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ABSTRACT 

 
 

Book creator is a technological tool that involves users to produce, upload and create files 

and activities related to reading. Today, this innovative website has had a positive impact 

on the development of students' reading skills due to its ease and convenience. Therefore, 

the following work aimed to analyze the impact of "Book creator “and guided reading in 

the learning English language on students from 5th level of Unidad Educativa Bilingue 

¨La Granja¨. The study had a qualitative and quantitative approach and a quasi- 

experimental design. The study subjects were twenty-four students, to whom a survey and 

a pre-test and post-test of reading comprehension and skimming related were applied to the 

Cambridge English Language Assessment A2 for Movers volume 2 exam, learners were 

divided into a control and treatment group with twelve students in each group. To know 

the reading competence, control and treatment performed a post-test. Later, the treatment 

group had six interventions for a whole week, where the students used the book creator to 

develop reading skills activities. At the end, the two groups took the post-test to compare 

if there was an improvement between them. The results obtained from the reading tests 

were analyzed using the T test. The results concluded that the website book creator had a 

positive influence on the development of reading skills, since the different activities such 

as filling in spaces, joining with lines, main ideas about the readings allowed students to 

actively participate with the use of technology. 

 
Key words: book creator, reading comprehension, reading skill 
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RESUMEN EJECUTIVO 

 

Book creator es una herramienta tecnológica que involucra a los usuarios para producir, 

cargar y crear archivos y actividades relacionadas con la lectura. Hoy, este innovador sitio 

web ha tenido un impacto positivo en el desarrollo de las habilidades de lectura de los 

estudiantes debido a su facilidad y conveniencia. Por lo tanto, el siguiente trabajo tuvo 

como objetivo analizar el impacto del “book creator” y la lectura guiada en el aprendizaje 

del idioma inglés en estudiantes de 5to grado de la Unidad Educativa Bilingue ¨La 

Granja¨. El estudio tuvo un enfoque cualitativo, cuantitativo y cuasi-experimental. Los 

sujetos de estudio fueron veinticuatro estudiantes, a quienes se les aplicó una encuesta y 

un pre-test y post-test de comprensión lectora y lectura rápida relacionados con el examen 

Cambridge English Language Assessment A2 for Movers volumen 2, los estudiantes se 

dividieron en grupo de control y tratamiento con doce estudiantes en cada grupo, para 

conocer la competencia de lectura, control y tratamiento se realizó un post-test, 

posteriormente el grupo de tratamiento tuvo seis intervenciones durante toda una semana, 

donde los estudiantes utilizaron el creador de libros para desarrollar la destreza lectora. 

Al final, los dos grupos realizaron el post-test para comparar si había una mejora entre 

ellos. Los resultados obtenidos en las pruebas de lectura se analizaron mediante la prueba 

T. Los resultados concluyeron que el sitio web creador de libros influyó positivamente en 

el desarrollo de las habilidades lectoras, ya que las diferentes actividades como llenar 

espacios, unir con líneas, ideas principales sobre las lecturas permitieron que los 

estudiantes participaran activamente con el uso de la tecnología. 

Palabras clave: book creator, comprensión lectora, destreza lectora 
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CHAPTER I 

 

THEORETICAL FRAMEWORK 

1.1 Investigative background 

The main objective of this project was to analyze the use of website "book creator" for 

the development of guided reading in the learning English language of fifth grade students 

in Unidad Educativa Bilingue ¨La Granja¨. To develop this investigation some studies 

have been taken from different websites, books, books sections, scientific articles, online 

magazines and journals. These studies come from Google scholar, Scopus, and ProQuest; 

also these investigations have developed in different countries such as Sweden, United 

States, Brazil and other more. All of these studies helped to improve this research project 

and analyze how web 3.0 influences on the reading skill. 

Churchill et al (2016) conducted a study where the main objective was to describe in 

detail how to "book creator App for iPads" is a correct app to enhance the function of 3– 

6-year-old to express their ideas, creativity and illustrate their understanding of everyone 

around them. This investigation was carried out by an exploratory research design using 

a qualitative method. The population consisted of 27 children (boys and girls). The 

experiment was applied for 12 weeks. The data was collected using records, daily log 

book entries and weekly video recordings. Findings revealed after applying the treatment 

the children increased their multimedia functions and their work became more 

meaningful. 

A study conducted by Poikonen and Tahkola (2018) sought to describe the purpose of 

developing the plan was to keep the new working procedure permanently available to 

society, and the purpose of quality was to allow the equitable collaboration of all the 

journal's authors and readers. A long-term goal was also to raise awareness of the 

usefulness of mobile applications, and especially book creator, as enablers. The 

immediate aim was to guide the employees of the magazine team of the Center de 

Coaching Gremial Iin to use the book creator application. Another immediate objective 

has been for the magazine's teams to learn to use the application. This research project 

was led by qualitative method. To conduct this investigation 5 workshops were organized. 

The data was collected using a written feedback form. The workshops were held 5 times 

a week. The quality criteria were customer orientation, clarity and our understanding of 

the value of technology and mobile applications as part of operations was reinforced 
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enablers. Results showed that mobile technology improved the participation in people 

with special needs. Hence, these findings demonstrated that book creator application lets 

students develop their cognitive skills. 

On the other hand, Brekke (2020) conducted an investigation about working with the 

application in the classroom because offers teachers and students relevant experiences 

with digital aids for education and digital learning resources in education. After the iPad 

was brought into many schools in Norway, apps like book creator, Showbie, and 

iThoughts have become a common section of daily student life for teachers and pupils. In 

this article, researcher has analyzed how the Book creator application is used in 4 different 

rooms in the intermediate grade, and I am especially interested in teachers' experiences 

with Book creator as a digital learning instrument and a digital learning resource in 

education. The Book creator application can be used as a learning tool and as a learning 

resource. In Book creator, teachers and students have the possibility to generate books 

using images, writing, video clip, voice, melody and links. The app is touted as a 

groundbreaking app and was originally released on the iPad in September 2011 and the 

Chromebook in 2017. Not many inquiries were made regarding how Book creator is used 

as a digital learning tool or digital learning resource in Norwegian classrooms; however, 

Book creator was investigated related to the aesthetic experience. Results showed that the 

apps have had a major impact on how teaching takes place in school, 

In Addition, Park (2013) mentions that education involves extensive guided readings of 

the course. Teachers have a shortened period to cover every detail of the materials that 

students are implied to learn in class; therefore, they expect students to learn through the 

course readings. However, several university students show a low degree of collaboration 

in the reading tasks of the course. Existing research has reported that most college 

students do not complete assigned reading or only engage in superficial levels of reading, 

such as immediate reading and literal comprehension. Despite this negative phenomenon 

at the university, there has been a lack of inquiry to encourage collaboration in reading in 

university classrooms. The objective of this research is to provide university instructors 

with a practical guide on the use of Web 2.0 tools to improve student collaboration in this 

task. Consistent with Self-Determination Theory (SDT), Web 2.0 tools share various 

components that enhance engagement. Building on the potential of Web 2.0, the archive 

indicates practical ways to use different Web 2.0 tools. The results indicated that teacher 
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can increase student’s participation through online discussions using different tools of 

web 2.0 

Guided reading was a practice in the field of literacy. Small teams of children gathered 

near a reading table with their teacher not a new initiative and most of probably seen in a 

huge number of elementary school’s classrooms in a day anyone. However, Ranzau and 

Horowitz (2017) warns that guided reading is not continuously, it is synonymous with 

tiny set instruction, and while it may seem easy, a lot is suspected in a guided reading 

lesson. In any classroom, a teacher can have students who read a wide range of levels, as 

well as the diverse needs in all those levels. This can often make it look like difficult to 

properly satisfy students’ needs in classroom. This investigation details how educators 

have a chance to perform more effectively guided reading and small team instruction to 

all students identifying concrete goals in the areas of accuracy, fluency and understanding 

in each grade of reading instruction. 

McGrail et al (2018) conducted a research whose main objective was to analyze reviews 

of comics throughout guided reading instruction. The participants of this investigation 

were teacher who enrolled in Early Literacy and Literacy Assessment and Applications 

courses. Participant’s ages ranged under 25 years old. Three stages were applied during 

the treatment, pre-reading, reading and post-reading. In the first one, participants 

introduced text and construct background knowledge and checked vocabulary. Second 

one, they read independently the book and took notes. In the final stage, participants 

reflected on the meaning of the book and made connection with the extension activities. 

To gather data individual and focus group interviews were applied to participants with 

the objective of collected background of each session. The data was analyzed by using 

NVivo 10 qualitative software. Finally, common misconceptions that reading visual 

literacy, including comics and graphic novels, is an easy process, pre-service teachers 

discovered first-hand that it really is a complex process. However, the challenges they 

encountered in integrating comic books into the classroom did not prevent these pre- 

service teachers from appreciating their educational merit. 

Kukulska (2019) shows that the comic strip was more effective than the use of 

conventional media to improve reading comprehension. This analysis involved a quasi- 

experimental inquiry in which 2 sets were identified, a control and an empirical one. set. 

The population or sample was 2 classes of the eighth-grade students from Yogyakarta. 
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For data collection, a previous test and a subsequent test were done employees and Anova 

for the data study. Based on the study data, the premise of the inquiry was admitted that 

the comic strip is more effective than the common half. The results of the LSD test with 

a mean difference of 0.265 and p 0.00 were less than 0.05. It assumes that the comics 

improved the students' motivation and enhanced the learning process. 

Finally, Bulunuz and Koç (2019) led an investigation sought to analyze the guided reading 

into practice, the writing to be read should be chosen. The individual is the student and 

should be involved as he or she has prior knowledge involved. It is necessary to mention 

that knowledge is acquired at all times, it is feasible that the information obtained is popular 

or that the matter is completely unknown. The knowledge received within the classroom 

is face-to-face and formal, the lack of this systematic process is a limitation when 

executing correct tactics for reading. It is important to consider that the tactics allow us to 

understand and solve problems of various kinds, such as: lexical - semantic, sociocultural, 

textual and thematic. 

In summary, all the research projects mentioned before have been arranged according to 

macro, meso and micro level of investigation. On the other hand, this topic is new. For 

that reason, some of the research have been taken to support the information for this 

investigation. In addition, all the articles mentioned previously show that the book creator 

significantly influenced the development of the guided reading ability of the participants 

who were the subject of the authors' research. Therefore, each research had a purpose to 

help authors to know the importance of applying technological tools like book creator to 

improve reading skill. Thus, with the present study it was possible determine the impact 

of the independent variable on the dependent variable in the investigation. 

1.2 Independent variable: book creator 

Book Creator is a website and iPad app that allows users to easily create e-books. In 

essence, the app offers users a blank canvas and a set of tools such as text, sound, and 

more to create an e-book. Inside Book Creator there are a variety of templates to aid the 

creation process, including templates for instruction manuals, research journals, 

interactive stories, poetry books, and even comics. These templates allow users to create 

sophisticated eBooks with just a few simple steps. 
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1.2.1 Technological educational resources 

 

Muratova and Abraimova (2020) argue that there are 3 key points that define recent times, 

and obviously, the planet of teaching: learning, digital and open. Those ideas in general 

give support to educational innovation and lead us to propose the elementary matrix of 

our model, which organizes the different resources of what we consider that an open 

teaching model should take into account. The primary purpose of education is self- 

sufficient learning; and, to achieve this, it is important to provide students with content 

and tools that allow them to carry out their career. In the early days of technological 

instruments for teaching the trend has been the development of monolithic platforms. 

From our criteria, the key is not uniformity and closed entry, but adherence and open 

entry for heterogeneous information and tools: a technological ecosystem for open 

teaching. Following recent trends and user needs, we recommend an open, adaptable 

system, prepared to meet the different needs of users (teachers and students) and 

accessible instruments. 

1.2.2 Digital content for education 

 

Nami (2020) mentions that digital content allows manipulation by the student. Most are 

self-assessed, which encourages reflection and self-learning. In education, we call 

electronic tolerances to digital content that stores information for subsequent use in 

learning. They can offer information, reinforce learning, expand knowledge or develop a 

specific competence or capacity. Digital educational content can be used in the classroom 

and at home. They are materials based on the students' own subjects and represent a very 

interesting resource for them as well as for the teachers. The format of said digital content 

is quite long: images, videos, audios, texts, infographics, presentations. These contents 

broaden the paths of traditional education by allowing students to access interactive 

activities, which increases motivation and involvement in the classroom. 

1.2.3 Web 3.0 

 

According to Horban, Humenchuk, Karakoz, Koshelieva and Shtefan (2021) from a static 

web 2.0 page to a 3.0 web page (web3.0), originally identified by Tim Berner's Lee as a 

semantic web portal, a new generation of technical concepts (semantic web) has emerged. 

It confirms that the semantic web causes the content to be visually more attractive, to 

interpret it effectively. In addition, it includes AI (artificial intelligence) techniques such 

as capable interfaces and capable inquiry processes that integrate a large data space. Most 
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importantly, web 3.0 software technology enables the Internet client to find more 

personalized, accurate, and busy applications without browsing classic web sites. 

1.2.4 Web 2.0 

 

Web 2.0 is a concept that was coined in 2003 and refers to the social phenomenon that 

emerged from the development of various applications on the Internet. The term 

establishes a distinction between the early days of the Web where the user was basically 

a passive subject who received information or published it, without there being too many 

possibilities for interaction to take place and the revolution brought about by the rise of 

blogs, social networks and other related tools. (Goldenberg & a, 2012) 

1.3 Dependent variable: Guided reading 

1.3.1 English language learning 

 

According to Schunk (2012) recent learning theories have their beginnings a long time 

ago; and it is essential to address the historical setting of the primordial theories in relation 

to understanding. However, the use of the senses is excluded since the understanding is 

produced from the mind. For empiricism, experience is a substantial component in the 

generation of understanding, for which the components of the external environment help 

to generate an important understanding. Structuralism highlighted the analysis of people 

process information and emphasized the study of associations in a personal way. Another 

theory has been functionalism that emphasized points of cognition and how processes 

vary according to situations (Delacruz, 2018) 

1.3.2 English language skills 

 

Language is considered a skill due to its principal is to develop communication in different 

aspects such as business, education, and work. On the other hand, language skills refer to 

the ability to speak, to write, to listen and to read properly. Moreover, all of these skills 

have the same opportunity to be improved for different purposes such as comprehension 

and communication. 
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Figure 1 English language skills 

Source: Language and language skills 

Author: Husain (2015) 

1.3.3 Receptive skills 

 

It is common to talk about four skills in language teaching. They are listening, reading, 

writing and speaking. According to the previous figure 1, language skills are divided into 

two categories: productive skills and receptive skill. Productive skill means that someone 

have to produce language that it could be written or spoken, while receptive or passive 

skills refers to someone do not have to produce language, they receive and understand it 

(Spratt et al., 2011). 

1.3.4 Reading skill 

 

Spratt and Williams (2011) establish that reading is a receptive ability, it becomes a skill 

through practice that enables the optimal execution of an activity, and receptive by 

becoming a stimulus that enables the perception, study, interpretation and even response 

to the information presented. In addition, it is considered as a passive skill because it 

involves cognitive process that allow decoding symbols called letters to achieve the 

meaning. In other words, it is important to understand the language at different levels: 

word level, sentence level and whole text level. First, to understand sentence, we have to 

understand letter, how they are joined to make up words, the meaning and grammar of 

the words and the sentence 

1.3.5 Reading strategies 

O’Malley (2018) offers three reasons to catch students' attention in the development of 

reading skill. The first one allows readers to cause out, prescribe and determine textual 

novelty. Second one talks about the importation of interpretation tactics coincides with 

and overlaps with the plethora of various cognitive tactics for optimizing attention, 
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memory, communication and instruction for the wasteful of childhood. Finally, the third 

one, the tactics are controlled by the readers. Compromise tactics reflect metacognition 

and motivation, as readers must come up with important rudiments such as vigilance to 

benefit from these tactics; Teachers could point-blank to denounce tactics that encourage 

interpretation and reasoning; Strategic interpretation can curate instruction on each of the 

curricular surfaces. 

1.3.6 Guided reading 

Fountas and Pinnell (2012) define guided reading as a procedure that makes it possible to 

accommodate students in small teams and all of them read in parallel the writing chosen 

by the teacher according to the degree of reading, they have. The readers do not know the 

writing to read, each of them read aloud, then they get reinforcement from the teacher 

about what they read so that they can become a quality reader. Through the support of the 

teacher, they learn to exercise reading tactics such as: keywords, interaction between 

phoneme and grapheme, composition of words because it allows the understanding of the 

texts, it is essential to mention that it is read to learn. 

In addition, this strategy seeks to train more independent readers, helping the child to 

solve decoding or comprehension problems directly. It is a cooperative reading model, 

where the educator guides intervening in small groups. It pursues to support decoding and 

fluency in early readers; in more advanced readers it also emphasizes fluency, vocabulary, 

and comprehension (Fountas & Pinnell, 2012a). 

París (2019) mentions that guided reading can be implemented in English foreign 

language classes, to improve the students’ reading skills and help them better understand 

the language. Guided Reading is based upon the idea of reading in small groups and is 

designed to provide a differentiated lesson plan, depending on the student's reading level, 

and ultimately will improve their reading skills. Working in small groups allows the 

teacher to focus more on those students’ needs, therefore, accelerating the learning 

process. All this reading strategy is applied to create an interest in reading in a second 

language, desire to learn and ultimately give them the confidence to read in English and 

understand what they are reading. 

Werth (2021) establish that dyslexic readers can improve without training by using a 

computer guided reading strategy sequence of letters, fix words in a certain place for a 

certain time, exercise eye movements of a given amplitude, and recall phonemes quickly 
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from memory. The results show which skills are essential for reading, that the 

deterioration of at least one of abilities leads to reading deficits that are diagnosed as 

dyslexia, and that a computer guided, the altered read strategy immediately reduces the 

rate of read errors. 

Moreover, Among the benefits of this type of reading is that it helps to solve reading 

problems when they occur, allows relevant instruction, supports the development of 

comprehension strategies, improves fluency, allows working vocabulary words in depth. 

Teachers have to consider the following aspects before applying this strategy: 

 
1) Choose books carefully. To do this, teacher should consider: 

- Size, quality of print, space between words and lines. 

- Number of words that the child knows (and repetition of them). 

- Number of familiar words (that the child recognizes) versus number of 

unknown words. 

- Sentence structures. 

- Degree of predictability ("predictable" books, that is, in which a grammatical 

structure is repeated throughout the story, favor this type Reading). 

- Familiarity with vocabulary and concepts. 

- Extension of the story or poem. 

 
2) Group the children in small groups (2 to 4 children), considering similar reading 

levels and making said grouping more flexible, that is, changing the groups as needed) 

3) Introduce the text to the children and support the reading as needed. 

 
4) Select explicit skills for direct instruction. This aspect, in this unit, we will 

temporarily set aside, since we will select oral language skills to work on them 

explicitly in the following units of this same course. 

5) Observe the behaviors and responses of the children, to evaluate the skill that has 

been proposed as a learning goal. 

1.3.7 Levels of guided reading 

Initial reading (levels 1-2) 

 
In this level, we can find students who have demonstrated reading skills at early age. The 

stories are simple and short with an emphasis on common words. Those words that a 
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student can encounter in everyday language. Examples of common words at this level 

include, but are not limited to: I, he, she, they, and those. The text may be supported by 

images to aid in word recognition and understanding of the text. Teachers can focus on 

letter-sound relationships in print or rhyming words to show how certain letter 

combinations or endings sound the same. The focus is on vocabulary building and the 

development and use of decoding skills will be important. When students can decode, it 

simply means that students can break down a word based on letter-sound relationships to 

correctly pronounce the word. The emphasis on specific reading strategies, such as 

decoding, will be important for students to learn to become independent readers over time. 

Transitional reading (levels 3-5) 

 
Children reading at these levels are transitioning to more proficient readers at first (level 

3) and often become more independent in using specific reading strategies to help them 

recognize unknown words and comprehend text (Level 5). Stories and sentences become 

longer and multiple reading sessions may be required for students to read a complete 

story. The teacher may even have students read part of the story in the group session and 

finish the rest on their own as a means of encouraging independent reading. 

Fluent reading (levels 6-20) 

 
Readers working at level 6 and above have demonstrated a fluent or more confident ability 

to read more complex text. Higher levels of reading skills, including making inferences 

and predictions, are used to understand text. The stories can be more developed, with a 

plot and a greater focus on character analysis. At these advanced levels, students have a 

greater ability to decode or distinguish unknown words that they can find in the text. 

Building comprehension is important because students will need to understand what they 

have read in order to participate in discussions about the text. Therefore, the session tends 

to operate in returning to the text and responding to the text with the verification of the 

strategy proposed in the discussions. 
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1.4. Justification 

Nowadays, the use of technological resources is necessary to complement the process of 

education and learning of the English language. This research project proposes to improve 

guided reading in children through the use of an application that offers digital content and 

interactive books. 

The importance of the project contributes in the learning process of the English language 

using an app that focuses on reading skills, due to this skill is one of the most important 

to develop at the moment to learn a second language. According to English profiency 

index (EF EPI) Ecuador remains one of the two countries in Latin America with the lowest 

level of command of the English language. 

It is an innovative and original project because by replacing the use of physical and boring 

books with interactive and digital books that are within an app. It is possible to create 

interest and improve reading skills. It also generates a positive impact on education 

because it has improved students’ reading comprehension and 4 acquisition of knowledge 

in learning the English language, in addition to reducing the environmental impact 

produced by the printing of physical books 

The feasibility of using technological tools allows students develop their confidence and 

responsibility. It lets learners enhance their dependence and tendency of innovation. In 

addition, other advantages of using technological tools in education, the chances to give 

educational services to people in remote areas and different situations as COVID 

pandemic. The use of these tools prove that teacher are able to learn and adapt to new 

situations quickly. Moreover, book creator is that the operating system is very simple to 

use, where you can create books and comics step by step to include text, images, videos 

and audios or also take advantage of already prepared material. It allows you to work 

collaboratively and the final result can be shared online or printed in PDF, it is also 

suitable for working at all educational levels. At the same time, it is inexpensive because 

it is free and works for all technological devices. 

It is of great benefit for the fifth-year students of the Unidad Educativa Bilingue ¨La 

Granja¨ who are between 9 and 11 years old, allowing a guided reading in the class and 

in turn for the English teachers of said institution who will be able to learn more about 

Bottom line is the use of book creator, which is a technological resource that will allow 

them to better plan activities related to reading skills. 
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1.5 Objectives 

1.5.1 General objective 

- To analyze the impact of "Book creator “and guided reading in the learning English 

language on students from 5th level of Unidad Educativa Bilingue ¨La Granja¨. 

1.5.2 Specific objectives 

-To examine the level of competence students have in reading skill. 
 

-To apply book creator website to improve reading skill. 
 

- To determine the relationship between book creator and the guided reading. 
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CHAPTER II 

 

METHODOLOGY 

2.1 Resourses 

In the investigation, the resources used were technological and human. The technological 

resources used were internet connection, a computer, website (book creator), zoom 

platform and student phones and computers. Some human resources included the research 

tutor, the evaluators, the students and the researcher who were fundamental in the 

development of the research. 

2.1.1 Population 

The participants of this investigation were 24 students of the fifth level ¨L¨ of Unidad 

Educativa Bilingue ¨La Granja¨. The population was divided into two groups, a control 

group and an experimental group. In the control group, the students demonstrated their 

reading skills without using any website related to the topic and following a traditional 

methodology. On the other hand, the experimental group achieved constructivist learning 

where each student was able to generate knowledge and improve their reading skills 

through their experiences with the website's book creator. The ages of the students ranged 

between 9 and 11 years. 

 

Table 1 Population 

 
 

Description Number of Percentage 

Students 

Fifth level students ¨L¨ 12 50 % 

(Experimental group) 

Fifth level students ¨L¨ 12 50% 

(Control group) 

Total 24 100% 

 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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2.1.2 Instruments 

Pre-test and post test 

To collect quantitative information, the researcher used volume 2 of the sample document 

A2 Moves (Cambridge English Language Assessment, 2013) to determine the students’ 

proficiency in reading skill, specifically considering the sub-skills of reading 

comprehension and skimming. The sample paper is considered the easiest compared to 

the other exams as well as being a high-quality test worldwide and it is aimed at the A2 

elementary level. The exam is divided into six sections which are reading and writing (30 

minutes, 40 questions); however, fifteen questions (part 3 and part 5) were considered the 

most suitable for the study on the basis and a pre-test and post-test was applied to both 

the experimental and control groups. The first part consists of 5 literals focused on reading 

comprehension and the instruction was to select the correct answer, each with a value of 

2 points; while the second focused on skimming where the instruction was to write the 

correct word each with a value of 1 point, all with a duration of 20 minutes. The results 

obtained in the post-test compared the progress of the students of the experimental group 

with the use of the Book creator website to improve reading and determined its 

effectiveness; while the control group had no significant improvement. 

2.1.3 Structured questionnaire (survey) 

Web 3.0 

The survey was applied as a research technique. It was applied to both groups (control 

group and experimental group) which included four closed questions related to the use of 

web 3.0 tools in learning and collaborative work, the survey was carried out using Google 

forms. The purpose of this survey was to know if the students had used tools related with 

the web 3.0 in the development of English language and the collaborative work. Finally, 

the data collection allowed reaching possible conclusions based on the results obtained 

and supporting the research carried out. 

Dependent and independent variable 

 
The survey is a technique used to gather data, the second survey was applied to both 

groups (control and experimental) which included six close questions related to the 

dependent and independent variables of this study in order to know if both the students 

and the teacher had some prior knowledge of the use of technological tools; and in turn 

what type of strategy to develop reading is used inside and outside the classroom. 
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In addition, two expert professors of "Pedagogy of National and Foreign Languages" 

validated the survey before applying it to the students. The survey was conducted using 

Google forms that showed immediate responses. As a final product, the results were 

analyzed and interpreted to conclude. 

TAM survey 

 
The last survey to be applied was designed with a TAM model that seeks to determine if 

users reject or accept the use of certain technology in education which included fifteen 

close questions, it was applied only to the experimental group. In addition, the survey was 

carried out using Google forms that showed immediate results, which were analyzed and 

interpreted to obtain a conclusion. 

TAM model 

 
Due to the increase and use of smart mobile devices and technological equipment in 

addition to the development of applications for these devices and websites, there is 

currently a growing demand for mobile applications (App) for education and the purchase 

of services. For this reason, it was proposed to create a new Acceptance Model 

Technological or better known as (TAM) for its acronym in English. This model explains 

the process of acceptance of information technology on an individual level in the society. 

For many years, among professionals and researchers there remains a great concern about 

ensuring the successful adoption of technologies within various fields. 

TAM model is based on the usefulness of knowledge, including defining what benefits 

they will have with the use of technology; since the denoted feasibility of use, based on 

the task or work that will end in a normal way in relation to the new technologies; 

likewise, there is an attitude in the use of people that generate interest in learning faster. 

Strategy et al (2019)increased impact of technology leads numerous studies to conduct 

research on the effect of social media on performance. Very limited of such studies have 

tried to observe and record the use of social networks for collaborative learning as a way 

to improve collaborative authorship with the validation of the technology acceptance 

model (TAM) to achieve the objective of the study. obtained feasible results through a 

quantitative research method, we show that the use of social networks is positively and 

significantly related to collaborative authorship through collaborative learning among 

researchers in higher education. Therefore, the proposed model will help academics and 
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decision makers to formulate strategies that can encourage students and researchers to use 

social networks to improve collaborative authorship through collaborative learning. 

2.2 Methods 

2.2.1 Research approach 

Quasi experimental research 

The present research work was of a quasi-experimental type, since it was required to apply 

an experiment for which a control group and an experimental group were formed. The 

procedures of the research designs allow the author to collect, analyze and interpret the 

data obtained from the study and at the same time contribute to guiding the entire 

methodological process; so that at the end of the research, logical and favorable results 

can be obtained that contribute to future research. 

Madrid (2013) mentions that the quasi-experimental designs are the same as the 

experiments except that the samples are not randomly assigned to the independent 

variable. It is based on designs that are used when random assignment is not executable 

or when for ethical or practical reasons it is taken to the use of pre-existing groups. 

Therefore, quasi-experimental designs are applied when the researcher cannot present the 

levels of the independent variable at will nor can you create the experimental groups by 

randomization. 

The use of author resources was applied on the book creator website, for which a before 

and after was measured, the pre-test was carried out with the structured questionnaire 

implemented in the research project Book creator and Guided reading related to the 

project " Development of web 3.0 tools in education as support in collaborative work”, 

then the TAM model was applied, which allowed measuring the satisfaction of the use of 

these tools in children's learning. 

2.2.2 Research modality 

Field research is a methodology based on the observation of the population and its 

behavior in a natural environment. Another feature about this modality is that it allows 

gather data directly where the event happens (Palella Stracuzzi & Martins, 2010). This 

research project was carried out with students from Unidad Educativa Bilingue La Granja 

of fifth level. 
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Bibliographic research 

 
The bibliographic research is based on the analysis of information obtained from sources 

that are primary and secondary research such as scientific articles, journals, research, 

academic papers and books. Hernandez, Collado and Lucio (2014) mention that this type 

of research is able to collect accurate information from previous works directly related to 

the research topic to support current research to support and inform the evaluation. 

2.3 Procedure 

ADDIE methodology 

Pendidikan et al (2018) mention that ADDIE remain one of the most popular ISD models 

and continues to be updated and used in many large organizations. “ADDIE” which stands 

for Analyze, Design, Develop, Implement, and Evaluation is a popular term used to 

describe a systematic approach to instructional development, hence, ADDIE does have a 

strict linear progression across its steps. Each phase of the model is made up of different 

procedural steps. For example, analysis typically includes needs analysis, learner 

analysis, context analysis, and content analysis. 

ADDIE is an interactive educational methodology aimed at providing learning 

experiences through the design of digital teaching; In other words, it is a methodology to 

create educational resources and thus train and enhance skills in students; ADDIE consists 

of 5 phases that are: 

Analysis 

 
The analysis was applied to fifth grade students ¨L¨ from Unidad Educativa Bilingue ¨La 

Granja¨ through a survey carried out in Google Forms to find out the current situation 

regarding the use of web 3.0 tools and the website book creator in virtual education, the 

population of students was taken into account, to determine the sample of 24 people the 

survey was applied to them. 

Regarding the analysis prior to the development of reading tools, the use of the book 

creator website was analyzed to know what the requirements are for virtual education and 

at what time in the class it is prudent to apply them. It is important that teachers choose 

the design and development of the educational instrument because it must contain 

graphic, interactive and participatory interfaces that allow the student to feel comfortable 
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in their environment. The teaching materials must be created according to the needs of 

the students. On the other hand, the excessive use of technological tools could cause a 

dependency on them. 

Design 

 
In the design, six lesson plans were developed for each class session. Each one lasted 

forty minutes in a virtual modality. The lesson plans had general and specific objectives 

focused on communicative competence since as a final result the students could 

communicate and make themselves understood, integrate reading, oral and written 

expression in different activities. In addition, the main facilitator was the Book creator 

website, which facilitated each lesson and allowed for a time and order established for 

each activity. 

Lesson plan 1 

 

In the first lesson plan, the teacher introduced vocabulary about the animals with a song 

and used Book creator to introduce the animals to their sounds and characteristics. In 

addition, he explained the preposition of place and its use. Then, the students worked on 

different activities. In activity 1, the students read a story on the website and had to get 

the main idea. In activity 2 (reading comprehension) the students filled out a form in 

google forms about the story. In activity 3, the students worked in pairs and made a short 

oral presentation about their favorite animal using prepositions and based on a reference 

image. 

Lesson plan 2 

 
The second lesson plan focused on clothing vocabulary where the teacher introduced the 

vocabulary using flashcards. The main purpose of this intervention was to teach the 

correct use of the -s- in the third person singular in the present simple where the teacher 

explained the grammar and some rules in this regard. The students then worked on the 

different activities. In this activity 1, the students put together the images and the 

vocabulary in a virtual worksheet. In activity 2, the students read a story on the website, 

after answering some questions in their notebook they drew their favorite outfit. Finally, 

in the last activity, the students work in pairs. They gave a brief description of their 

classmate and what he was wearing. 
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Lesson plan 3 

 
The third lesson plan focused on hobbies and sports by referring to likes and dislikes using 

the present simple. First, the teacher explained its use and introduced vocabulary about 

hobbies. The teacher explained some rules about it. Next, the students worked on different 

activities. In Activity 1, students read a hobby story on the website and answered questions 

based on the story. In activity 2, the students drew their favorite hobby and described it in 

class. Finally, the students worked in pairs and created a conversation about hobbies were 

using likes and dislikes based on a conversation model. 

Lesson plan 4 

 
In the fourth lesson plan, the teacher explained countable and uncountable nouns and 

introduced food vocabulary. The teacher started the class with a video about birthdays 

around the world, and with the help of canva, he presented the classification of foods into 

healthy and unhealthy. Then, the students worked on different activities. In Activity 1, 

students ranked the different foods on an online worksheet. In Activity 2, students listened 

to a song and filled in the blanks about the vocabulary. Finally, the students worked in a 

team of three and created a role play that contained the vocabulary learned, which was 

graded using a rubric. 

Lesson plan 5 

 
In the fifth lesson plan, the teacher presented a video about weather and travel in addition 

to introducing the topic “want to” questions and answers. The teacher flashcards to 

present the vocabulary. The students then worked on the activities. In Activity 1, students 

listened to a song and drew the vocabulary about features places. In Activity 2, students 

read the story and changed the final also explain it in class. In activity 3, the students 

talked about their dream journey was during 2 minutes. 

Lesson plan 6 

 
The sixth lesson plan focused on the family tree using possessive adjectives. The purpose 

of this intervention was to describe a family member with the use of flashcards. The 

teacher explained the use of possessive adjectives and some rules about it. The students 

then worked on the activities. In Activity 1, students made their family tree with graphs 

and pictures. In Activity 2, students read and choose the correct word to complete the 
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activity. Finally, the students described their family tree using possessive adjectives and 

copied the model suggested by the teacher. 

Development 

 
In the development for the different lesson plans, appropriate tools and materials were 

used in addition to the use of youtube for interactive videos, canva to present the 

information in an orderly manner, liveworksheets that are accessible, and easy virtual 

worksheets for students; as well as google forms for survey app and book creator website. 

The classes were held in virtual mode within the class schedule, in the same way, the pre- 

test and the post-test were carried out within the schedules established by the tutor 

assigned by the institution. In addition, the students were evaluated through the use of 

technology. 

 

Figure 2 Youtube 
 

Link: https://www.youtube.com/watch?v=7jrTgtX8q9k 

Source: Youtube 

Author: Little Fox (2019) 

 
Figure 3 Quizlet 

 

 

 

 

 

 

 

 

Quizlet 

https://www.youtube.com/watch?v=7jrTgtX8q9k
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Link: https://quizlet.com/ec/658553283/our-clothes-flash-cards/?x=1qqt 

Source: Quizlet 

Author: Soria, E. (2022) 

 
Figure 4 Liveworksheets 

 

Link: 

https://es.liveworksheets.com/worksheets/en/Science/Food/Healthy_and_unhealthy_foo 

d_vh1376831my 

Source: Liveworksheets 

Author: Soria, E. (2022) 

 
Figure 5 Book creator 

 

Link: https://read.bookcreator.com/sOh8BqBnFvWcUluZyPchGVpXWMw2/5CyZQR- 

ERRSiUYM3Fzoohw 

Source: book creator 

Author: Soria, E. (2022) 

https://quizlet.com/ec/658553283/our-clothes-flash-cards/?x=1qqt
https://es.liveworksheets.com/worksheets/en/Science/Food/Healthy_and_unhealthy_food_vh1376831my
https://es.liveworksheets.com/worksheets/en/Science/Food/Healthy_and_unhealthy_food_vh1376831my
https://read.bookcreator.com/sOh8BqBnFvWcUluZyPchGVpXWMw2/5CyZQR-ERRSiUYM3Fzoohw
https://read.bookcreator.com/sOh8BqBnFvWcUluZyPchGVpXWMw2/5CyZQR-ERRSiUYM3Fzoohw
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Implementation 

 
In this stage, it was applied to fifth grade students ¨L¨ Unidad Educativa Bilingue ¨La 

Granja¨ the different class plans with the use of the digital book creator tool. To access 

these tools, it was necessary for the students to have an electronic device such as a 

computer, tablet or smartphone and a broadband internet. 

The different activities were accessed through an access link, which was shared through 

messages on the zoom platform, according to each moment of the class a link for students 

to access through their electronic device, then teacher shared her screen with the 

information created in Book creator, so that the children can observe and understand the 

readings, at the end of the class they will be provided with the tools so that they can carry 

out an individual feedback (asynchronous learning) at home. 

Evaluation 

 
For this stage, the TAM model was applied, which consists of a survey or posttest to know 

the opinion of the students about their acceptance of the tools of the web 3.0 book creator, 

taking into account their perception for the daily implementation of these tools in virtual 

education. 

Subsequently, a table was showed the TAM evaluation questionnaire, this questionnaire 

collects the necessary information for the evaluation of the acceptance of the web 3.0 

information technologies used in the students of Fifth ¨L¨ degree from the Unidad 

Educativa Bilingue ¨La Granja¨ for the Perceived Utility (PU) factor, questions were 

constructed, whereas for the Perceived Ease of Use (FUP), statements were constructed. 

2.4 Hypothesis 

Null hypothesis (Ho) 

 
The application of Book creator website as an online resource does not affect positively 

the development of guided reading. 

Alternative hypothesis (Ha) 

 
The application of Book creator website as an online resource does affect positively the 

development of guided reading. 
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CHAPTER III 

 

 
3. Analysis and interpretation of results 

 
This chapter focuses on gathering results from pre-test, post-test and the survey during 

the development of this research applied to learners of the fifth level from Unidad 

Educativa Bilingue “La Granja”. The achieved results have properly been analyzed and 

interpreted using tables and figures, but also an explanation was written to make the 

outcomes clearer. 

The experiment was applied to 13 students who were part of experimental group, whereas 

12 students who were part of the control group from a private school in Ambato. They 

were taking the subject English. The first table shows the results obtained from control 

group in the pre-test and post-test. Likewise, the second table indicates demonstrates the 

scores obtained from the experimental group in both tests. These two tables aloud contrast 

the information by using the T-students test statistics which denotes the approval of either 

the null or alternative hypotheses. 

The students’ scores on the pre-test, the post-test and the survey were analyzed prudently 

to demonstrate that the experiment using the website Book creator to improve reading 

skill caused an effect on students or not. 

To evaluate if the treatment worked or not, TAM model was applied to measure reading 

skill, this TAM model had 15 questions about the use of different digital tools using web 

3.0 
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3.1 Analysis and interpretation of results 

 
Table 2 Pre-test to applied to experimental group 

 

Students Reading 

comprehension 

Skimming Total 

1 6 2 8 

2 6 2 8 

3 10 1 11 

4 3 7 10 

5 4 5 9 

6 4 6 10 

7 4 3 8 

8 7 5 12 

9 8 8 16 

10 6 3 9 

11 4 5 9 

12 2 7 9 

Total 5.3 4.5 9.9 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Analysis and interpretation 

 
Based on the results in Table 2, the experimental group obtained 9.9 out of 20 points in 

the pre-test in the results of the arithmetic mean. Of a total of 12 students, where only one 

student had a result of 16 points out of 20 and 11 students obtained results less than 12 

points out of 20 in the pre-test. 
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Table 3 Post test to applied to experimental group 
 

Students Reading 

comprehension 

Skimming Total 

1 8 6 14 

2 8 7 15 

3 10 8 18 

4 8 9 19 

5 6 6 12 

6 6 8 14 

7 10 7 17 

8 8 7 15 

9 10 9 19 

10 8 7 15 

11 6 9 15 

12 8 8 16 

Total 8 7.6 15.7 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Analysis and interpretation 

 
Based on the results in Table 3, the experimental group obtained 9.9 out of 20 points in 

the posttest in the results of the arithmetic mean. Of a total of 12 students, where all of 

them obtained results greater than 12 points out of 20, denoting a progressive 

improvement in the development of the posttest. 
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Table 4 Pre-test to applied to control group 
 

Students Reading 

comprehension 

Skimming Total 

1 8 0 8 

2 6 1 7 

3 2 1 3 

4 8 6 15 

5 6 4 10 

6 4 6 10 

7 4 7 11 

8 6 5 15 

9 4 8 12 

10 2 8 10 

11 6 3 9 

12 6 2 8 

Total 5.1 4.2 9.8 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Analysis and interpretation 

 
Based on the results in Table 4, the control group obtained 9.4 out of 20 points in the pre- 

test in the results of the arithmetic mean. Of a total of 12 students, where only one student 

had a result of 15 points out of 20 and 11 students obtained results less than 12 points out 

of 20 in the pre-test. 
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Table 5 Post test to applied to control group 
 

Students Reading 

comprehension 

Skimming Total 

1 8 1 9 

2 6 1 7 

3 4 5 9 

4 2 5 7 

5 6 4 10 

6 4 6 10 

7 4 7 11 

8 4 5 9 

9 4 8 12 

10 6 8 14 

11 2 5 7 

12 6 2 8 

Total 4.6 4.7 9.4 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Analysis and interpretation 

 
Based on the results in Table 5, the control group obtained 9.4 out of 20 points in the 

posttest in the results of the arithmetic mean. Of a total of 12 students, where only one 

student had a result of 14 points out of 20 and 11 students obtained results less than 12 

points out of 20 in the posttest this means that the control group to which the methodology 

was not applied and using a traditional method did not have positive changes in their 

performance. 
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Reading Comprenhension 
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3.2 Reading comprehension results 

 
Figure 6 Reading comprehension results 
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Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 

 
 

Analysis and interpretation 

 
According to the results from the figure 11, it shows that an average obtained from the 

application of pre-test and post-test. The information is related to reading comprehension 

where the average gathered from the control group (CG) in the pre-test was 5.1, on the 

other hand the experimental group (EG) got 5.3 in the same test. After applied the 

treatment, students from the EG got 8 points in the post-test, on the contrary learners from 

CG obtained 4.6 points in the same test. It is important to mention that these results are 

over 20 points. 
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Skimming 
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3.3 Skimming results 

 

Figure 7 Skimming results 
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Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Analysis and interpretation 

 
Figure number 12 shows the results obtained from the application of pre-test and post- 

test. This information is related to skimming that is considering as a part of reading. The 

average from the control group(CG) in the pre-test was 4.2, whereas in the post-test the 

same group achieved 4.7 in the post-test. On the other hand, the experimental group got 

4.5 in the pre-test, while during the application of the post-test, they obtained 7.6. in other 

words, there was an incrementation of 3.1 points after the application of the treatment. 
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3.4 Experimental group results 

 
Figure 8 Reading average in the pre-and post-test applied to experimental group 
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Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 

 
 

Analysis and Interpretation 

 
According to the results from the figure 13, it shows that average obtained from the 

application of pre-test and post-test on the experimental group. the different tests were 

divided into two sections as it was known, it was also applied to the group which received 

the treatment with the use of the website book creator in different activities, during six 

sessions. It was obtained as a result in the pre-test 9.9 out of 20 and after applying the 

treatment in the post-test was obtained 15.7 out of 20, that is, there was a significant 

increase of 5.8 considered positive within this process. 
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3.5 Control group results 

 
Figure 9 Reading average in the pre-and post-test applied to control group 
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Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 

 
 

Analysis and Interpretation 

 
According to the results from the figure 14, it shows that average obtained from the 

application of pre-test and post-test on the control group. It was applied to the group which 

did not receive the treatment with the use of the website book creator for such reasons, 

the result was obtained in the pre-test 9.8 out of 20 and then in the post-test it was obtained 

9.4 out of 20, that is, the values they were maintained and even had a minimal decrease 

in the results. 
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3.6 Hyphothesis verification 

The results gathered for this research project were analyzed by using the T-student 

statistical test whit the SPSS software. 

Hypothesis statement 

 

• Null hypothesis (Ho) 

 
The application of Book creator website as an online resource does not affect positively 

the development of guided reading. 

• Alternative hypothesis (Ha) 

 
The application of Book creator website as an online resource does affect positively the 

development of guided reading. 

 

Table 6 Levene’s Test for Equality of Variances 
 

 

 
 F Sig 

Pre-Test 1,007 ,326 

 

 

Note: Data was taken from fifth level students at UEB ¨La Granja¨ (2022) 

 
Criteria 

 
Sig> 0.05 → Control and Experimental Group are Homogeneous. 

Sig <0.05 → Control and Experimental Group are not Homogeneous. 

In as much as Sig = 0.326> 0.05, therefore the variances of the groups are equal, that is, 

the control and experimental groups are homogeneous. Consequently, it will apply the 

T-Student parametric test. 
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Table 7 T-Student test to Independent Samples 
 

 
  

t 

 

df 

 

Sig 

95% Confidence Interval 

of the Difference 

    Lower Upper 

Post-Test -7,234 22 ,000 -8,149 -4,518 

 

 

Note: Data was taken from fifth level students at UEB ¨La Granja¨ (2022) 

 

 
 

Criteria 

 
Sig <0.05 → Reject the Ho and accept the Ha. 

Sig> 0.05 → Reject the Ha and accept the Ho. 

For as much as Sig = 0.000 <0.05, hence, it rejects the Ho and accepts the Ha, that is, the 

means of the Control Group and the Experimental Group are different, therefore, it 

concludes that the application of Book creator website as an online resource does affect 

positively the development of guided reading. 

The table represents the sample of the statistical results collected from the analysis of the 

data from the experimental group and the control group in the post test. As you can see 

the value of P which is 0.000 and is significantly less than 0.05. Therefore, this table 

describes a statistical relevance that mentions that the null hypothesis Ho is rejected and 

the alternative hypothesis Ha is accepted. In others words, the application of Book creator 

website as an online resource does affect positively the development of guided reading. 
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3.7 Students survey results 

This survey had 6 questions related to the dependent variable and independent variable 

applied to the 24 students of fifth level ¨L¨ of Unidad Educativa Bilingue ¨La Granja¨ 

Question 1: How often do you feel motivated and encouraged to read in English 

using technology tools (Book creator)? 

 

Table 8 Encourage to read in English to use technology 
 

 

 
Frequency Students Percentages 

Always 8 33% 

Frequently 11 46% 

Sometimes 3 13% 

Rarely 2 8% 

Never 0 0% 

Total 24 100% 

 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Figure 10 Encourage to read in English to use technology 

 
Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Analysis and interpretation: 

 
According to the results of this question, some students use technology to develop reading 

in English, which represents 33%, while 46% of students use technology to develop 

reading in English. Students ever use technology to develop English reading. Finally, 8% 

of students rarely use technology to develop English reading. Therefore, the results show 

that students use technology to develop reading and help them to in direct contact with 

the English language. 

Question 2: How often do you participate in online activities or websites to practice 

reading in English? 

 

Table 9 Online activities 
 

 

 
Frequency Students Percentages 

Always 10 42% 

Frequently 9 37% 

Sometimes 3 13% 

Rarely 2 8% 

Never 0 0% 

Total 24 100% 

 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Figure 11 Online activities 

 

Note: Data was taken from fifth level students at UEB ¨La Granja¨ (2022) 

 
Elaborated by: Soria, E. (2022) 

 

 
 

Analysis and interpretation: 

 
According to the results of this question, some students participate in online activities and 

use websites to practice reading in English, which represents 42%, while 37% of students 

participate in online activities and use websites to practice reading. Also, 13% of students 

participate in online activities and use websites to practice reading. Finally, 8% of 

students rarely participate in online activities and use websites to practice reading 

Therefore, the results show that students participate in online activities and use websites 

to promote reading in the English language. 

ONLINE ACTIVITIES 
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Question 3: Which of these websites and applications do you use to develop English 

reading skills? 

 

Table 10 Websites and applications 
 

Options Students Percentages 

Book creator 8 33% 

Magic keys 2 8% 

iStory books 3 13% 

Planet ebooks 0 0% 

Others 11 46% 

Total 24 100% 

 
 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Figure 12 Websites and applications 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Analysis and interpretation: 

 
According to the results of this question, 33% of students use book creator to develop 

reading skill, 13% of students use iStory books to develop reading skill while 8% of 

students have used magic keys to develop reading skill; Finally, 46% of the students, the 

majority, have used other types of digital resources to develop reading skills. 

Question 4: How often do you practice reading skill? 

Table 11 Practice reading skill 

 
 

Frequency Students Percentages 

Always 11 46% 

Frequently 8 33% 

Sometimes 2 8% 

Rarely 3 13% 

Never 0 0 % 

Total 24 100% 

 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Figure 13 Practice reading skill 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Analysis and interpretation: 

 
According to the results of this question, most students practice reading, which 

represents 33%, while 33% of students frequently practice reading. Also, 13% 

sometimes practice reading. Finally, 8% of students practice reading. students rarely 

practice reading, therefore the results show that students practice reading for the English 

language. 

Question 5: How often does the teacher use guided reading strategies to apply 

them in class reading activities? 

 

Table 12 Guided reading 
 

Frequency Students Percentages 

Always 10 42% 

Frequently 8 33% 

Sometimes 5 21% 

Rarely 1 4% 

Never 0 0 % 

Total 24 100% 

PRACTICE READING SKILL 
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Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Figure 14 Guided reading 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Analysis and interpretation: 

 
According to the results of this question, most students mention that teacher always uses 

guided reading in class when she applies reading activities which represents 42%, while 

33% of student’s mention that teacher frequently use guided reading in class. Also, 21% 

mention that teacher sometimes applies guided reading in class Finally, 4% of student’s 

mention that teacher rarely use guided reading in class, therefore the results show that 

teacher use guided reading strategies to apply them in class reading activities 
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Question 6: Which of these reading strategies does your teacher apply in class? 

Table 13 Reading strategies 

 

 

 

 

 

 

 

 

 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Figure 15 Reading strategies 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

Strategies Students Percentages 

Guided Reading 11 46% 

Previewing 6 25% 

Identify Main Idea 4 17% 

Making Inference 3 12% 

Others 0 0 % 

Total 24 100% 
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Analysis and interpretation: 

 
According to the results of this question, the majority of the students which represents 

42%, mention that the teacher applies guided reading as a reading strategy in class, while 

25% of the students’ mention that the teacher applies to preview as a reading strategy. 

Likewise, 17% mention that the teacher applies to identify the main idea as a reading 

strategy in class Finally, 12% of the students’ mention that the teacher applies to make an 

inference as a reading strategy in class. 
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3.5 Questions taken from the project titled “Development of Web 3.0 tools for 

Education as a support for collaborative Learning”. 

The second survey was formulated to learn about the use of web 3.0 and collaborative 

work. It had 19 questions, of which 4 were chosen because the questions were related to 

the research topic "Creator of books and guided reading", in addition this survey was 

applied to the 24 students of fifth level ¨L¨ of Unidad Educativa Bilingue ¨La Granja¨. 

Question 7: 

 
¿Con qué frecuencia utiliza herramientas tecnológicas 3.0 para aprender? 

Table 14 Herramientas tecnológicas 3.0 

 
 

Options Students Percentages 

Nunca 0 0% 

Raramente 0 0% 

Ocasionalmente 1 4% 

Frecuentemente 19 79% 

Muy Frecuentemente 4 17 % 

Total 24 100% 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Figure 16 Herramientas tecnológicas 3.0 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Analysis and interpretation: 

 
According to the results of this question, the majority of the students, which represents 

79%, mention that they frequently use 3.0 technological tools to learn, while 17% of the 

students’ mention that they very frequently use 3.0 technological tools to learn. Likewise, 

4% mention that they occasionally use 3.0 technological tools to learn, it can be defined 

that in the class the use of technology is frequent in the classes and the activities to be 

carried out. 
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Question 8: 

 
¿Con qué frecuencia utilizan los docentes las herramientas 3.0 para enseñar? 

Table 15 Uso de herramientas tecnológicas 3.0 docentes 

 
 

Options Students Percentages 

Nunca 0 0% 

Raramente 0 0% 

Ocasionalmente 10 47% 

Frecuentemente 13 50% 

Muy Frecuentemente 1 3 % 

Total 24 100% 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Figure 17 Uso de herramientas tecnológicas 3.0 docentes 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Analysis and interpretation: 

 
According to the results of this question, the majority of the students, which represents 

50%, mention that the teacher frequently uses 3.0 technological tools to teach, while 47% 

of the students mention the teacher occasionally uses 3.0 technological tools to teach. 

Likewise, 3% mention that the teacher very frequently uses 3.0 technological tools to 

teach, that is to say that the teacher does use technology and the different resources within 

the class to teach the English language. 

Question 9: 

 
¿Qué tipo de dispositivos tecnológicos utiliza para aprender en clases virtuales? 

Table 16 Dispositivos tecnológicos 

 
 

Options Students Percentages 

Teléfono 0 0% 

Celular 3 12% 

Computadora 6 25% 

Laptop 13 54% 

Tablet 2 8 % 

Notebook 0 0% 

Chromebook 0 0% 

Total 24 100% 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Figure 18 Dispositivos tecnológicos 
 

 

 

 
Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Analysis and interpretation: 

 
According to the results of this question, the majority of the students who represent 54 % 

use the laptop as a means to learn in virtual classes, while 25% of the students use the 

computer. Likewise, 12% use the cell phone as a means of learning. Finally, 8% of 

students use the tablet as a means of learning in virtual classes. This means that students 

have a variety of technological devices that allow them to learn and interact in the virtual 

environment. 
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Question 10: 

 
¿Cree usted que la correcta aplicación y utilización de herramientas web 3.0 

promueven el interés, la participación y la motivación de los alumnos dentro de 

trabajo colaborativo? 

 

Table 17 Aplicación y utilización de herramientas web 3.0 
 

 

 

Options Answers Percentage 

1 Totalmente en desacuerdo 0 0 % 

2 En desacuerdo 0 0% 

3 Indeciso 0 0% 

4 De acuerdo 6 25 % 

5 Totalmente de acuerdo 18 75% 

Total 24 100% 

 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Figure 19 Aplicación y utilización de herramientas web 3.0 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Analysis and interpretation: 

 
According to the results of this question, the majority of the students, which represents 

75%, totally agree that the application and use of web 3.0 tools promote interest, 

participation and motivation within collaborative work, while the 25% of the students 

agree with the application and use of web 3.0 tools, since this type of technology allows 

students to interact with each other and in turn promotes the achievement of 

communicative objectives inside and outside the class. 
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3.5 Analysis and discussion of the results of the TAM survey 

 
For the development of the analysis and discussion of the results of the post-survey, it 

was taken take into account the results of the TAM assessment, applied to fifth level ¨L¨. 

After having applied the website book creator of the web 3.0, the surveyed students 

answered the TAM evaluation questionnaire that contained an acceptance range from 1 

to 5, the following points were considered. 

Seleccionar 1 el más bajo y 5 el más alto 

 
1. Totalmente en desacuerdo 

 
2. En desacuerdo 

 
3. Indeciso 

 
4. De acuerdo 

 
5. Totalmente de acuerdo 

 
Next, the questions that were asked to the fifth-grade students ¨L ¨ detailed to know the 

level of acceptance of web 3.0 book creator tools with a sample of 12 students. This 

survey had 15 questions where all were applied to the experimental group but 4 examples 

were taken to carry out their analysis and interpretation in order to reach possible 

conclusions. 

Question 2: El uso de herramientas tecnológicas en clases virtuales mejora la calidad 

de mi trabajo. 

 

Table 18        El uso de herramientas tecnológicas en clases virtuales mejora la calidad 

de mi trabajo. 
 

Options Answers Percentage 

1 Totalmente en desacuerdo 0 0 % 

2 En desacuerdo 0 0% 

3 Indeciso 0 0% 

4 De acuerdo 3 25 % 

5 Totalmente de acuerdo 9 75 % 

Total 12 100% 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Figure 20 El uso de herramientas tecnológicas en clases virtuales mejora la calidad 

de mi trabajo 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 

 
 

Analysis and interpretation 

 
Of a total of 12 students surveyed, representing 100% of the population. According to the 

results of Figure 25, 75%, equivalent to 9 students, fully agree that the use of web 3.0 

tools improves the quality of work. , while 25%, representing 3 students, agree, that is, 

most students agree that they strongly agree and agree that the use of web 3.0 tools 

improves the quality of work because there is a variety of tools and animations that allow 

the student to use multimedia resources and create interactive activities. 

Las web 3.0 mejoran la calidad del trabajo 
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Question 4: Las herramientas tecnológicas hacen que realice mi trabajo con más facilidad 

 
Table 19 Las herramientas tecnológicas hacen que realice mi trabajo con más 

facilidad 
 

Options Answers Percentage 

1 Totalmente en desacuerdo 0 0 % 

2 En desacuerdo 0 0% 

3 Indeciso 0 0% 

4 De acuerdo 4 33 % 

5 Totalmente de acuerdo 8 67 % 

Total 12 100% 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Figure 21 Las herramientas tecnológicas hacen que realice mi trabajo con más 

facilidad 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Analysis and interpretation 

 

According to the results of figure 26, it is shown that of a total of 12 students surveyed, 

they represent 100%. Therefore, 67%, equivalent to 8 students, totally agree that 

technological tools make the activities more easily, while 37%, representing 4 students, 

agree that technological tools make it easier to do the activities. Most students agree that 

they strongly agree and agree that Technological tools get the activities done more easily 

because students are trained to manage technology and use it in the best way in their 

studies, facilitating the execution of activities. 

Question 12: El uso de herramientas web 3.0 y de gamificación per permiten sostener una 

comunicación más amigable con mi entorno (compañeros y docente) 

 

Table 20 El uso de herramientas web 3.0 y de gamificación per permiten sostener 

una comunicación más amigable con mi entorno (compañeros y docente) 

Options Answers Percentage 

1 Totalmente en desacuerdo 0 0 % 

2 En desacuerdo 0 0% 

3 Indeciso 0 0% 

4 De acuerdo 1 2 % 

5 Totalmente de acuerdo 11 98 % 

Total 12 100% 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Figure 22 El uso de herramientas web 3.0 y de gamificación per permiten sostener 

una comunicación más amigable con mi entorno (compañeros y docente) 

 
 

Elaborated by: Soria, E. (2022) 

 
Note: Data was taken from fifth level students (experimental group) at UEB ¨La Granja¨ 

(2022) 

Analysis and interpretation 

 
According to the results of figure 27, it is shown that of a total of 12 students surveyed, 

they represent 100%. Therefore, 98%, equivalent to 11 students, consider that the use of 

web 3.0 and gamification tools allow for a friendlier communication with my 

environment between classmates and teacher, while 2%, which represents 1 student who 

I agree with what was mentioned. Most of the students totally agree and agree that the 

use of web 3.0 and gamification tools allow them to maintain a friendlier communication 

with my environment between classmates and teacher, since all activities require 

interaction in the classroom and the technology allows it despite the difficulty that occurs 

in the virtual environment. 
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Question 15: Me gustaría utilizar con mayor frecuencia este tipo de herramientas fuera de 

la clase virtual 

 

Table 21 Me gustaría utilizar con mayor frecuencia este tipo de herramientas fuera 

de la clase virtual 
 

Options Answers Percentage 

1 Totalmente en desacuerdo 0 0 % 

2 En desacuerdo 0 0% 

3 Indeciso 0 0% 

4 De acuerdo 1 2 % 

5 Totalmente de acuerdo 11 98 % 

Total 12 100% 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 

 
Figure 23 Me gustaría utilizar con mayor frecuencia este tipo de herramientas fuera 

de la clase virtual 

 

Note. Data taken from fifth ¨L¨students at Unidad Educativa Bilingue ¨La Granja¨ 

 
Elaborated by: Soria, E. (2022) 
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Analysis and interpretation 

 
According to the results of figure 28, it is shown that of a total of 12 students surveyed, 

they represent 100%. Therefore, 98%, equivalent to 11 students, fully agree that they 

would like to use this type of tool more frequently outside the virtual class, while 2%, 

representing 4 students, agree that that they would like to use this type of tool more 

frequently outside the virtual classroom; because it allows them to carry out their tasks 

and activities in a faster and more effective way thanks to the extensive bibliography that 

we find with the use of the internet. 
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CHAPTER IV 

 

CONCLUSIONS AND RECOMMENDATIONS 

4.1 Conclusions 

After applying the treatment, the findings contributed with accurate information. 

Hence, it allowed that researcher to establish the following conclusions and 

recommendations: 

✓ Book creator demonstrated to be beneficial for students at the moment of 

improving reading skill such as reading comprehension and skimming. The 

information that students were exposed allowed teacher caught students’ 

attention. Based on the information learners could analyze different texts with 

different information according to the topics taught. Additionally, different 

characteristics in the book creator presentations like pictures, cartoons, audio, 

titles and colors let students enhance and enjoy class session. Finally, it concluded 

that book creator helped learners to understand the information presented. 

✓ The effectiveness of Book creator has been demonstrated. Using this tool student 

had positive effects in reading skill. At the moment to teach, reading skill learners 

felt more confident in guided reading. It was demonstrated due to experimental 

group got 9.9 over 20 points in the pre-test and then in the post-test they got 15.7. 

It can be concluded that there was a positive influence on the experimental group. 

It happened because the use technological tools allowed a greater development 

and caught the attention of students. 

✓ Before starting the experiment with the experimental group, the level of 

competency that students have in reading skill was demonstrated through the use 

of a pre-test. Based on the result where the two groups failed in the pre-test 

(control group 9.8 and experimental group 9.9 over 20). However, after applying 

the treatment the experimental group got 15.7 over 20 points. Eventually, learners 

improved their ability to understand written text. 

✓ The application of Book creator to develop reading sub-skills such as 

comprehension and skimming is absolutely effective for the improvement of 

these. The application of this investigation was based in the three different reading 

stages (pre-reading – while reading and post reading). It allowed the 

comprehension and assimilation of different written text. Finally, it was proved 
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that the use of book creator favored the development of reading comprehension 

and skimming 

4.2 Recommendations 

✓ For identifying students’ weaknesses and strengths in reading skill, for that reason 

it is important to select well designed test. Hence, teacher have to pay attention to 

level and age of students. 

✓ For determining the effectiveness of Book creator. It is important to pay attention 

to student’s needs after applying a pre-test. Learners play an important because 

they are considered as an actor of their educational development. 

 
✓ For applying Book creator and students have a better development in reading skill, 

it is recommended to use picture that catch learners’ attention. 

 
✓ For using different activities using Book creator, teacher have to explain the 

instructions correctly. It is important that teachers organize the content according 

to the age and level of students, also it is recommending that learners practice 

English language in groups because in this way they increase their English 

language skills. 
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Annexe 2 

Web 3.0 survey 
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Annexe 3 

Dependent and independent variables survey 
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Annexe 4 

Pre-test- Post-test 
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Annexe 5 

TAM survey 
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Annex 1 lesson plan 1 
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Lesson Plan 2 
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Annexe 1 Lesson Plan 2 

 

 
Quizlet 

 

 
 

Canva 
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Liveworksheet 
 

 
Book creator 
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Lesson plan 3 
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Annexes Lesson Plan 3 

 

 
Canva 

 

 
 

Slideshare 
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Book creator 
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Lesson Plan 4 
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Annexes Lesson plan 4 

Youtube 

 
 

Canva 
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Slideshare 
 

 

 
Liveworksheet 
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Book creator 
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Lesson Plan 5 
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Annexes Lesson Plan 5 

Youtube 

 

 

 

Quizlet 
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Lesson Plan 6 
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Annexes Lesson Plan 6 

Youtube 
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Quizlet 
 

 
 

Liveworksheet 
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Book creator 
 



121  

Annexe TAM Model 

 

 
Seleccionar 1 el más bajo y 5 el más alto 

 
1. Totalmente en desacuerdo 

 
2. En desacuerdo 

 
3. Indeciso 

 
4. De acuerdo 

 
5. Totalmente de acuerdo 

 
 

Pregunta 
 

 

Indicador 

1 2 3 4 5 

1.El uso de herramientas web 3.0 me permite realizar mi 

trabajo más rápidamente 

     

2.El uso   de   herramientas   tecnológicas   en   clases 

virtuales mejora la calidad de mi trabajo. 

     

3.Las herramientas tecnológicas mejorar mi iniciativa 

en clase. 

     

4.Las herramientas tecnológicas hacen que realice mi 

trabajo con más facilidad 

     

5.En general, yo encuentro que estas herramientas son 

útiles en mi trabajo en clases virtuales. 

     

6.Aprender a utilizar las herramientas de gamificación 

y tecnológicas es fácil para mí. 

     

7.Encuentro que es fácil hacer lo que yo quiero con el 

uso de la tecnología 

     

8.Mi interacción con una computadora es clara y 

entendible 

     

9.En general, encuentro que la computadora es fácil de 

usar. 

     



122  

10.En general, encuentro que las herramientas de la web 

3.0 y las de gamificación son fáciles de usar. 

     

11.Las herramientas tecnológicas me ayudan a trabajar 

en equipo de forma más frecuente 

     

12.El uso de herramientas web 3.0 y de gamificación 

per permiten sostener una comunicación más amigable 

con mi entorno (compañeros y docente) 

     

13.Me he sentido satisfecho/a al momento de realizar 

actividades con herramientas web 3.0 o de gamificación 

     

14.Me gustaría utilizar con mayor frecuencia este tipo 

de herramientas dentro de la clase virtual 

     

15.Me gustaría utilizar con mayor frecuencia este tipo 

de herramientas fuera de la clase virtual 

     

 

 

Source: TAM model 

 
Elaborated by: Soria, E. (2022) 
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Annexe validation TAM Model 
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