DEL TRABAJO DE TITULACIÓN ................................................. ii 

AUTORÍA  DEL TRABAJO DE TITULACIÓN ....................................................... iii 

DERECHOS DE AUTOR .......................................................................................... iv 

GENERAL INDEX ..................................................................................................... v 

TABLE INDEX ........................................................................................................ vii 

GRAPHIC INDEX ................................................................................................... viii 

AKNOWLEDGEMENT ............................................................................................. x  

DEDICATORY ......................................................................................................... xi 

RESUMEN EJECUTIVO ......................................................................................... xii 

ABSTRACT ............................................................................................................ xiv 

CHAPTER I THE RESEARCH PROBLEM ............................................................... 1 

1.1 Introduction ........................................................................................................... 1 

1.2 Justification ........................................................................................................... 2 

1.3 Objectives ............................................................................................................. 3 

 1.3.1 General ........................................................................................................... 3 

 1.3.2 Specific ........................................................................................................... 3 

CHAPTER II RESEARCH BACKGROUND ............................................................. 4 

2.1 Internet memes ...................................................................................................... 4 

 2.1.1 Origins and perception .................................................................................... 4 

 2.1.2 Functions and uses .......................................................................................... 6 

 2.1.3 Value as reinterpretative tools and viral nature ................................................ 9 

 2.1.4 Related resources .......................................................................................... 10 

 2.1.5 Classroom applications ................................................................................. 11 

2.2 Writing skills ....................................................................................................... 13 

 2.2.1 The skill of writing ....................................................................................... 13 

 2.2.2 The role of writing in education .................................................................... 15 

 2.2.3 Writing skills and cognitivism ....................................................................... 17 

 2.2.4 Writing skills on the Internet ......................................................................... 20 



  

vi  

CHAPTER III RESEARCH METHODOLOGY ....................................................... 23 

3.1 Location .............................................................................................................. 23 

3.2 Materials and equipment ..................................................................................... 23 

3.3 Research method ................................................................................................. 25 

3.4 Hypothesis .......................................................................................................... 25 

 3.4.1 Research question ......................................................................................... 25 

3.5 Population or sample ........................................................................................... 26 

3.6 Data collection .................................................................................................... 26 

3.7 Data processing and analysis ............................................................................... 26 

3.8 Response variables or results ............................................................................... 27 

CHAPTER IV RESULTS AND DISCUSSION ........................................................ 31 

4.1 Checklist ............................................................................................................. 31 

4.2 Pre-test results ..................................................................................................... 32 

4.3 Trials ................................................................................................................... 33 

4.4 Post-test results ................................................................................................... 35 

4.5 Pre-test and post-test score comparison ............................................................... 36 

4.6 Student’s-T test ................................................................................................... 38 

CHAPTER V CONCLUSIONS AND RECOMMENDATIONS ............................... 40 

5.1 Conclusions ......................................................................................................... 40 

5.2 Recommendations ............................................................................................... 41 

5.3 References ........................................................................................................... 42 

5.4 Annexes .............................................................................................................. 47 

 

 

 

 

 

 

 



  

vii  

TABLE INDEX 

Table 1. Xia and Zhu methodology ................................................................. 12 

Table 2. Cognitivist writing skills according to Bates ..................................... 17 

Table 3. Internet meme set .............................................................................. 24 

Table 4. Variables .......................................................................................... 27 

Table 5. Instruction plan ................................................................................. 29 

Table 6. Checklist results ................................................................................ 31 

Table 7. Pre-test analysis ................................................................................ 32 

Table 8. Trials’ results .................................................................................... 34 

Table 9. Post-test analysis............................................................................... 35 

Table 10. Pre-test and post-test comparison .................................................... 37 

Table 11. Student’s-t test for paired samples ................................................... 38 

 

 

 

 

 

 



  

viii  

GRAPHIC INDEX 

Graphic 1. Checklist – Item 1 ......................................................................... 31 

Graphic 2. Checklist – Item 2 ......................................................................... 31 

Graphic 3. Checklist – Item 3 ......................................................................... 31 

Graphic 4. Checklist – Item 4 ......................................................................... 31 

Graphic 5. Checklist – Item 5 ......................................................................... 32 

Graphic 6. Pre-Test score ............................................................................... 32 

Graphic 7. Pre-Test Knowledge Writing Skill ................................................. 33 

Graphic 8. Pre-Test Comprehension Writing Skill .......................................... 33 

Graphic 9. Pre-Test Analysis Writing Skill ..................................................... 33 

Graphic 10. Pre-Test Synthesis Writing Skill .................................................. 33 

Graphic 11. Trial 1 ......................................................................................... 34 

Graphic 12. Trial 2 ......................................................................................... 34 

Graphic 13. Trial 3 ......................................................................................... 35 

Graphic 14. Post-Test Score ........................................................................... 35 

Graphic 15. Post-Test Knowledge Writing Skill ............................................. 36 

Graphic 16. Post-Test Comprehension Writing Skill....................................... 36 

Graphic 17. Post-Test Analysis Writing Skill ................................................. 36 



  

ix  

Graphic 18. Post-Test Synthesis Writing Skill ................................................ 36 

Graphic 19. Pre-Test and Post-Test Comparison ............................................. 37 

Graphic 20. Knowledge Writing Skill Comparison ......................................... 37 

Graphic 21. Comprehension Writing Skill Comparison .................................. 37 

Graphic 22. Analysis Writing Skill Comparison ............................................. 37 

Graphic 23. Synthesis Writing Skill Comparison ............................................ 37 

 

 

 

 

 

 

 

 

 

 

 

 



  

x  

AKNOWLEDGEMENT 

 

 The author acknowledges the help of 

friends, family and others who 

collaborated by providing emotional, 

intellectual and logistical support. 

Likewise, the author thanks every 

member of IST “Manuel Lezaeta A.” for 

making this research project possible 

through their time, space and self-

improvement desire. Special thanks are 

given to Lic. Edgar Encalada, Mg. for his 

guide all over the research process. 

Finally, the researcher wants to thank 

every individual who took past at the 

master’s program in any capacity. 

 

Javier 

 

 

 

 

 

 

 

 

 



  

xi  

DEDICATORY 

 

 This research Work is dedicated all my 

family and Friends, as well as every 

colleague who practice the most noble 

profession. 

 

 

 

Javier 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

xii  

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

MAESTRÍA EN PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS MENCIÓN INGLÉS 

 

TEMA: 

“INTERNET MEMES AND THE IMPROVEMENT OF WRITING SKILLS” 

AUTOR: Licenciado Vicente Javier Manjarrés Vásquez 

DIRECTOR: Licenciado Edgar Guadia Encalada Trujillo, Magister 

LÍNEA DE INVESTIGACIÓN: 

 Proceso de Enseñanza Aprendizaje 

FECHA: 4 de Enero del 2021 

 

RESUMEN EJECUTIVO 

 

 

Este estudio se centró en el tema de los memes de Internet. Estos se constituyen en una 

combinación de imágenes y texto que permiten transmitir ideas escritas que trascienden 

la suma de sus partes. Los memes de Internet se aplicaron para lograr mejoría en la 

destreza de escritura basándose en el modelo cognitivista de adquisición de 

conocimiento. Tal modelo, engloba habilidades de escritura tales como conocimiento 

(la habilidad de utilizar conocimientos adquiridos en clase), comprensión (la habilidad 

de utilizar correctamente la gramática y el deletreo), análisis (la habilidad de usar 

esquemas propios de los memes de Internet de modo apropiado) y síntesis (efectividad 

al combinar imágenes y texto para transmitir mensajes que trascienden dichos 

elementos por separado.) La población del estudio estuvo integrada por 32 estudiantes 

(25 mujeres y 7 hombres) quienes conforman la totalidad de estudiantes de la escuela 
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de Inglés del IST “Manuel Lezaeta A.” Los estudiantes fueron evaluados con un pre-

test en las habilidades antes mencionadas. Posteriormente, fueron instruidos en la 

creación de memes usando el generador de memes de la página web imgflip.com, así 

como en las particularidades y potencialidades de memes de Internet específicos 

empleando el  método ideado por Xia y Zhu. A medida que avanzaba la instrucción, 

los estudiantes generaron memes de Internet con el fin de monitorear su avance. 

Finalmente, los estudiantes se sometieron a un post-test con el objetivo de medir su 

progreso. Los datos obtenidos se procesaron utilizando el software estadístico SPSS y 

evidenciaron ser positivos ya que este logró demostrar mejoría estadísticamente 

relevante en las habilidades de escritura de los estudiantes. Tras terminar el proceso y 

en base a la información recabada, este estudio no-experimental concluye que los 

memes de Internet ejercen influencia positiva en el mejoramiento de las habilidades de 

escritura del grupo elegido reflejado en habilidades cognitivas escritas. 

 

Descriptores: Análisis, comprensión, conocimiento, escritura, Internet, memes, 

métodos, modelo cognitivista, no-experimental, síntesis. 

 

 

 

 

 

 

 

 

 

 



  

xiv  

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

MAESTRÍA EN PEDAGOGÍA DE LOS IDIOMAS NACIONALES Y 

EXTRANJEROS MENCIÓN INGLÉS 

 

THEME: 

“INTERNET MEMES AND THE IMPROVEMENT OF WRITING SKILLS” 

 

AUTHOR: Licenciado Vicente Javier Manjarrés Vásquez 

DIRECTED BY: Licenciado Edgar Guadia Encalada Trujillo, Magister 

LINE OF RESEARCH: 

● Learning teaching process 

DATE: January 4th, 2021 

 

ABSTRACT 

 

This study focused on the topic of Internet memes. These digital items are formed by a 

combination of images of all kinds, especially pictures featuring people in different 

situations, and usually humorous text that permit to communicate written ideas that 

surpass the sum of their parts. Internet memes were applied in order to achieve the 

improvement of the writing skills based on the cognitivist model of knowledge 

acquisition. Such model, contains a diverse amount of writing skills such as knowledge 

(the ability to use knowledge covered in class), comprehension (the ability to use 

grammar and spelling correctly), analysis (the ability to use Internet meme templates 

appropriately) and synthesis (to effectively combine text and images to convey ideas 

beyond those separated elements.) The population of the study was formed by 32 

students (25 female and 7 male) who constituted the totality of students from the 

English school of IST “Manuel Lezaeta A.”, private technological institute located in 
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the city of Ambato, Tungurahua province, Ecuador. To begin the study, the students 

were evaluated through a pre-test based on the previously mentioned skills. Afterwards, 

the complete group was instructed on the creation of memes using webpage 

imgflip.com’s meme generator, as well as on the particularities and potential 

applications of specific Internet memes using the Xia and Zhu method. As instruction 

unfolded, students were asked to generate Internet memes based on templated with the 

aim of monitoring their progress. Finally, students took a post-test with the goal of 

measuring improvement. The data collected were processed using statistical software 

SPSS and evidenced positive results since the program displayed statistically relevant 

improvement on the students’ writing skills. After the process was finished based on 

information gathered, this non-experimental study concludes that Internet memes 

influence positively on the improvement of writing skills of the chosen study group. 

 

Keywords: Analysis, cognitivist model, comprehension, methods, Internet, 

knowledge, memes, non-experimental, synthesis, time, writing skills. 
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CHAPTER I 

THE RESEARCH PROBLEM 

 

 

1.1 Introduction 

 

One of the aspects of language education an EFL teacher most commonly saw was the 

lack of improvement on writing skills on the students. This produced uneasy feelings in 

instructors. Teachers knew their students’ potential and witnessed confusion in them 

regarding lack of improvement on skills to convey ideas in writing. In summary, students 

struggled when faced with written tasks. In order to remedy the situation, teachers had to 

look for alternative ways to endow students with the ability to display their skills. Such 

aim could be achieved by the use of Internet related content that exuded creativity and 

allowed appropriation and reinterpretation of pre-existing materials: Internet memes. If 

they could be successfully applied during written tasks, students would be able to 

demonstrate improvement on their writing skills in a practical way. 

 

“Writing is a form of communication that allows students to put their feelings and ideas 

on paper, to organize their knowledge and beliefs into convincing arguments.” (Michigan 

State University, 2020). There was a vast number of writing skills students could display 

over a period of time if properly instructed. In order to choose a path through which guide 

students to effective writing, a framework had to be chosen. Accordingly, this research 

was framed under the principles of cognitivism (Bates, 2019). Emphasizing writing skills 

such as knowledge (displaying acquired knowledge), comprehension (stating knowledge 

using own words), analysis (proper use of Internet meme templates) and synthesis 

(combining images and text to convey deeper meaning.) 
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After stating the writing skills to be covered, a tool through which work on their 

improvement had to be selected, Internet memes.  “An Internet meme is a piece of culture, 

typically a joke, which gains influence through online transmission.” (De la Rosa-

Carrillo, 2015) The same author affirmed that the most defining features of Internet 

memes are their graphic nature and the speed with which they spread among the 

population of the XXI century which made them an ideal tool through which achieve the 

goals of the research work. 

 

1.2 Justification  

 

The group chosen as object of the study belonged to the English School of IST “Manuel 

Lezaeta A.” The students received 3 hours of English classes per week over a period of 

14 weeks (42 class hours + 6 hour for evaluations) per level (annex 1). On the other hand, 

according to Cambridge Assessment English (2020) a student needed approximately 100 

hours of guided instruction to advance a level of the CEFR. That fact alone, the lack of 

time to be devoted to the task of improving writing skills, justified the search for more 

expedite ways for teachers to execute instruction. In consequence, it became justifiable 

and of prime importance to look for activities that would allow students to learn better 

and permit them to display the improvement of their skills in an agile way.  

 

According to a study by Smith (2015), 93% of people between the ages of 18 and 29 go 

online constantly. Such sheer percentage implied that any endeavor directed to make use 

of ICT’s and specifically the Internet is very well justified in modern education. In such 

a manner, a research project based on the idea of improving writing skills through the use 

of Internet memes could influence the learning process of EFL students helping in the act 

of forging them into better humans through the improvement of their language writing 

skills. 
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Beyond any tangential goal, the most important objective of this research project was to 

ascertain its usefulness to society; to improve the life of every person that, in any way, 

took part in it. In conclusion, to contribute to elevate adult students writing skills taking 

part in the study to the next level. 

 

1.3 Objectives 

 

1.3.1 General 

 

To determine the influence of Internet memes on the improvement of writing skills on 

adult EFL students. 

 

1.3.2 Specific 

 

- To analyze the main characteristic elements of Internet memes. 

- To define writing skills on EFL students. 

- To use Internet memes to improve writing skills on EFL students.  
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CHAPTER II 

RESEARCH BACKGROUND 

 

 

2.1 Internet memes 

 

2.1.1 Origins and perception 

 

According to the Cambridge Dictionary Online (2020), a meme is a “cultural feature or 

type of behavior that is passed from one generation to another, without the influence of 

genes.” Furthermore, the same source affirmed that Internet memes could be defined as 

“an idea, image, video, etc. that is spread very quickly on the internet.” (Cambridge 

Dictionary Online, 2020). A more extensive definition of what an Internet meme was, 

could be found in the work of Nooney and Portwood-Stacer (2014). The authors defined 

the term as digital items used to riff on any number of different subjects. The same 

writers stated that a meme could be manifested in any auditory, textual or visual format 

and, in consequence, was susceptible of appropriation and re-codification. Usually, 

after such processes, memes were sent back into the Internet for further use. 

 

When analyzing the perception people had of Internet memes, it could be said that since 

their inception, memes had always been perceived as vehicles for irreverence. Such 

feature could be counterproductive to students, nevertheless, even from the most 

unexpected places, something useful may come. For instance, Shifman (2013) oriented 

his work “Memes in a digital world: Reconciling with a conceptual troublemaker” to the 

task of addressing the issue of how to rightly define a meme. 
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The author’s methodology was implemented through a deep bibliographic study which 

parameters the author used to perform a critical analysis of several well-known memes 

and, based on his findings, stated a series of factors through which a meme could be 

valued. Shifman listed three main factors in the composition of a meme: content 

(related to the very content of a text in specific, referencing ideas and ideologies 

conveyed), form (the physical manifestation of the message, what we perceive with our 

senses and the medium the author chooses to transmit the message such as animation, lip-

synch, etc.) and stance (information about communication conveyed by the meme itself).  

 

The researcher ended his study by concluding that memes constituted an especially useful 

tool with which explore digital culture. In his opinion, memes were circulated at a micro 

level but held the potential to shape society at a macro level and were susceptible to many 

different forms of imitation. Which opened the question of how to perceive and use a 

meme. 

 

At this point, it could be useful to describe the parts that constitute an Internet meme. 

According to Kearney (2019), who wanted to present a practical way in which to 

understand memes and appreciate the way they had become part of the cultural landscape 

in his investigation “Meme Frameworks”. It was his application of the bibliographical 

research approach that allowed him to suggest that in order to be communicatively 

relevant, an Internet meme must be based on a combination of text and images which 

should possess a picture/video/audio, or any other form of digital representation, 

sometimes accompanied by a piece of text.  

 

Such combination was called an Internet meme template. The author affirmed that 

through such combination, both elements enhance each other in order to convey more 

complex ideas than separately. In conclusion, after conducting the proper bibliographical 

study, the author stated that Internet memes based on a combination of images and well-
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constructed text could enable opportunities for creative writers to explore and exploit 

such a novel medium. 

 

2.1.2 Functions and uses 

 

What could be said about the “practical” use of memes? Shin and Park (2019), went 

beyond the “traditional” assumption of an Internet meme’s function (combination of 

image and text that conveys a specific message and elicits a desired reaction) in their 

work “Evolutionary Dynamics of Cultural Memes and Application to Massive Movie 

Data” by analyzing the way memes worked as “tags” for movie online databases. The 

research team conducted a quantitative methodology study by collecting data from the 

webpage MovieLens, a movie recommendation service which employed memes as tags 

to help categorize content and aid users in their searches. After tabulating the raw data, it 

was stated that it held a vast amount of user-created content. 465,000 tags on 27,000 

movies provided by 138,000 users over the course of 10 years.  

 

According to the study, users used memes as a form of metadata (data about other 

type of data) to describe the theme and associated concepts of a movie reducing them to 

a single word or phrase thanks to the summarizing nature of a meme (dates, genres, etc.). 

The method employed by the authors of the study to gather pertinent data was to track 

the numerical codes associated to the tags in order to gather relevant information from 

the meme tags. The data was collected through a machine learning algorithm that 

processed the content produced by users of the webpage (reviews, ratings, etc.). 

 

Among other facts, the study reflected that every meme associated to a movie endowed 

it with a bit of information eventually constituting a unique combination larger than the 

sum of its parts.  As a conclusion, the researchers expressed that a meme could be 
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considered a tag generated by human beings that supplied a varying range of relevance 

to a diverse amount of cultural products. 

 

But, how to apply the previously mentioned features of Internet memes to a productive 

endeavor? Patel (2013), undertook the quest of answering such question in his research 

“First World Problems: A Fair Use Analysis of Internet Memes”. The methodology 

applied to his work was of bibliographical nature. The author examined memes from a 

legal perspective and, in consequence, proposed a “fair use” paradigm to the issue of 

memes. According to the author, memes transcend the intention of the creators of the 

original material they used as base and, accordingly, were appropriated by other creative 

minds to be employed as medium of self-expression. Patel’s work analyzed memes 

bounding them to three factors: character and purpose, nature of the original work and 

time sustainability.  

 

By the end of the researcher’s work concerning Internet memes, the author issued his 

concept of the function of a meme by stating that Internet memes played a unique role 

in providing “clear expression of though and purpose.” (Patel, 2013) for inventive 

people looking for an outlet through which exercise creativity. After the disclosure of 

such findings to the public, it was left to the hands of capable teachers to find a way to 

guide such expression and turn it in a medium for teaching. 

 

The process of exploring the utility of memes was not a trend that started just recently. 

Reime (2015) decided to explore publications related to memes in his investigation 

“Memes as Visual Tools for Precise Message Conveying: A Potential in the Future of 

Online Communication Development”, to analyze their uses and functions in modern 

society and, in turn, uncover the potential of Internet memes to enhance written 

communication over the Internet. 
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The author centered the study in employing visual tools specialized in memes to support 

even more precise message conveying. His study methodology was based on 

bibliographical research in order to support his views, the author cites a study conducted 

which revealed relevant data based on the answers of a group of 53 people (29 male, 24 

female) who shared information regarding the use of emoticons and memes during instant 

message interchange. The subjects stated that the main reasons for such use was to enrich 

understanding of a message (35%), to generate a more beneficial conversational 

atmosphere (22.5%), to save time since this form of communication was faster than 

writing (18.8%), to have fun (15%), to be popular (6.2%) and others (2.5%).  

 

The author stated that the nature of memes was boundless and vague; nevertheless, each 

and every individual Internet meme could be used to elicit a potent and specific emotional 

reaction. Over the course of his investigation the researcher found numerous examples 

of memes projecting information with a high level of precision, yet memes always 

were able to be reformed and repurposed.  According to the study, memes’ written 

content combined with visuals in a way that potentiated both elements making the 

message tailor-made for its receiver 

 

What about the role and value of memes as linguistic tools? How could it be reflected? 

Nissenbaum and Shifman (2018) undertook the task of examining forms, social identities 

and emotions integral to the templates of memes in their research “Meme templates as 

expressive repertoires in a globalizing world: A cross-linguistic study”. The mixed 

methodology approach exercised by the research team allowed them to comparably 

analyze meme templates in four different languages: Chinese, English, Spanish and 

German. According to the authors, those languages were chosen because of their online 

presence, implied cultural diversity and their link to both individualistic (United States of 

America and Germany) and collectivistic (Mexico and China) societal points of view.  
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The analysis was produced by collecting 400 meme templates (100 per language), chosen 

among those ranked as most popular by prominent meme generator websites from every 

country participant. The researchers found 10 examples from each template and translated 

them into English to begin the comparative study. Among the most relevant of such 

comparisons can be mentioned that memes allowed a vast majority of meme creators 

to portray “a wide range of positions, expressions, and roles across all languages” 

(Nissenbaum and Shifman, 2018).   

 

The research team ended their study by affirming that Internet culture does not necessarily 

imply a divided landscape, even taking into account diverse nationalities and cultures, but 

a singular and richly complex system which through the aid of communicative interaction 

(Internet memes) can reach meaningful understanding.   

 

2.1.3 Value as reinterpretative tools and viral nature 

 

Memes could be viewed as an almost infinite source of reinterpretation and creativity as 

stated by Salazar et al. (2014). In their work “El meme en internet. Usos sociales, 

reinterpretación y significados, a partir de Harlem Shake”, the researchers proposed the 

idea that memes contained a considerable level of meaningfulness as a creative outlet. 

 

The methodology exercised by the authors was a field study regarding the concept 

previously mentioned. The investigation was conducted taking into consideration 2 data 

sources: a group discussion session which was formed by students from “Universidad 

Autónoma de Coahuila” (3 female and 2 male participants with ages ranging from 19 to 

21 years old) and an online survey designed based on the data collected in the previous 

step that was applied in the form of a closed question questionnaire to 40 volunteers (24 

female, 16 male) members of the university community (35 students, 4 faculty members, 

and 1 member of the administrative staff) through SurveyMonkey a specialized webpage. 
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After tabulating results through relevant statistical methods, the authors stated that 52% 

of the people who completed the survey expressed positive feelings towards memes 

referring to them with terms like: fashionable, musical and fun. The final conclusion of 

the research work mentioned that memes contained a high level of reinterpretation, 

potentially reaching millions of different permutations. 

 

A study conducted by Zanette et al. (2019) titled “Intertextual virality and vernacular 

repertoires: Internet memes as objects connecting different online worlds” pretended to 

track the viral nature of memes. The quantitative methodology employed by the authors 

consisted in an analysis of google searches regarding a series of memes based on the 

Brazilian comic “Turma de Monica”. The investigators utilized the Google Trends tool 

and discovered that every time a new meme in the series was created, the reaction was a 

spike in google searches related to the specific character appearing in the meme. The 

rising popularity of an original meme, instigated a reaction which consisted in interested 

people appropriating and reinterpreting the meme, inadvertently helping spread it to their 

immediate circle.  

 

As relevant conclusions go, the authors ended their work by communicating that specific 

memes were originated inside a “local environment” (Facebook group, discussion forum 

or community of specific interest). In other words, online communities contained 

subcultural traits, and accordingly, elements like shared experiences, conduct norms 

and even vocabularies were developed in digital “locality” and propagated around 

the web ensuring the virality of meme related content. 

 

2.1.4 Related resources 

 

Lonnberg et al. (2020) in their research “The growth, spread, and mutation of internet 

phenomena: A study of memes” focused their efforts in the task of bringing to light 
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aspects such as Internet memes’ longevity, lasting power and dissemination. The main 

feature covered by their work was the relationship between the peaks of a meme’s 

popularity compared to its periodic popularity. In order to put their quantitative 

methodology in action, the team collected data from the online webpage 

knowyourmeme.com, and tabulated the data employing an epidemiologic statistical 

method since the main point of the research was to investigate memes’ viral 

characteristics.  

 

They concentrated their efforts on a group of 66 memes which, according to meme-

centered webpage knowyourmeme.com, constituted the most popular at the moment of 

the study. Data was gathered through the use of the Internet tool Google Trends using 

metadata provided by knowyourmeme.com. 

 

By the end of the study, the authors expressed that, the expectation of Internet memes 

behaving like viruses is not entirely accurate. In order for such concept to be true, too 

many assumptions needed to be made. For example, a specific meme usage did not sustain 

over time due to population numbers continuously changing, social networks evolving, 

entire groups not being exposed to the Internet memes and lack of public willingness to 

help spread them. Another key aspect to be included is the lack of instruction on 

Internet meme generation through free online meme generators such as imgflip.com 

among others. 

 

2.1.5 Classroom applications 

 

A driving question that had guided numerous investigations in modern times was how to 

apply memes to teaching. Xia and Zhu (2013) in their research “Presumption of 

Prefabricated Memes and Controllable Exploration of Meme Variations in the ESL 

Writing Teaching”, found an answer to such question in an experimental method based 
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on the principles of cognitivism (mental processes related to learning) that allowed 

instructors to impart knowledge by considering Internet memes as a “prefabricated” 

tools to develop writing skills on ESL students. After developing a thorough 

bibliographical study, the authors recommended to employ the following steps when 

working using Internet memes for writing instruction: 

 

Table 1. Xia and Zhu methodology 

XIA AND ZHU METHODOLOGY 

Stage Procedure 

Stage 1: Input Teachers presented examples and real life 

uses of a determined Internet meme 

template combining image and text to 

convey information and reactions. 

Step 2: Infection The whole meme (or at least a part of its 

intrinsic characteristics) were understood 

by the learners.  

Step 3: Ingestion An internal balance was reached between 

the target language grammar rules and 

vocabulary and the students’ original 

cognitive patterns. 

Step 4: Integration Through practice, the knowledge was 

stored in the learners’ memory who should 

be able to apply its principles recoding the 

Internet meme template according to their 

communicative needs and objectives. 

Step 5: Output Students demonstrated an ability for 

creative writing in the form of Internet 

meme adaptation and modification. 

Source: Xia and Zhu (2013) 

Elaborated By: The researcher 
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As a conclusion, the researchers stated that the benefits of the use of Internet memes 

during the execution of writing tasks not only became evident through the increased 

efficiency of language information processing but by an improvement in the quality 

and accurateness of the written output produced. 

 

When facing actual applications for the methodology described, it was important to look 

for examples on how other professional educators employed Internet memes as 

pedagogical tools. Arango (2014) in his article: “Experiencias en el uso de los memes 

como estrategia didáctica en el aula” provided the aforementioned example.  

 

The author worked with a group formed by 16 students (all female) from a private 

university in Mexico City, Mexico. The first step of the activity was to instruct students 

on the use of meme generation tools and templates through a presentation (1st 

session). After the instruction, the activity consisted on letting students generate a meme 

on a free topic to be shared via social media (2nd session). Finally, after analyzing all 

of the Internet memes generated during the previous session, students wrote short 

paragraphs containing reflections on the task, including abilities used, concepts 

learnt, and general opinions (3rd session). Arango, reached the conclusion that the value 

of Internet memes used in the classroom originated from their ability to display creativity. 

 

 

2.2 Writing skills 

 

2.2.1 The skill of writing 

 

According to the Cambridge Dictionary Online (2020), writing could be defined as “the 

activity of creating pieces of written work”. In a more concrete statement, Judge (2013), 
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expressed that writing skills are among the most important a professional can 

possess. The same author affirmed that the use of writing skills could convey more 

complex and well-structured ideas than any other language skill. In addition, he 

recommended that, when aiming to develop writing skills, a person must write 

constantly and without interruptions, show creativity by turning any writing assignment 

into a story-telling exercise and, since the path to effective writing can be long, to enjoy 

the experience and have fun along the way.  

 

As an important communicative skill, writing should be taught properly. Such goal was 

reflected in a study titled “Changing How Writing Is Taught.” by Graham (2019). 

Through his use of bibliographical methodology, the author expressed the opinion that it 

must be a teacher’s goal to help students master writing due to its versatility as an 

effective and flexible tool. In the researcher’s opinion, the instruction process must be 

well-planned in order to be as effective with regular students as well as with students with 

diverse backgrounds, genders, social classes, ethnicities and disabilities. Teachers must 

face the challenge of developing students’ writing skills by meeting their needs, designing 

lessons specifically aiming towards that objective. 

 

The investigator suggested a few techniques as well. He specially recommended giving 

students feedback about their writing pieces, monitor their progress in a given task and 

implement cooperative learning techniques. As a consequence of employing such ideas, 

the researcher implied that both teachers and students would be able to take writing to the 

next level as a collective.  Finally the instructor encouraged his peers by stating that any 

positive change in the improvement of writing skills constitutes a step in the right 

direction. 
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2.2.2 The role of writing in education 

 

Writing could be used as a path to develop other skills along the way. Senel and Bagceci 

(2019), focused their research titled “Development of Creative Thinking Skills of 

Students Through Journal Writing.” in the use of writing skills with the objective of 

developing creative abilities. They put in action a qualitative methodology based on the 

use of journals to practice writing while simultaneously working on creative thinking 

development. 

 

Data collection took place through interviews including open ended questions containing 

issues related to creativity, writing skills and journaling to be applied by the team to a 

group of 23 students (14 male, 9 female) from 4th year of a private primary school in 

Turkey. After taking the surveys, the students were instructed on creative thinking. 

Later, the students were given a topic to develop on a writing piece for 5 to 10 minutes 

daily in a specially designed notebook. The collected data was later analyzed through the 

use of NVIVO, a qualitative data analysis software application used in qualitative and 

mixed-method research. 

 

The findings where positive. Study participants stated that the practice of creative writing 

through journals had impact over the increase of other skills besides writing itself, 

such as imagination, language fluency and work originality among others. Beyond 

academic accomplishment, students affirmed that creative writing activities had increased 

the level of enjoyment and entertainment students experienced while learning. 

 

Writing skills were not only important at EFL or ESL classrooms where teachers 

instructed in the teaching of the skill can be easily found. In some cases, there were areas 

of education not fortunate enough to employ professionally trained educators as 

instructors. Charon et al. (2016), conducted a study named “Close Reading and Creative 
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Writing in Clinical Education” about creative writing in clinical education at college 

level. 

 

The hope of the research team was not only to show how writing skills have developed 

over time in the study subjects, but to display how it has boosted their levels of 

intrapersonal intelligence and exposed future medical professionals to the reflective 

aspects of medicine. The methodology employed by the authors of the research was a 

comparative bibliographical approach to investigation. The paper portrayed the 

importance creative writing has gained over time in the College of Physicians and 

Surgeons of Columbia University, USA.  

 

The articles showcased the dramatic increase in the use of creative writing as part of the 

curriculum, starting as elective classes and raising in importance to the point of becoming 

a portfolio-type activity kept for a period of four years by the students. The conclusion 

that closed the investigation was that creative writing not only benefited medical students 

at Columbia, but possessed a vast effect which benefits would be felt by instructors and 

future patients in equal measure. 

 

As the previous example showed, the teaching of writing skills was a medium not only 

to bring instruction to young children, but to enhance education on adults as well. 

Wischgoll (2017), researched ways to improve writing skills in adult students 

(average age 24.5 years) part of the German higher educational system (university 

undergraduates as well as post-graduates) and published them in her work titled 

“Improving Undergraduates’ and Postgraduates’ Academic Writing Skills with Strategy 

Training and Feedback”. 

 

The experimental methodology applied consisted in a combination of the pre-test, 

training, post-test model on writing strategies (structure, application, summarization 
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and use of language) accompanied by instructor feedback (tutoring). 212 German-

speaking students (184 females, 28 males) including undergraduate students (179 people) 

and doctoral students (33 people) took part in the study. The assessment method was done 

by evaluating a series of writing pieces and applying a scale previously designed for the 

task. Finally, a covariance analysis (ANCOVA) showed that the strategies put into action 

had a positive effect in academic writing. A fact that resulted especially relevant is that, 

according to the study, feedback applied to the writing process helped in the production 

of higher level text in both undergraduates and postgraduates at varying degrees.  

 

2.2.3 Writing skills and cognitivism 

From an educational point of view, the aim of this research work was to link writing skills 

to cognitive processes. Accordingly, Bates (2019) in his book “Teaching in a digital age” 

proposed the following as skills linked to cognitivism and, by extension, to writing: 

 

Table 2. Cognitivist writing skills according to Bates 

COGNITIVIST WRITING SKILLS ACCORDING TO BATES 

Writing Skill Description 

Knowledge Recalling data, facts and concepts. Use of elements 

covered in class 

Comprehension Understanding meaning that can be explained using 

own words. Sentence structure and spelling. 

Analysis Breaking text into parts to question and compare. 

Correct use of templates. 

Synthesis Combine elements into own structures of meanings 

and patterns. Combination of image and text to convey 

deeper meaning 

Source: Bates (2019) 

Elaborated By: The researcher 
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In addition, Hermansson and Lindgren (2019) explored writing from the point of view of 

cognition in their article “Writing as a cognitive process” and stated that when planning 

activities related to writing in an ESL/EFL classroom, focus must be placed on meaning. 

The same authors suggested combining text with images in order to enhance 

meaning. 

 

After divulging the importance of cognitivism in writing skills, a proper way to instruct 

using the concept must be employed. In their study “Effective Strategies for Improving 

Writing Skills of Elementary English Language Learners”, Cole and Feng (2015), 

recommend the use of strategies linked to concepts like technology, journaling and 

scaffolding in order to enrich writing skills in language learning students. 

 

The methodology exhibited in this research work was a mixed method research approach. 

The team divided students in a control group (formed by 6 ESOL elementary level 

students) and an experimental group (formed by 5 ESOL elementary level students). The 

authors collected data from grades achieved by both groups during the previous 

instruction level to stablish a pre-instruction baseline. The researchers gathered 

students’ writing samples graded through the use of rubrics.  

 

Simultaneously, personal data was collected employing a survey regarding personal 

opinions about the students own writings (perception, efficacy and lacks as writers). At 

the end of the process, the data obtained was tabulated through the Student’s t-test 

using the statistical procedure to show the level of improvement in writing which, in 

this particular case showed to be “not considered statistically significant” (Cole and Fang, 

2015). 

 

Nevertheless, the data collected as a questionnaire applied showed the level of self-

confidence of students related to writing skills increased. The study’s findings showed 
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that thanks to the use of technology-oriented strategies focused on writing, teachers’ 

influence and implementation of diverse literacy exercises; the objective of 

endowing students with better writing skills was achievable.   

 

Creativity could be the raw material of writing which, when applied the right way, could 

impulse students’ good learning disposition. Tok and Kandemir (2015) decided to 

conduct a study titled “Effects of Creative Writing Activities on Students’ Achievement 

in Writing, Writing Dispositions and Attitude to English”. 

 

The study was related to the connection between creative writing and students’ 

disposition, attitude and achievements in the development of the skill. The methodology 

employed consisted in conducting a series of creative writing exercises and activities over 

a period of several weeks aimed at a group formed by 7th year elementary school students 

(17 females, 14 males) studying English in Turkey. A pre and post-test model was applied 

in order to measure the effectivity of the techniques. After taking a series of surveys 

designed to calculate students’ levels of attitude and writing disposition, students were 

exposed to creative writing activities where they were encourage to express 

themselves through writing. The pre and post-test data was collected and tabulated 

using a Student’s t-test statistical method for paired samples.  

 

The final results showed that the techniques employed influenced students’ attitude and 

disposition, even if the effect decayed overtime. Nevertheless, the researchers urged 

teachers to employ such strategies since they believe the results of their study suffered 

due to external factors. 
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2.2.4 Writing skills on the Internet 

 

A defining characteristic of the Internet was the help it could provide when trying to 

compose text in an expedite manner. Mostly, such pieces of text lacked in length, 

nevertheless, when encountering the debate of quantity over quality, the later would 

always be prioritized. Rosário et al. (2019), expressed in their work “The impact of three 

types of writing intervention on students’ writing quality” their belief that writing should 

be viewed more than just as an academic skill and more like a high-quality, real-life 

communicative skill. 

 

Their study was in part focused in the possibilities of writing as a story-telling device. 

The methodology was a longitudinal cluster-randomized control design applied to a large 

number (187 males, 183 females) on 4th year basic education from Portugal. Before 

applying the methodology, participant teachers (17 females, 3 males) were instructed 

during a two-week period on how to teach writing as a story-telling device as well as 

other related strategies and techniques. 

 

The study took place over a period of 12 weeks in which students were divided into two 

groups, control (who were instructed applying writing as a story-telling tool) and 

experimental (who were not.) The writings created by students were assessed by the 

application of the principles of the Educational Progress Test, a standardized test taken 

by elementary level students in Portuguese schools. The collected data was analyzed 

through relevant statistical methods. 

 

After inspecting the results, the authors come to the conclusion that students engaged in 

story-telling related activities showed relatively better results in writing quality than 

those who were instructed using more traditional writing education. Finally, the team 

encouraged the research of creativity-related writing studies recognizing that, in their 
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case, the improvement was not very significant, nevertheless the research team praised 

creative writing itself. 

 

One of the aims of an EFL teacher is to help students reach a functional writing level, 

endowing them with the ability of using their communicative skills in real-life situations 

through the use of exercises based on everyday activities in familiar environments. 

Dumitrescu et al. (2015), worked on a research project of such nature called “Improving 

Functional Texts Writing Skills in English as a Foreign Language”. 

 

 The experimental methodology devised by the researchers was applied to a group of 19 

seventh grade EFL students (10 female students, 9 male students). At the start of the 

study, subjects answered a questionnaire aiming at eliciting information related to their 

free time activities (favorite games, TV shows, sports, etc.). Based on the results, the 

authors designed a Facebook page containing a series of writing tasks based on the 

students’ interests to be evaluated through a rubric. By the end of their experiment, the 

team reached the conclusion that among the students’ chief concerns was the use of 

the internet as a means of communication (58% of them showed interest in the 

subject). In consequence, the strategies implemented achieved development in the 

areas of writing cohesion, style and vocabulary.  

 

Regarding the perception of students about learning activities conducted through the 

Internet, they expressed that the web constituted a means to socialize and share opinions 

and ideas with like-minded individuals as well as gathering information. In consequence, 

a type of instruction aimed at increasing their writing skills level associated to Internet 

content was very well received. 

 

Modernity implies modern approaches to writing education. Kumar and Syed (2020) 

decided to explore the capabilities of a social network (Facebook) as an English writing 
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teaching device for ESL students in their research “Facebook as a Language Learning 

Environment: A Descriptive Study on ESL Learners’ Perceptions”. 

 

The current state of technology in the researchers’ nation (Pakistan) was what urged them 

to investigate the phenomenon. The methodology employed was a descriptive 

quantitative design used to research the issue. The study participant were teenagers (54 

male, 46 female) from higher secondary classes (XI and XII year) who took English as a 

subject and possessed Facebook accounts. Data was collected through the use of 

questionnaires applied to the sample and analyzed through the use of Statistical Package 

Social Science (SPSS) software. 

 

The results of the study revealed that 44% of students perceived the Internet as a valid 

tool for written communication and interaction. The research team expressed that such 

attitude could be used to implement activities aiming at enhancing writing skills in a 

student-centered supportive and positive environment. 
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CHAPTER III 

RESEARCH METHODOLOGY 

 

 

3.1 Location 

 

The research was conducted at IST “Manuel Lezaeta A.” (annex 2) a 3rd level private 

educational institute in the city of Ambato, province of Tungurahua. The institute was 

located on Pareja Diezcanseco and Remigio Crespo Toral streets. The institute educated 

adults (18-years old onward) of every gender in their cosmiatry and gastronomy 

programs. Additionally, the institute offered their students EFL instruction at a rate of 3 

weekly hours per 14-week semester (+6 hours dedicated to midterm assessment) divided 

in 4 levels (Inglés 1, Inglés 2, Inglés 3, and Inglés 4). 

 

3.2 Materials and equipment  

 

- A checklist aiming at determining participants’ conditions relevant to the study. (annex 

3) 

- A pre-test designed to stablish a baseline regarding writing skills level (annex 4) 

- A post-test designed to determine to what extent the use of Internet memes influenced 

the improvement of writing skills. (annex 5) 

- An Internet enabled device and Internet connection. 

- A free online meme generator (imgflip.com) as the meme generator tool. 

- A set of 3 Internet memes: 



  

24 
 

Table 3. Internet meme set 

INTERNET MEME SET 

Meme Template Image 

“Roll safe” 

An Internet meme template used to 

convey the use of critical thinking The 

upper part must contain a question or 

statement, The lower part must contain a 

humorous clever answer or sentence that 

complements the upper part (Don, 2020). 

 

Retrieved from: 

https://knowyourmeme.com/memes/roll-safe 

“One does not simply walk into 

Mordor” 

An Internet meme template used to 

convey the difficulty of a task. The upper 

part must always contain the phrase One 

does not simply. The lower part must be 

used to express the difficult task to 

undertake, usually with humorous 

undertones (Blubber, 2020). 

 

Retrieved from: 

https://knowyourmeme.com/memes/one-does-not-

simply-walk-into-mordor 

“Drake hotline bling” 

An Internet meme template used to 

convey the rejection for a concept and 

acceptance of its opposite. The upper 

right part must contain a phrase rejected 

by the author. The lower right part must 

contrast the previous with a phrase that 

shows acceptance with humorous 

undertones. 

(Roy, 2020) 

 

Retrieved from: 

https://knowyourmeme.com/memes/hotline-bling 

 

Source: knowyourmeme.com 

Elaborated By: The researcher 

https://knowyourmeme.com/memes/one-does-not-simply-walk-into-mordor
https://knowyourmeme.com/memes/one-does-not-simply-walk-into-mordor
https://knowyourmeme.com/memes/hotline-bling
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3.3 Research method 

 

The research work was a non-experimental design framed under the quantitative 

investigation approach. Such modality, according to Jhangiani et al. (2015), is a type of 

research applied when the researcher lacks the chance to manipulate the independent 

variable or is for some reason unable to assign participants randomly. In consequence, non-

experimental design was chosen due to the impossibility of dividing the students in an 

experimental and control group as well as choosing participants randomly as a result of 

the structure of English classes at the educational institution. 

 

3.4 Hypothesis 

 

H0= The use of Internet memes does not improve writing skills among adult students 

from the English program, levels 1, 2, 3 and 4 at IST “Manuel Lezaeta A.”, from Ambato-

Tungurahua, semester September 2020-January 2021. 

 

H1= The use of Internet memes improves writing skills among adult students from the 

English program, levels 1, 2, 3 and 4 at IST “Manuel Lezaeta A.”, from Ambato-

Tungurahua, semester September 2020-January 2021. 

 

3.4.1 Research question 

 

To what extent does the use of Internet memes improve writing skills among adult 

students from the English program, levels 1, 2, 3, and 4 at IST “Manuel Lezaeta A.”, from 

Ambato-Tungurahua, semester September 2020-January 2021? 
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3.5 Population or sample 

 

The study took into account the whole student population of IST “Manuel Lezaeta A.” 

English classes. The complete population of the study was formed by 32 students (25 

female, 7 male) and 1 teacher from levels 1, 2, 3 and 4 of the English program at the 

institute, Ambato-Tungurahua, semester September 2020-January 2021 

 

3.6 Data collection 

 

A checklist was applied to the population of the study in order to gather data regarding 

the conditions of students to participate in the research as advised by Lazzaro et al. (2013). 

Afterwards, quantitative data was gathered with a pre-test applied before instructing 

students in the use of Internet memes for writing skills improvement in order to stablish 

a baseline of writing skills level. During a period of 4 weeks, data in the form of Internet 

memes generated by students as class activities was used to chart the progress of students 

over time and collected through the Institute’s virtual classroom. Finally, the process was 

completed by a post-test applied after instruction. Both pre-test and pot-test were based 

on the principles divulged by Dimitrov and Rumrill (2003). Every instrument was 

designed reflecting the principles exposed in the research background (chapter II), graded 

using rubrics designed exclusively for the task based on a 5-point Likert scale based on 

precepts expressed by McLeod (2019) and validated by three experts in the field (annex 

6).  

 

3.7 Data processing and analysis 

 

Due to the features of a non-experimental design, every student part of the population of 

the study received a pre-test, instruction, post-test treatment. In consequence, the 
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statistical model chosen has been a Student’s t-test to process data gathered through the 

pre-test and post-test with the function of producing a result that will permit to accept or 

reject a hypothesis. 

 

3.8 Response variables or results 

Table 4. Variables 

VARIABLES 

Names V1 - Internet Memes V2 - Writing Skills 

Operationalization Communicatively relevant 

digital templates combining 

text and image, typically used 

to riff on subjects on the 

Internet and susceptible to 

appropriation, re-codification 

and displays of creativity. 

Skills showcased through the 

activity of creating pieces of 

written work and employed to 

convey complex and well-

structured ideas. 

Element Analysis Images.- Digital unit that 

represents a determined idea in 

a graphical way. 

Text.- Written part of an 

Internet meme that enhances 

the message provided by the 

image. 

Riff.- Humorous effect that the 

author wishes to transmit. 

Appropriation and 

Recodification.- The act of  

using an Internet meme 

created by another author for 

personal use changing any 

Cognitivist writing skills: 

Knowledge.- Implies the use  

of material covered in class 

during a writing activity. 

Comprehension.- Involves the 

proper application of sentence 

structure and spelling. 

Analysis.- Considers the 

correct employment of 

templates. 

Synthesis.- Entails the act of 

combining different elements 

to convey deeper meaning. 
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element to suit the new 

author’s purpose. 

Template.- Combination of 

image and text used to convey 

a specific message. 

Scale 1 point – Aspect was not used at all (very poor) 

2 Points – Aspect was used incorrectly (poor = 3 mistakes) 

3 Points – Aspect was used appropriately (fair = 2 mistakes) 

4 Points – Aspect showed proficiency (good = 1 mistake) 

5 Points – Aspect showed mastery (excellent = 0 mistakes) 

Source: Chapter II 
Elaborated By: The researcher 

 

 

A pre-test was applied to every student part of the population of the study in order to 

establish a baseline of the students’ writing skills. 45 minutes (standard time for 

evaluations at IST “Manuel Lezaeta A.”) before the end of the class, students were 

presented with a set of 3 popular Internet memes, detailed in section 3.2. Students were 

asked to write short ideas (1 to 2 sentences per image) expressing content previously 

covered during that day’s class by linking their text created to the images presented. The 

activity was designed to measure the writing skills described by Bates (2019) as 

knowledge (recalling data, facts and concepts, use of elements covered in class), 

comprehension (understanding meaning that can be explained using own words, sentence 

structure and spelling), analysis (breaking text into parts to question and compare, correct 

use of templates), synthesis (combining elements into own structures of meanings and 

patterns, combination of image and text to convey deeper meaning). The pre-test was 

collected and graded through the use of a rubric based on a 5-point Likert scale based on 

precepts expressed by McLeod (2019) to evaluate the previously mentioned writing 

skills. For the sake of the study’s quantitative nature, pre-tests were evaluated on a 

minimum global score 12 points and a maximum global score of 60 points (a set formed 

by 3 Internet memes evaluating 4 skills on a 1-5 points scale). 
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After the pre-test was applied to every student part of the population of the study, they 

received instruction over a period of three weeks in consecutive classes. First, the 

researcher instructed students on the use of a free webpage which offers a practical 

Internet meme generator called imgflip.com through a video tutorial (annex 7). The next 

three classes were conducted normally but included during their development the method 

proposed by Xia and Zhu (2012) (process detailed in chapter 2 consisting on: input, 

infection, ingestion, integration, output) to improve writing skills on students using 

Internet memes. At a crucial point of the class, the teacher employed Internet memes as 

input of any specific vocabulary or grammar required as evidenced on the syllabi and 

class plans (annex 8) as output, students generated Internet memes which were collected 

through the class’s virtual classroom (annex 9) and used the rubric employed during the 

pre-test. The activities described were conducted as follows: 

 

Table 5. Instruction plan  

INSTRUCTION PLAN 

Week Activity Procedure Product 

Week 

1 

 

Trial 1: Internet 

meme generation 

instruction and  

"Roll Safe Think 

About It" 

Internet meme 

template 

 

Students watched a 

YouTube video created 

by the teacher detailing 

the use of free online 

Internet meme generator 

imgflip.  

Teacher imparted planned 

content using the “Roll 

safe” Internet meme 

template and Xia and Zhu 

methodology. 

Students produced output in 

the form of an Internet meme 

using the template 

mentioned to display 

knowledge, comprehension, 

analysis and synthesis 

writing skills. 

Week 

2 

Trial 2: "One 

Does Not Simply 

Walk Into 

Teacher imparted planned 

content using the “One 

does not simply walk into 

Students produced output in 

the form of an Internet meme 

using the template 
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Mordor" Internet 

meme template 

 

Mordor” Internet meme 

template and Xia and Zhu 

methodology. 

mentioned to display 

knowledge, comprehension, 

analysis and synthesis 

writing skills. 

Week 

3 

Trial 3: "Drake 

Hotline Bling" 

Internet meme 

template 

 

Teacher imparted planned 

content using the “Drake 

hotline bling” Internet 

meme template and Xia 

and Zhu methodology. 

Students produced output in 

the form of an Internet meme 

using the template 

mentioned to display 

knowledge, comprehension, 

analysis and synthesis 

writing skills. 

Source: Chapter II 

Elaborated By: The researcher 

 

Finally, every student part of the population of the study took the post-test. It was based 

on the contents of the pre-test with certain variations. 45 minutes (standard time for 

evaluations at IST “Manuel Lezaeta A.”) before the end of the class, students were asked 

to generate 3 Internet memes by using the templates (Roll safe, One does not simply walk 

into Mordor and Drake hotline bling) and tools (imgflip.com’s Internet meme generator) 

in which they were instructed to display knowledge, comprehension, analysis and 

synthesis writing skills relating their output to the content of the day’s class. The activity 

was designed to measure the writing skills described by Bates (2019) as knowledge 

(recalling data, facts and concepts, use of elements covered in class), comprehension 

(understanding meaning that can be explained using own words, sentence structure and 

spelling), analysis (breaking text into parts to question and compare, correct use of 

templates), synthesis (combining elements into own structures of meanings and patterns, 

combination of image and text to convey deeper meaning). The post-test was collected 

and graded through the use of a rubric based on a 5-point Likert scale based on precepts 

expressed by McLeod (2019) to evaluate the previously mentioned writing skills. For the 

sake of the study’s quantitative nature, post-tests were evaluated on a minimum global 

score 12 points and a maximum global score of 60 points (a set formed by 3 Internet 

memes evaluating 4 skills on a 1-5 points scale). 
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CHAPTER IV 

RESULTS AND DISCUSSION 

 

 

4.1 Checklist 

 

In order to establish basic conditions for the development of this study, 32 students 

completed a checklist formed by 5 items validated by 3 authorized experts displaying the 

following results: 

 

Table 6. Checklist results 

CHECKLIST RESULTS 

  

  

31

1

Graphic 1 - Item 1: Do you 

possess an Internet enabled 

device?

Yes No

20

12

Graphic 2 - Item 2: Are you 

interested in learning how to 

generate Internet memes in 

English?  

Yes No

29

4

Graphic 3 - Item 3: Are 

you satisfied with the 

amount of time/resources 

destined to the 

improvement of writing 

skills in class?

Yes No

30

3

Graphic 4 - Item 4: Do 

you wish there was a way 

to improve writing skills 

while displaying 

creativity?

Yes No
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Source: Field research 

Elaborated By: The researcher 

 

As the graphics presented showed, the vast majority of students participating in the study 

possessed Internet enabled devices, with the exception of 1 single student who stated the 

contrary (Item 1). The student’s predisposition and positive attitude towards the study 

were demonstrated through the information provided as well (items 2, 3, 4 and 5). 

 

4.2 Pre-test results 

 

The pre-test was taken by 32 students participating in the study following the procedure 

stated in chapter 3, producing the following results: 

 

Table 7. Pre-test analysis 

PRE-TEST ANALYSIS 

 

22

10

Graphic 5 - Item 5: Would you like to take part 

in a study about the use of Internet memes and 

the improvement of writing skills?

Yes No

0 20 40 60

Average Score

Ideal Score

40.16

60.00

Graphic 6 - Pre-test score
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Source: Field research 

Elaborated By: The researcher 

 

The pre-test score average was 40.16 out of 60 points. As far as writing skills displayed, 

knowledge got an average score of 3.69 out of 5 points, comprehension got an average 

score of 3.95 out of 5 points, and synthesis got an average score of 3.03 out of 5 points 

(all 3 writing skills level considered “fair” according to the scale stated in chapter 3). On 

the other hand, analysis got an average score of 2.55 out of 5 points (writing skill level 

considered “poor” according to the scale stated in chapter 3).   

 

4.3 Trials 

 

After the pre-test was taken by the students, they were instructed in the use of an online 

free meme generator (imgflip.com) through a YouTube video (Manjarrés, 2020). 

Afterwards, 3 trials took place using Xia and Zhu’s method displaying following results. 

0 2 4 6

Average Score

Ideal Score

3.69

5

Graphic 7 - Pre-test -

Knowledge writing skill

0 2 4 6

Average Score

Ideal Score

3.95

5

Graphic 8 - Pre-test -

Comprehension writing 

skill

0 2 4 6

Average Score

Ideal Score

2.55

5

Graphic 9 - Pre-test -

Analysis writing skill

0 2 4 6

Average Score

Ideal Score

3.03

5

Graphic 10 - Pre-test -

Synthesis writing skill
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Table 8. Trials’ results 

TRIALS’ RESULTS 

 

 

0

5

10

15

20

4.77 3.71 4.19 3.83

16.5

5 5 5 5

20

Graphi 11 - Trial 1: "Roll Safe Think About It" 

Internet meme template

Average Score Ideal Score

0

5

10

15

20

4.51 3.7 4.13 4.36

16.7

5 5 5 5

20

Graphic 12 - Trial 2: "One Does Not Simply 

Walk Into Mordor" Internet meme template

Average Score Ideal Score
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Source: Field research 

Elaborated By: The researcher 

 

4.4 Post-test results 

 

The post-test was taken by 32 students participating in the study following the procedure 

stated in chapter 3, producing the following results: 

 

Table 9. Post-test analysis 

POST-TEST ANALYSIS 

 

0

5

10

15

20

4.7 4.04 4.9 4.57

18.2

5 5 5 5

20

Graphic 13 - Trial 3: "Drake Hotline Bling" 

Internet meme template

Average Score Ideal Score

0 20 40 60

Average Score

Ideal Score

49.69

60

Graphic 14 - Post-test score
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Source: Field research 

Elaborated By: The researcher 

 

The post-test score average was 49.69 out of 60 points. As far as writing skills displayed, 

knowledge got an average score of 4.62 out of 5 points, analysis got an average score of 

4.16 out of 5 points, and synthesis got an average score of 4.05 out of 5 points (all 3 

writing skills level considered “good” according to the scale stated in chapter 3). On the 

other hand, comprehension got an average score of 3.92 out of 5 points (writing skill level 

considered “fair” according to the scale stated in chapter 3).   

 

4.5 Pre-test and post-test score comparison 

 

In order to establish causal relationship regarding the improvement of writing skills due 

to the use of Internet memes, the following graphics compared scores from the pre-test 

and post-test side by side 

 

 

 

 

0 2 4 6

Average Score

Ideal Score

4.62

5

Graphic 15 - Post-test -

Knowledge writing skill

0 5

Average Score

Ideal Score

3.92

5

Graphic 16 - Post-test -

Comprehension writing 

skill

0 2 4 6

Average Score

Ideal Score

4.16

5

Graphic 17 - Post-test -

Analysis writing skill

0 2 4 6

Average Score

Ideal Score

4.05

5

Graphic 18 - Post-test -

Synthesis writing skill
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Table 10. Pre-test and post-test comparison 

PRE-TEST AND POST-TEST COMPARISON 

 

  

 
 

Source: Field research 

Elaborated By: The researcher 
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Graphic 19 - Test Scores Comparison
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Graphic 20 - Knowledge 

writing skill comparison
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Graphic 21 - Comprehension 

writing skill comparison
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Graphic 22 - Analysis 

writing skill comparison
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Graphic 23 - Synthesis 

writing skill comparison
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The difference between the average scores of the pre-test and post-test reveals an 

improvement of  9.53 points, from 40.16 out of 60 points to 49.69 out of 60 points.  

Knowledge registered an improvement going from 3.69 out of 5 points to 4.62 out of 5 

points (moving from “fair” to “good” writing skill level in the scale proposed in chapter 

3). Comprehension registered a decrease going from 3.95 out of 5 points to 3.92 out of 5 

points (keeping the “fair” writing skill level in the scale proposed in chapter 3). Analysis 

registered an improvement going from 2.55 out of 5 points to 4.16 out of 5 points (moving 

from “poor” to “good” writing skill level in the scale proposed in chapter 3). Finally, 

synthesis registered an improvement going from 3.03 out of 5 points to 4.05 out of 5 

points (moving from “fair” to “good” writing skill level in the scale proposed in chapter 

3). 

 

4.6 Student’s-T test 

 

In order to accept or reject hypothesis H0 or H1 stated in chapter 3 of this research, a 

Student’s-T test for paired samples was employed using the application SPSS, IBM’s 

well regarded data analysis statistics tool obtaining the following results: 

 

Table 11. Student’s-T test for paired samples 

STUDENT’S T-TEST FOR PAIRED SAMPLES 
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Source: Field research through SPSS software 

Elaborated By: The researcher 

 

Regarding the effectiveness of Internet memes on the improvement of writing skills, the 

Student’s t-test for paired samples showed an increment in the level of writing skill (t=-

6.166, significance <.001) between the means of the pre-test (40.16) and post-test (49.69). 

Based on the principles stated by Schoonjans (2020) for paired T tests, H0 was rejected 

and H1 accepted: 

 

The use of Internet memes improves writing skills among adult students from the English 

program, levels 1, 2, 3 and 4 at IST “Manuel Lezaeta A.”, from Ambato-Tungurahua, 

semester September 2020-January 2021. 
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

 

 

5.1 Conclusions 

 

a) Despite extreme circumstances affecting every aspect of humanity at a global 

scale at the moment the study was carried out; the study was able to determine 

that the level of influence of Internet memes on the improvement of writing skills 

on adult students is statistically relevant (significance <.001) according to the 

parameters set by a Student’s t-test for paired samples calculated through 

statistical software SPSS.  

 

b) After analyzing the main characteristics elements of Internet memes it has been 

established that they are digital items used to riff on any number of different 

subjects on the Internet; can be manifested in any auditory, textual or visual format 

and susceptible of appropriation and re-codification. Such elements constitute an 

“Internet meme template” which can fulfill a specific communicative purpose. 

 

 

c) Since writing is the act of creating pieces of written work; writing skills are 

defined as elements that must integrate such process to achieve proper 

performance. Accordingly, such skills must be framed into a determined context 

to be employed successfully in a productive way. Cognitivism provides a valid 

framework.  
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d) The data collected by the pre and post-tests taken by the students was analyzed 

and it displayed the following changes: the average score improved from 40.16/60 

points (pre-test) to 49.69/60 points (post-test). According to the Likert scale 

applied, cognitivist writing skills tested behaved as follows: knowledge (use of 

knowledge acquired during class) moved from 3.69/5 points to 4.62/5 points in 

average (moving from “fair” to “good” in the scale proposed in chapter 3); 

comprehension (correct spelling and sentence structure) moved from 3.95/5 

points to 3.92/5 points (keeping the “fair” in the scale proposed in chapter 3); 

analysis (application of templates) moved from 2.55/5 points to 4.16/5 points 

(moving from “poor” to “good” in the scale proposed in chapter 3);  synthesis (the 

ability to combine image and text to convey deeper meaning) moved from 3.03/5 

points to 4.05/5 points (moving from “fair” to “good” in the scale proposed in 

chapter 3). According to the results it can be concluded that Internet memes 

improved writing skills by increasing their level of quality with the exception of 

the comprehension writing skill which showed a small decrease. 

 

 

5.2 Recommendations 

 

a) To encourage investigators to continue researching possible methods to determine 

the level of influence of Internet memes on the improvement of other skills 

besides writing.  Using statistical software SPSS or any other proven method is 

highly advised as well as taking into account extreme circumstances (like the 

global pandemic affecting he world at the moment the study was carried out) in 

order establish reasonable time limits and flexible and adaptable formats. 

 

b) To expand the research background used in order to analyze and state the main 

characteristics of Internet memes in a superior way by employing other elements 

of Internet memes besides templates to fulfill specific communicative purposes. 



  

42 
 

 

c) To frame writing skills on other educational approaches besides cognitivism in 

order to widen the point of view regarding writing skills on EFL students with the 

goal of covering different skills than what cognitivism allows and taking into 

account theories like behaviorism or constructivism. 

 

d) To apply emerging methodologies that employ Internet memes to improve writing 

skills on EFL students. Such improvement should be measured by using 

appropriate, statistically proven tools. Data collected by pre and post-tests should 

be properly analyzed in order to evidence improvement in language skills tested. 
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5.4 Annexes 

 

Annex 1 - IST ‘Manuel Lezaeta A.” English School timetable – Semester 

September 2020 – January 2021 

 
Source: IST “Manuel Lezaeta A.” secretary’s office 

Elaborated by: IST “Manuel Lezaeta A.” Vice principal 
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Annex 2 – Institution’s Approval 

 

Source: IST “Manuel Lezaeta A.” secretary’s office 

Elaborated by: IST “Manuel Lezaeta A.” Principal 
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Annex 3 – Checklist 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

PROGRAMA DE MAESTRÍA EN PEDAGOGÍA DE LOS IDIOMAS   NACIONALES Y 

EXTRANJEROS MENCIÓN INGLÉS COHORTE 2019 

“INTERNET MEMES AND THE IMPROVEMENT OF WRITING SKILLS” 

CHECKLIST 

READ CAREFULLY AND ANSWER ACCORDINGLY 

 

Question Yes No 

1. Do you possess an 

Internet enabled device? 

 

  

2. Are you interested in 

learning how to generate 

Internet Memes in 

English? 

 

  

3. Are you satisfied with 

the amount of 

time/resources destined 

to the improvement of 

writing skills in class? 

  

4. Do you wish there was a 

way to improve writing 

skills while displaying 

creativity? 

  

5. Would you like to take 

part in a study about the 

use of Internet memes 

and the Improvement of 

writing skills? 

  

 

Source: Field research 

Elaborated by: The researcher 
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Annex 4 - Pre-test and Rubric Samples 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

PROGRAMA DE MAESTRÍA EN PEDAGOGÍA DE LOS IDIOMAS   NACIONALES Y 

EXTRANJEROS MENCIÓN INGLÉS COHORTE 2019 

INTERNET MEMES AND THE IMPROVEMENT OF WRITING SKILLS 

PRE-TEST 

READ CAREFULLY AND FOLLOW INSTRUCTIONS 

 

- Examine each picture carefully. 

- Fill in the blanks with short ideas based on knowledge from the today’s class. 

- Link text to pictures for deeper meaning.  

Picture-Text Combination 1 

 

Retrieved from: https://knowyourmeme.com/memes/roll-safe 

Artistic Performer  

 

Past Dates 

Picture-Text Combination 2 

 

Retrieved from: https://knowyourmeme.com/memes/one-does-

not-simply-walk-into-mordor 

I have studied for years 

 

To be a bachelor 

Picture-Text Combination 3 

 

Retrieved from: https://knowyourmeme.com/memes/hotline-

bling 

 

History of microfinance 

 

 

 

 

 

Working Women 

 

https://knowyourmeme.com/memes/hotline-bling
https://knowyourmeme.com/memes/hotline-bling
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Pre-Test Evaluation Rubric 

Writing skills 5 points 4 points 3 points 2 points 1 point 

Knowledge Text displays 

an excellent 

level of 

knowledge. 

Text displays 

a good level 

of knowledge. 

Text displays 

a fair level of 

knowledge. 

Text displays 

a poor level of 

knowledge. 

Text displays 

a very poor 

level of 

knowledge. 

Comprehensi

on 

Text displays 

an excellent 

level of 

comprehensio

n. 

Text displays 

a good level 

of 

comprehensio

n. 

Text displays 

a fair level of 

comprehensio

n. 

Text displays 

a poor level of 

comprehensio

n. 

Text displays 

a very poor 

level of 

comprehensio

n. 

Analysis 

 

 

 

Text displays 

an excellent 

level of 

analysis. 

Text displays 

a good level 

of analysis. 

Text displays 

a fair level of 

analysis. 

Text displays 

a poor level of 

analysis. 

Text displays 

a very poor 

level of 

analysis. 

Synthesis Text displays 

an excellent 

level of 

synthesis. 

Text displays 

a good level 

of synthesis. 

Text displays 

a fair level 

synthesis. 

Text displays 

a poor level of 

synthesis. 

Text displays 

a very poor 

level of 

synthesis. 

Rubric designed by Vicente Javier Manjarrés 

Rubric designed by Vicente Javier Manjarrés 

Picture-Text Combination 2 

Writing skills 5 points 4 points 3 points 2 points 1 point 

Knowledge Text displays 

an excellent 

level of 

knowledge. 

Text displays 

a good level 

of knowledge. 

Text displays 

a fair level of 

knowledge. 

Text displays 

a poor level of 

knowledge. 

Text displays 

a very poor 

level of 

knowledge. 

Comprehensi

on 

Text displays 

an excellent 

level of 

comprehensio

n. 

Text displays 

a good level 

of 

comprehensio

n. 

Text displays 

a fair level of 

comprehensio

n. 

Text displays 

a poor level of 

comprehensio

n. 

Text displays 

a very poor 

level of 

comprehensio

n. 

Analysis 

 

 

 

Text displays 

an excellent 

level of 

analysis. 

Text displays 

a good level 

of analysis. 

Text displays 

a fair level of 

analysis. 

Text displays 

a poor level of 

analysis. 

Text displays 

a very poor 

level of 

analysis. 
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Synthesis Text displays 

an excellent 

level of 

synthesis. 

Text displays 

a good level 

of synthesis. 

Text displays 

a fair level 

synthesis. 

Text displays 

a poor level of 

synthesis. 

Text displays 

a very poor 

level of 

synthesis. 

Rubric designed by Vicente Javier Manjarrés 

 

Picture-Text Combination 3 

Writing skills 5 points 4 points 3 points 2 points 1 point 

Knowledge Text displays 

an excellent 

level of 

knowledge. 

Text displays 

a good level 

of knowledge. 

Text displays 

a fair level of 

knowledge. 

Text displays 

a poor level of 

knowledge. 

Text displays 

a very poor 

level of 

knowledge. 

Comprehensi

on 

Text displays 

an excellent 

level of 

comprehensio

n. 

Text displays 

a good level 

of 

comprehensio

n. 

Text displays 

a fair level of 

comprehensio

n. 

Text displays 

a poor level of 

comprehensio

n. 

Text displays 

a very poor 

level of 

comprehensio

n. 

Analysis 

 

 

 

Text displays 

an excellent 

level of 

analysis. 

Text displays 

a good level 

of analysis. 

Text displays 

a fair level of 

analysis. 

Text displays 

a poor level of 

analysis. 

Text displays 

a very poor 

level of 

analysis. 

Synthesis Text displays 

an excellent 

level of 

synthesis. 

Text displays 

a good level 

of synthesis. 

Text displays 

a fair level 

synthesis. 

Text displays 

a poor level of 

synthesis. 

Text displays 

a very poor 

level of 

synthesis. 

Rubric designed by Vicente Javier Manjarrés 

 

Source: Field research 

Elaborated by: The researcher 
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Annex 5 – Post-Test and Rubric 

UNIVERSIDAD TÉCNICA DE AMBATO 

FACULTAD DE CIENCIAS HUMANAS Y DE LA EDUCACIÓN 

PROGRAMA DE MAESTRÍA EN PEDAGOGÍA DE LOS IDIOMAS   NACIONALES Y 

EXTRANJEROS MENCIÓN INGLÉS COHORTE 2019 

“INTERNET MEMES AND THE IMPROVEMENT OF WRITING SKILLS” 

POST-TEST 

READ CAREFULLY AND FOLLOW INSTRUCTIONS 

- Go to the following webpage: https://imgflip.com/memegenerator/27596988/Free 

- Generate 3 Internet memes to display contents from today’s class. 

- Use Internet meme templates you already know 

- Copy and paste links to memes generated in this document. 

Internet meme 1 

 

 

 

https://imgflip.com/i/4lqjfp 

 

 

 

Internet meme 2 

 

 

 

https://imgflip.com/i/4lql0o 

 

 

 

Internet meme 3 

 

 

 

https://imgflip.com/i/4lqmaa 

 

 

 

 

https://imgflip.com/memegenerator/27596988/Free
https://imgflip.com/i/4lqmaa
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Post-Test Evaluation Rubric - Internet meme 1 

Writing skills 5 points 4 points 3 points 2 points 1 point 

Knowledge Text displays 

an excellent 

level of 

knowledge. 

Text displays 

a good level 

of knowledge. 

Text displays 

a fair level of 

knowledge. 

Text displays 

a poor level of 

knowledge. 

Text displays 

a very poor 

level of 

knowledge. 

Comprehensi

on 

Text displays 

an excellent 

level of 

comprehensio

n. 

Text displays 

a good level 

of 

comprehensio

n. 

Text displays 

a fair level of 

comprehensio

n. 

Text displays 

a poor level of 

comprehensio

n. 

Text displays 

a very poor 

level of 

comprehensio

n. 

Analysis 

 

 

 

Text displays 

an excellent 

level of 

analysis. 

Text displays 

a good level 

of analysis. 

Text displays 

a fair level of 

analysis. 

Text displays 

a poor level of 

analysis. 

Text displays 

a very poor 

level of 

analysis. 

Synthesis Text displays 

an excellent 

level of 

synthesis. 

Text displays 

a good level 

of synthesis. 

Text displays 

a fair level 

synthesis. 

Text displays 

a poor level of 

synthesis. 

Text displays 

a very poor 

level of 

synthesis. 

Rubric designed by Vicente Javier Manjarrés 

Post-Test Evaluation Rubric - Internet meme 2 

Writing skills 5 points 4 points 3 points 2 points 1 point 

Knowledge Text displays 

an excellent 

level of 

knowledge. 

Text displays 

a good level 

of knowledge. 

Text displays 

a fair level of 

knowledge. 

Text displays 

a poor level of 

knowledge. 

Text displays 

a very poor 

level of 

knowledge. 

Comprehensi

on 

Text displays 

an excellent 

level of 

comprehensio

n. 

Text displays 

a good level 

of 

comprehensio

n. 

Text displays 

a fair level of 

comprehensio

n. 

Text displays 

a poor level of 

comprehensio

n. 

Text displays 

a very poor 

level of 

comprehensio

n. 

Analysis 

 

 

 

Text displays 

an excellent 

level of 

analysis. 

Text displays 

a good level 

of analysis. 

Text displays 

a fair level of 

analysis. 

Text displays 

a poor level of 

analysis. 

Text displays 

a very poor 

level of 

analysis. 
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Synthesis Text displays 

an excellent 

level of 

synthesis. 

Text displays 

a good level 

of synthesis. 

Text displays 

a fair level 

synthesis. 

Text displays 

a poor level of 

synthesis. 

Text displays 

a very poor 

level of 

synthesis. 

Rubric designed by Vicente Javier Manjarrés 

Post-Test Evaluation Rubric - Internet meme 3 

Writing skills 5 points 4 points 3 points 2 points 1 point 

Knowledge Text displays 

an excellent 

level of 

knowledge. 

Text displays 

a good level 

of knowledge. 

Text displays 

a fair level of 

knowledge. 

Text displays 

a poor level of 

knowledge. 

Text displays 

a very poor 

level of 

knowledge. 

Comprehensi

on 

Text displays 

an excellent 

level of 

comprehensio

n. 

Text displays 

a good level 

of 

comprehensio

n. 

Text displays 

a fair level of 

comprehensio

n. 

Text displays 

a poor level of 

comprehensio

n. 

Text displays 

a very poor 

level of 

comprehensio

n. 

Analysis 

 

 

 

Text displays 

an excellent 

level of 

analysis. 

Text displays 

a good level 

of analysis. 

Text displays 

a fair level of 

analysis. 

Text displays 

a poor level of 

analysis. 

Text displays 

a very poor 

level of 

analysis. 

Synthesis Text displays 

an excellent 

level of 

synthesis. 

Text displays 

a good level 

of synthesis. 

Text displays 

a fair level 

synthesis. 

Text displays 

a poor level of 

synthesis. 

Text displays 

a very poor 

level of 

synthesis. 

Rubric designed by Vicente Javier Manjarrés 

 

Source: Field research 

Elaborated by: The researcher 
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Annex 6 – Validation form – Checklist 1 
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Source: Field research 

Elaborated by: The researcher 
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Annex 6 – Validation form – Checklist 2 
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Source: Field research 

Elaborated by: The researcher 
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Annex 6 – Validation form – Checklist 3 
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Source: Field research 

Elaborated by: The researcher 
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Annex 6 – Validation form – Pre-test 1 
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Source: Field research 

Elaborated by: The researcher 
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Annex 6 – Validation form – Pre-test 2 
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Source: Field research 

Elaborated by: The researcher 
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Annex 6 – Validation form – Pre-test 3 
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Source: Field research 

Elaborated by: The researcher 
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Annex 6 – Validation form – Post-test 1 
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Source: Field research 

Elaborated by: The researcher 
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Annex 6 – Validation form – Post-test 2 
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Source: Field research 

Elaborated by: The researcher 
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Annex 6 – Validation form – Post-test 3 
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Source: Field research 

Elaborated by: The researcher 
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Annex 7 – Tutorial/Trials 
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Source:  https://youtu.be/AJ25e5YnjDE 

Elaborated by: The researcher 

https://youtu.be/AJ25e5YnjDE
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Annex 8 – Syllabi and class plans – Syllabus – Level 1 
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Source: https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=5978 

Elaborated by: The researcher 
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Annex 8 – Syllabi and class plans – Syllabus – Level 2 
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Source: https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=6018 

Elaborated by: The researcher 

 

 

 

 

 

 



  

80 
 

Annex 8 – Syllabi and class plans – Syllabus – Level 3 
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Source: https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=6058 

Elaborated by: The researcher 

 

 

 

https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=6058
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Annex 8 – Syllabi and class plans – Syllabus – Level 4 
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Source: https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=6098 

Elaborated by: The researcher 

 

 

 

https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=6098
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Annex 8 – Syllabi and class plans – Class plans level 1 
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Source: https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=5978 

Elaborated by: The researcher 
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Annex 8 – Syllabi and class plans – Class plans level 2 
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Source: https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=6018 

Elaborated by: The researcher 
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Annex 8 – Syllabi and class plans – Class plans level 3 
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96 
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Source: https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=6058 

Elaborated by: The researcher 

 

https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=6058
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Annex 8 – Syllabi and class plans – Class plans level 4 
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Source: https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=6098 

Elaborated by: The researcher 

 

https://tecnologicolezaeta.edu.ec/eva/mod/folder/view.php?id=6098
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Annex 9 - Internet memes generated by students – “Roll Safe Think About It” 
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Source: https://imgflip.com 
Elaborated by: The researcher based on work by the students 
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Annex 9 - Internet memes generated by students – “One Does Not Simply Walk 

Into Mordor” 
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Source: https://imgflip.com 
Elaborated by: The researcher based on work by the students 
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Annex 9 - Internet memes generated by students – “Drake Hotline Bling” 
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Source: https://imgflip.com 

Elaborated by: The researcher based on work by the students 
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Annex 10 - URKUND report 

 
Source: https://www.urkund.com/ 
Elaborated by: The researcher based on work by the students 
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