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ABSTRACT

Topic: “Pre-reading activities and reading comprehension”
Author: Karen Annette Villafuerte Garcia
Tutor: Mg. Sarah lIza

The present research was carried out to investigate the effects of the use of pre-reading
activities to develop reading comprehension. The participants were 26 students in the
second semester of “Pedagogia de los Idiomas Nacionales y Extranjeros” program at
Universidad Técnica de Ambato. They were taking the Reading subject. The
methodology used was a quasi-experimental design. The study lasted five weeks and
the classes were divided into synchronous and asynchronous. At the beginning, a PET
(Preliminary English Test) was administered as a pre-test to determine the students'
reading comprehension level. It is important to mention that only the reading part was
taken from the exam. Moreover, pre-reading activities were applied as a treatment. The
activities were pre-teaching vocabulary, brainstorming, and storytelling. In addition,
the researcher created a Google Classroom to apply extra activities to further improve
learners’ reading comprehension. In the last week, a post-test was applied using a PET
exam, applying just the reading section, with the same structure of the pre-test,
however, it had different questions. Finally, the results were analyzed using the SPSS
program and they showed that the use of the pre-reading activities did help to improve

the reading comprehension of the 26 participants.

Keywords: Pre-reading activities, reading comprehension, PET exam, technology

tools.
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RESUMEN

Topic: “Pre-reading activities and reading comprehension”
Author: Karen Annette Villafuerte Garcia
Tutor: Mg. Sarah Iza

La presente investigacion fue llevada a cabo con el proposito de investigar los efectos
del uso de actividades previas a la lectura para desarrollar la comprension lectora. Los
participantes fueron 26 estudiantes que cursaban el segundo semestre de la carrera de
“Pedagogia de los Idiomas Nacionales y Extranjeros” en la Universidad Técnica de
Ambato. La metodologia usada fue un disefio cuasiexperimental. El estudio dur6 cinco
semanas, las cuales fueron divididas en clases sincronicas y asincronicas. Al inicio, se
aplicé un examen PET (Preliminary English Test) como prueba previa para conocer el
nivel de comprension lectora en el que se encontraban los estudiantes. Es importante
mencionar que solo se tomo la seccién de lectura. Después se aplicé como tratamiento,
actividades pre-lectoras, las cuales fueron ensefianza de vocabulario, lluvia de ideas y
narracion de historias. Ademas, el investigador cre6 un aula de clase virtual para aplicar
actividades extras y asi los mejoren mas en su comprension lectora. En la dltima
semana, se aplicd una prueba posterior usando un examen PET, aplicando solo la
seccidon de lectura, con la misma estructura de la prueba previa, pero con diferentes
preguntas. Finalmente, los resultados fueron analizados usando el programa SPSS y
estos arrojaron que el uso de las actividades pre-lectoras si ayudaron a mejorar la

comprension lectora de los 26 participantes.

Palabras claves: Actividades pre-lectoras, comprension lectora, examen PET,

herramientas tecnoldgicas.
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CHAPTER |
THEORETICAL FRAMEWORK

1.1 Investigative background

This study focuses on investigating pre-reading activities that can help students develop
their reading comprehension skills. Reading is essential for the acquisition of the
English language because with this skill students can improve their vocabulary,
spelling, and even writing skills. Students must master reading skills, and the
application of pre-reading activities can help with this. Pre-reading activities and
reading comprehension is an innovative proposal, however, some studies related to the
aforementioned topic have been carried out. In this background section, those
investigations are analyzed. The research was developed at different educational levels,
so there are different points of view of each one.

Azizifar et al. (2015) conducted a study with two objectives. The first objective was to
compare the students' reading comprehension before and after applying the pre-reading
activities, which were based on questions and vocabulary definitions. The second
objective was to investigate the attitudes that the students had when the pre-reading
activities were applied to them. For this study, the methodology used was quantitative
research with two experimental groups. The participants were 60 students from 10th
grades studying at Omol Habibeh High School in llam. The experiment was developed
in 5 weeks, and a reading comprehension test was used as a pre and post-test. As a
treatment, one group was given the pre-reading activity of guessing the content by
defining vocabulary and the other group was given guessing the content by questions.
In addition, a survey was administered to find out if the students were satisfied with
the application of the pre-reading activities. As result, this study showed that in the
post-test, students had improved in their reading comprehension. However, the group
where the content guessing by questions was applied had better results. To sum up, this
study was conducted for 10th-grade students between 15-16 years old. Two pre-reading
activities were applied to see if they influenced reading comprehension improvement.

These activities were guessing the content by asking questions and vocabulary



definitions. Of the two, the pre-reading questions helped students to obtain better

results.

Moghaddam (2016) developed an investigation about the effects of pre-reading
activities on reading comprehension. The activities were watching movies, pre-
teaching vocabulary, and summarization. The methodology used was an experimental
design, with a total of 76 participants randomly selected. The students were grouped
into three experimental groups and one control group. These learners were in the first
and second grades of high school in Ardabil, Iran. The groups were called movie-
watching group, vocabulary presentations group, pre-reading summarization group,
and no treatment group. The study was conducted in 7 sessions where pre and post-
tests were given. Finally, the results were that the treatment groups improved in their
reading comprehension while the non-treatment group did not. However, the results
also showed that the group with the vocabulary presentation activity had more
improvement than the group with the summarization activity. This study showed that
the participants, which belonged to the first and second grades of elementary level (6-
9 years old), had improved their reading comprehension by using pre-reading activities.

However, students treated with vocabulary presentation had better improvement.

Saeidi and Ahmadi (2016) led a study that investigated how watching videos may
influence the reading comprehension of English language learners. The methodology
involved was an experimental study. The participants were 64 male students from
Allameh Jafari High school. Students were divided into two groups, and they were
evaluated with a pre and post-test. One group was exposed to watching videos in the
pre-reading stage followed by reading comprehension activities, while the control
group had traditional activities. Four reading passages and two standardized
achievement tests were used for both groups. The experiment lasted three months.
Findings showed that videos captured students' attention, therefore they improved their
reading comprehension. To sum up, this research had, as participants, students from
the intermediate level and their ages ranged from 16 to 18 years old. The pupils were
being treated with a very interesting reading activity which was watching videos. This



allowed students to activate their prior knowledge and they improved their reading

comprehension.

Mousavian and Siahpoosh (2018) aimed to investigate the efficacy of pre-questioning
and pre-learning vocabulary as pre-reading activities in the development of reading
comprehension. For this study, an experimental design was used, with 60 students as
participants. The students belonged to a language institute in Ardabil. There were three
groups of 20 people each, two experimental groups and one control group. A reading
comprehension test was used as a pre-test and post-test. In addition, the first group
received treatment using the pre-teaching vocabulary method, the second group with a
pre-questionnaire method, and the third group received no treatment. Findings showed
that the students improved their reading comprehension. Furthermore, the experimental
groups outperformed the control group. However, it was also found that the students
with the pre-teaching vocabulary activity treatment had a better improvement. The
study above was focused on two pre-reading activities which were pre-questioning and
pre-learning vocabulary. The participants were 60 pupils from 19 to 30 years old.
Students were divided into two groups and the research showed that the group treated

with pre-teaching vocabulary activity had better results.

Thi and Thuy (2018) developed a study that aimed to investigate the impact of using
questioning and semantic map, as pre-reading activities, on reading comprehension in
EFL students. The investigation had a mixed approach. A quasi-experimental design
was used, and it was applied a pre-test and post-test of reading. These tests measured
the reading proficiency of the students and the improvement they were going to have
after the treatment. The participants were 52 students from science classes. These
students were divided into 2 groups, one group was taught with the questioning activity
and the other group was taught with the semantic map activity. On the other hand, an
individual interview was also applied with three pupils from each group. The
experiment lasted 10 weeks and the result was that the students had an improvement in
their reading comprehension. However, the group with the semantic map activity had
a significant improvement in reading comprehension. Moreover, in the interview, the

students were happy with the application of these pre-reading activities, but they also
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said that the process was difficult because the activities were new for the pupils.
Briefly, the participants of this investigation belonged to high school, and they were
treated with questioning and semantic map activities. The study yielded that semantic
map activity helped to improve students’ reading comprehension. However, in the

interview, the students said that the process was difficult for them.

Lailiyah et al. (2019) investigated the effects of background knowledge on learners'
reading comprehension since the authors believed that having prior knowledge helped
students in that process. This study was focused on three techniques, pre-teaching
vocabulary, pictorial context, and pre-reading questions. It used a quasi-experimental
design with 46 EFL students. Participants were divided into two groups, an
experimental group, which received classes with pre-reading activities, and a control
group, which received no treatment. As an instrument, a reading comprehension test
was used before and after the treatment. Overall, the results showed that the group that
received the treatment with pre-reading activities had an impressive improvement in
reading comprehension. Altogether, in this study, three techniques were used on
college students from 18-21 years old. One group was treated and the other was not,
obviously the students with the treatment had a great improvement in their reading

comprehension.

Ha and Bellot (2020) investigated the effect of using storytelling as a tool to improve
students’ reading comprehension. 44 eight-year-old students were the participants in
this study, which belong to a semi-private school in Spain. The learners were Spanish
speakers, and their English level was Al. These children were divided into two groups,
control and experimental. Both groups had similar reading in aspects such as
vocabulary and grammar, however, only one group used the storytelling activity. To
collect data, a pre-test, post-test and exercises were used. Moreover, the researchers
used the Mann-Whitney test, the Wilcoxon signed-rank test, and the general linear
model to analyze the data obtained. As result, the storytelling activity helped students
to understand, remember, and use the reading vocabulary. Overall, this investigation
was interesting because there are not many studies based on the use of storytelling. As
mentioned above, the participants in this research were 8-year-old children, whose

4



native language was not English. The students were divided into two groups but only
1 of them was treated with the storytelling activity. The study yielded good results
because storytelling contributed to the improvement of children's reading skills,

especially in reading comprehension of separate sentences.

Weganofa et al. (2020) conducted a study that aimed to determine the effectiveness of
pre-reading activities on students' reading comprehension. In the methodology, a quasi-
experimental design was used because different treatments were applied to the groups.
The participants were 55 first-year students of the English Education Department.
There were 2 groups in this study, one group was used pre-reading questions, while the
second group was used pre-reading vocabulary. Two instruments were used, a reading
test and a questionnaire. As result, in the questionnaire, students preferred the use of
pre-reading questioning instead of vocabulary. Moreover, the experiment showed that
students who used pre-reading questioning had an improvement in their reading
comprehension. Altogether, this research applied pre-reading questions and pre-
teaching vocabulary as activities to improve reading comprehension. The students
involved in this study were 55 college students. This study showed that the pre-reading
questioning activity yielded better results because it allowed students to practice their

thinking and at the same time develop their reading comprehension.

Rondon et al. (2020) investigated the effects of contextual redefinition and graphic
organizers as pre-reading activities on reading comprehension. The methodology used
was a quasi-experimental design. The participants were 30 pre-intermediate and
advanced students from a private high school in Brazil. The students were divided
according to their level and both were given the same pre-reading activities. The texts
used were obtained from the British Council website. The results obtained from this
study were that in pre-intermediate students, the use of contextual redefinition
decreased their reading comprehension, but the use of graphic organizers improved it.
On the other hand, the opposite was for advanced students. They had an improvement
in their reading comprehension using contextual redefinition rather than graphic
organizers. Briefly, this research had an interesting result. The participants were
intermediate and advanced students, and each level showed different results. At the
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intermediate level, the pupils had a decrease in their reading comprehension using
contextual redefinition activity, while at the advanced level the students had an
improvement with it. Likewise, the graphic organizer activity was beneficial for the

intermediate level but not for the advanced level.

Zarfsaz and Yeganehpour (2021) developed a study to compare students' reading
comprehension before and after using pre-reading activities. The methodology had a
quantitative approach. A quasi-experimental design was applied with an experimental
and a control group. The participants were 54 Iranian EFL high intermediate students.
First, a test was applied to assign students to the experimental or control group based
on the results, and then a reading test was used as a pre-test. As a treatment, pre-reading
vocabulary, pre-discussion brainstorming, and pre-reading question activities were
applied. The two groups received almost the same treatment however the difference
was that the experimental group did the reading after analyzing the activities and the
control group read the text immediately after completing the activities. Finally, a post-
test was used, and the results showed that both groups improved, but the experimental
group had a significant improvement in reading comprehension since the students in
this group had time to process the activities before reading. To sum up, this study had
as participants high intermediate level students from 15-24 years old. Those pupils
were treated with the same pre-reading activities, however, students in the experimental
group had time to process the information. This group had better results and students

improved their reading comprehension.

To conclude, the studies mentioned above are of great importance since they give
validity to the research topic that was developed. All studies had positive results on the

application of pre-reading activities and reading comprehension.



1.2 Theoretical framework

Independent variable

How the English language is taught through reading.

English is a language that has skills that help students become proficient. These skills
are essential in the language learning process, and one of these is the reading skill.
Naranjo et al. (2021) say that reading facilitates the academic formation of the student.
Besides, it encourages the pupil's reading habits that will serve to expand their
knowledge not only of the English language but also of various subjects. Therefore,
English teaching through reading skills occurs when a teacher provides students with
a text, a sentence, or even a word to read. In a text, students can find vocabulary and

grammatical structures, which are important aspects of learning English.
Reading teaching process

Nantiesteban et al. (2021) propose a dynamic-participative process in which students
understand, comprehend, and interpret a written text. In this process, students must be
able to argue, discuss different points of view, generate ideas, elaborate and solve
issues, apply knowledge and evaluate their process.

e Establishing the purpose of reading
This part aims to develop generalized skills to read, invariant reading skills, and reading
competence. This will prepare students for life and transform the teaching process.

Therefore, it favors the development of the target skills and competence.

e Selection of methods and techniques
In the process of teaching reading, different methods and techniques can be used.
o Reading framework
This is the organization and development of the reading process that stimulates the
active participation and responsibility of students in their learning. It is necessary to
establish commitments between the teacher and the students about the way of working

in class, the contents, and the role of each one.



o Reading fears
In this part it is important to determine the concerns, worries, doubts, fears that the
students may present during the reading process and the risks, fears, doubts that can be
defeated and the reading strategies to be used.

o Reformulation of the reading process
This technique is used to train students in group work during the process of reading
different types of texts since it requires communication with others, the expression of
their ideas without fear, and respect for the rest.

o Reading fan
The objective of this technique is that the group of students learn about the different
types of reading that they can use according to the type of text and their reading
objective. For its application, the teacher invites the students to read a text and asks
them to look for specific information.

o Discussion about the reading
The exchange of ideas, opinions, and experiences are promoted, based on the
knowledge that students have about reading and its strategies. Depending on the
established objectives, different techniques can be used, such as reading plenary,
ernan's-04, reading-recurrence, conference, and reading confrontation.

e Evaluation

It is necessary that in the process of developing the tasks, students analyze what they
did, how they did it, where they made mistakes, how mistakes can be eliminated, and
how to correct them. This can enrich their knowledge, their development, their self-
control, the evaluation of their results, their possibilities, and their behavior.
Pre-reading activities
Pre-reading activities are, as the word says, activities designed to increase, develop or
improve reading comprehension. These activities are applied before reading a text and
they help a student to be prepared for the reading stage. In addition, the benefits of
applying pre-reading activities are to motivate students to read with enthusiasm,
prepare them with grammar or vocabulary that is in the text, and above all, help them
to have a better understanding of a text.

Brainstorming



According to Nantiesteban et al. (2021), brainstorming is an activity used to generate
ideas or find solutions to problems. This activity can be used to gather ideas based on
a given topic. In addition, it is ideal because it requires the use of a few materials and

helps students get a clear idea of what they are reading by drawing out the main ideas.

- To apply this activity three elements must be taken into account. The first one
IS quantity since in brainstorming the most important thing is the ideas that are
generated. Another one is judging the quality of ideas, which is not correct
because the ideas of others are not judged. Finally, a review of the information
is carried out, and new ideas are encouraged. Here the teacher should motivate
students to write more ideas about something that is not yet clear.

Questioning

Using questions in the learning process is very important because they help students to
think deeply. Questioning helps students develop and use their thinking skills because
in the classroom pupils share their ideas, and it creates a rich discussion. Furthermore,
the purpose of using questioning in class can be for three reasons such as instruction,
classroom management, or assessment, although evaluation is the last on the list of
things it is best suited for. However, the main focus of questioning is to encourage
students to participate in their learning (Williams, 2021).

- To apply this activity the teacher should make a list of questions to guide the
class or a student to achieve the learning objective. The teacher can elaborate
questions about the topic of a text. Then, students may share their answers with
the class. This can help the students get an idea about the content of the reading.

Pre-teaching vocabulary

Vocabulary is one of the biggest obstacles a student may face when learning a second
language and English is not an exception. In the case of mastering reading, this problem
hinders fluency and reading comprehension, which affects students' learning.
Therefore, the teaching of vocabulary before reading is of great importance since the
teacher can select and teach students, keywords before reading so that by the time

pupils read, they will have a global understanding of a text (McClymont, 2020).



- To apply this activity the teacher must select keywords that may be difficult to
understand for the level of the students. Moreover, the teacher should have a
method of teaching the words, this can be using pictures, definitions, or relating
the words to the real context. Likewise, the teacher should give students
opportunities to practice as much as possible so that they can learn the words

and understand the reading.
Storytelling

Storytelling is part of everyday life and it is found in media such as newspapers, radio,
television, and movies. The stories create pathways for students where they are open
to sharing their emotions and ideas, and the activity creates a language experience in a
real context. Furthermore, this strategy allows learners to use their imagination and
creativity. On the other hand, with this activity, students can have a great impact on
learning new vocabulary as images, gestures, or objects of different words are

represented (Masoni, 2019).

- To apply this activity, the teacher may ask the students to make a story using
the topic of a text. Students can create their stories based on what they already
know. The writing does not have to be perfect because pupils will share their

ideas to understand the reading and have better comprehension.

Dependent variable

Importance of reading comprehension

Reading comprehension is the ability to fully understand the meaning of a text. Texts
can develop people's knowledge, but if it is not well understood, there will be negative
consequences in learning. According to Berkeley and Barber (2014), reading
comprehension is an active process that requires the reader to be highly focused at all
stages of reading. In addition, it is essential to pay attention to the reading level of the
students because as they advance in grades, the reading becomes more difficult,
therefore, the reading comprehension becomes more difficult as well. Furthermore,

reading comprehension helps students understand and recognize words because
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comprehension adds meaning to what students are reading, as well as helps generate
thoughts and ideas. Likewise, it is important to know that reading comprehension

makes reading more enjoyable, fun, and informative for students (Brandon, 2021).

Furthermore, reading comprehension is an important aspect of today's society, as
several texts must be read and understood. This is why reading skills are known as
imperative since most of the information to be acquired is in written text form.
Likewise, reading proficiency in students is of great importance because most learning
is acquired and processed through reading. On the other hand, reading also has an
interactive nature, because it is a constant interaction between the reader and a text. It
is considered that the reader is a learner of a language and the text is how the language
can be acquired, but the point is that the better the language is mastered, the better the
interpretation of the text will be. Because of this, it could be said that reading
comprehension depends on several factors, which are found within the reader (Ledn,
2017).
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1.3 Objectives

General objective

e To investigate the effects of using pre-reading activities to develop reading
comprehension in students from second semester of “Pedagogia de los Idiomas

Nacionales y Extranjeros” program at Universidad Técnica de Ambato.
Specific objectives

e To evaluate the level of reading comprehension of students.

e To identify the most effective pre-reading activities for improving reading
comprehension,

e To determine the effectiveness of the use of pre-reading activities to improve

reading comprehension.
Description of the fulfillment of objectives

To achieve the objectives of this research, a series of steps were followed. The first
step was to achieve the main objective, which is to investigate the effects of pre-reading
activities to develop reading comprehension in students, three activities were used
which were brainstorming, pre-teaching vocabulary, and storytelling. These activities
were of great help to the students as they had positive effects on their comprehension
development. Likewise, the three specific objectives helped in the fulfillment of the

main objective.

On the other hand, in the evaluation of the student’s reading comprehension level, a
PET exam was used before the application of the pre-reading activities. Additionally,
it is important to mention that only the reading part was taken into account for the
measurement and evaluation. In the pre-test, the students had 45 minutes to complete
35 questions and the scores of some of the learners were a bit low. Moreover, it was
observed that during the test the students felt nervous and some of them did not finish

the entire test because the time ran out.

After that, to identify the most efficient pre-reading activity in improving reading

comprehension, ten articles from the background of the present research were used. Of
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the ten research articles, six articles were related to pre-teaching vocabulary. However,
only four authors, which are Moghaddam (2016), Mousavian and Siahpoosh (2018),
Lailiyah et al. (2019), and Zarfsaz and Yeganehpour (2021), described that the use of
pre-teaching vocabulary as pre-reading activity improved students' reading
comprehension. Likewise, one article, carried out by Ha and Bellot (2020), showed
good results in the use of storytelling to improve reading comprehension. And last but
not least, an article by Zarfsaz and Yeganehpour (2021), yielded that brainstorming as
a pre-reading activity is very useful if what teachers want is to improve reading

comprehension.

Finally, to fulfill the last objective, a post-test was applied to determine if the students
had an improvement in their reading comprehension after the application of the
activities. The post-test was a PET exam with the same structure and time as the pre-
test, however, it had different questions. This exam yielded better grades, and it was
observed that the students understood the test and all of them finished the test in even

less time.
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CHAPTER II
METHODOLOGY
2.1 Resources
2.1.1 Participants

The participants for this research were 26 students. They were taking the subject

Reading in second semester of “Pedagogia de los Idiomas Nacionales y Extranjeros”

program at Universidad Técnica de Ambato. Participants received 5 weeks of

synchronous classes and 2 weeks of asynchronous classes.

2.1.2 Instruments
A pre-test was used to evaluate the students' reading comprehension level
before treatment. This test was taken from the reading section of the PET exam
(Preliminary English Test), which is one of the Cambridge English exams. The
evaluation consisted of 35 questions and it will be taken through Microsoft
Forms. The test lasted 45 minutes and the students were evaluated according to
their level. Likewise, a post-test was applied after the treatment to know if the
students had an improvement in their reading comprehension. The post-test was
taken from the reading section of the PET exam. This test was different from

the pre-test because it contained other questions. (See annex 3)

2.1.3 Materials

Nearpod and Edpuzzle to create questions about reading videos. (See annex 5)
Extracts of different readings.

Google classroom

Google Jamboard to brainstorm the readings.

Quizlet to make flashcards and teach vocabulary as an activity before reading.
Canva and Emaze to make presentations about the pre-reading activities.

Kahoot! Quizizz and Nearpod to evaluate students’ reading comprehension

after the application of pre-reading activities.
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WhatsApp group to send information or tasks, and to clarify any doubt that
students may have.

Zoom for classes since, due to the pandemic, classes were online.

2.1.4 Procedure

Procedure synchronous classes (See annex 2):

The section lasted 5 weeks and the classes were taught on Fridays.

In the first session, the researcher introduced herself, and she gave instructions
about the activities that were developed during the research. The researcher
asked students to make a list of their names using Google Excel. In addition,
the pre-test was applied using Microsoft forms to measure the students' reading
comprehension. This test lasted 45 minutes.

In the second session, the researcher explained all about the first pre-reading
activity, which was brainstorming, using Canva. Then, the researcher started by
giving the students the topic of reading one “Madagascar-When to go” (see
annex 4). Before starting reading, students brainstormed about the given topic
using Google Jamboard. Finally, students read the whole text and the researcher

took a quiz based on the reading using Kahoot.

In the third session, the researcher continued and it was explained the second
pre-reading activity which was pre-teaching vocabulary. After that, the
investigator presented flashcards using Quizlet about difficult words to
understand in the text “Woman’s job as a Christmas elf” (see annex 4). Then,
the experimenter asked students to start reading the whole text. This reading

will be evaluated using Quizizz.

In the fourth session, the researcher explained all about storytelling because it
was the last pre-reading activity. For this, the investigator gave students a
reading topic “Sixteen-What now” (see annex 4), and using Google Jamboard,
the students wrote a small story using their imagination and creativity. Then,
students share their stories with the whole class and the experimenter evaluated

their understanding using Nearpod.
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Finally, in the fifth and last session, the researcher applied the post-test to know
if the students improved or not their reading comprehension after the
application of the three pre-reading activities. The test was a PET exam and it

lasted 45 minutes.
Procedure asynchronous classes (See annex 2):
In this section, students worked 2 weeks, four days each.
Week 1
e Dayland2

The researcher asked students to enroll in a Google Classroom by using the WhatsApp
group. Moreover, the activities that students had to do during those days were explained
and it was assigned to watch a video called “6 creative ways to brainstorm ideas”. The

video contained questions that the students had to answer.
e Day3

The investigator posted a reading called “Frogs in love: Romeo and Juliet”. Students

had to read and answer the questions related to the text.
e Day4

The researcher asked five questions related to the previous day's reading through the
WhatsApp group to see whether or not the students read the text.

Week 2
e Dayl

The researcher explained the activities students had to do in google classroom during
that week. Students had to watch a video called “Pre-teaching vocabulary” using

Edpuzzle and they had to answer some questions.
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e Day2-Week?2

The investigator posted a reading called “The arm of liberty” and students had to read
the whole text and select five words difficult to understand. They had to look for the

meaning of each word and post them under the text.
e Day3-Week?2

The researcher posted a question about storytelling and its relation to reading skills in
Google Classroom. Students had to answer it based on what they already learned in
classes. Additionally, the experiment posted a reading topic “Chinese New Year”, and

students had to write a 50 words story about it.
e Day4—-Week2

The researcher posted the whole reading related to the Chinese New Year. In this part,

students had to read the complete text and answer the questions.

2.2 Methods

The basic method of research

Quantitative approach

According to Hernandez et al. (2014), the quantitative approach is a set of sequential
and evidential processes characterized by using the collection of numerical data to test
hypotheses. The process of this approach starts from the research idea to the
conclusions and the data collection is based on the measurement and the analysis of the

data must be carried out using statistical methods.
Quasi-experimental design

A quasi-experimental design is a method used to establish a cause-and-effect
relationship between variables. This design uses non-randomized groups, treatments,
pre-tests, and post-tests to prove hypotheses (Martin & Bridgmon, 2012).

This study used this design because its main objective was to know the effects of the

pre-reading activities on students’ reading comprehension. Besides, this research was
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carried out with an intact group (second semester) in which a pre-test, a treatment, and

a post-test were applied to obtain data.
Research Modality
Bibliographic

Allen (2017) states that bibliographic research is the one that collects data from various
sources such as books, scientific articles, reviews, online resources, etc. These
documents can be printed or electronic and they are useful to analyze the information.
Therefore, this current study had bibliographic research since scientific articles were
used to know studies that have been carried out with the same topic as this research, as
well as books to elaborate the theoretical framework and to investigate more about the
established variables and have a better understanding of pre-reading activities and

reading comprehension.
Field Research

Field research collects data directly from the research subjects and where the research
takes place. The data collected are primary and are obtained directly from the group
that is being studied. Moreover, this modality allows observing the phenomenon
studying in its real conditions (Nava & Monroy, 2018). This research used this type of
modality since it was carried out at Universidad Técnica de Ambato, and there was an

interaction with the study subjects using online classes via Zoom due to the pandemic.
Level or type of research
Correlational research

According to Hernandez et al. (2014), correlational research seeks to find the
relationship or degree of association that exists between research variables. To prove
the relationship between the variables, the hypotheses must be tested.

This type of research was applied in this study to find out whether or not there is a
relationship between the independent variable (Pre-reading activities) and the

independent variable (Reading comprehension).
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Exploratory research

Exploratory research is used to examine a research topic that has not been studied or
has not been done before. Besides, it is useful to become familiar with something
unknown and to obtain information to conduct a study (Hernandez et al., 2014). This
research used exploratory research to further explore the research topic and thus obtain

more information about the effects of pre-reading activities on reading comprehension.
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CHAPTER III
RESULTS AND DISCUSSION
3.1 Analysis and discussion of the results

This chapter shows the results obtained during the five weeks of this research. The
findings are based on the period before, during, and after the treatment and the

application of the tests.

As stipulated in chapter two, the experiment was conducted with 26 students from the
second semester, who were taking the Reading subject. The classes were online and

they were divided into synchronous and asynchronous.

For the experiment, a PET (Preliminary English Test) was used, which belonged to the
participants’ English level. Likewise, the results of the pre-test and post-test were
analyzed using the SPSS program, to identify whether or not the pre-reading activities

improved the students' reading comprehension.

In the tests, only the reading section was used, which is graded out of 35. However, the

rule of 3 technique was used to get a score over 10 and thus facilitate the analysis.
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Table 1: Pre-test results

Participants Scores over 10 Scores over 35
Student 1 3,7 13
Student 2 5,2 18
Student 3 4.8 17
Student 4 5,7 20
Student 5 4.8 17
Student 6 6,9 24
Student 7 4.8 17
Student 8 4,8 17
Student 9 5,7 20
Student 10 4 14
Student 11 54 19
Student 12 5,4 19
Student 13 6 21
Student 14 7,1 25
Student 15 6,9 24
Student 16 7,7 27
Student 17 8,5 30
Student 18 7,4 26
Student 19 8 28
Student 20 5,7 20
Student 21 8,2 29
Student 22 6,6 23
Student 23 7,1 25
Student 24 4,8 17
Student 25 8,5 30
Student 26 2,3 8
Average 6 21

Source: Field research (See annex 6)
Elaborated by: Villafuerte, K (2022)

Analysis and interpretation

Table 1 shows the results obtained from the pre-test. Based on a scale of grades out of
10 but focusing on students with scores less than 7. It can be observed 4 students
obtained a fair grade (6-6,9); 12 students got a failing grade (4-5,9), and 2 students had
an insufficient grade (1-3,9).

It could be said twenty students, more than half, are scored below "fair" grades, so their

reading comprehension is low since they do not reach the minimum grade.
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Table 2: Post-test results

Participants Scores over 10 Scores over 35
Student 1 6,6 23
Student 2 8 28
Student 3 8,5 30
Student 4 8 28
Student 5 7,7 27
Student 6 8,8 31
Student 7 7,1 25
Student 8 8,2 29
Student 9 7,1 25
Student 10 7,4 26
Student 11 7,7 27
Student 12 7,4 26
Student 13 8 28
Student 14 8,2 29
Student 15 9,4 33
Student 16 9,1 32
Student 17 9,1 32
Student 18 8,5 31
Student 19 8 28
Student 20 6,8 24
Student 21 8,5 30
Student 22 7,1 25
Student 23 9,1 32
Student 24 8,5 31
Student 25 10 35
Student 26 52 18
Average 8 28

Source: Field research (See annex 6)
Elaborated by: Villafuerte, K (2022)

Analysis and interpretation

Table 2 shows the results obtained from the post-test. Based on a scale of grades out of
10 but focusing on students with scores higher than 7. It can be observed that 5 students
are outstanding (9-10); 11 students got an excellent grade (8-8,9); and 7 students had a
very good grade (7-7,9).

It is observable, that 23 students got high results since most of them obtained a score
above the "very good" grade. The pupils' reading comprehension had a significant

increase after the application of the pre-reading activities.
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3.2 Data interpretation

Table 3: Pre-test and post-test average.

Results Pre-test Post-test Difference

Average 21 28 7

Source: Field research (See annex 6)
Elaborated by: Villafuerte, K (2022)

Figure 1: Average scores

Average scores

35
30
25 60%
20
15
10

Average
H Pre-test 21
= Post-test 28

m Pre-test = Post-test

Source: Field research (See annex 6)
Elaborated by: Villafuerte, K (2022)

Analysis and interpretation

Table 3 and figure 1 show the averages obtained from the sum of the scores over 35 of

the 26 students. The scores belong to the pre-test and post-test. In the pre-test, the

students obtained an average of 21 out of 35, which represents 60%. Meanwhile, in the

post-test, the final average is 28 out of 35 which represents 80%. The difference is 20%,

so the students obtained an improvement of 2 points.

Based on the above results, there was a great improvement in the students, so it can be

said that the pre-reading activities contributed to the improvement of the students'

reading comprehension.
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3.3 Verification of hypotheses

The results obtained from this research were analyzed using SPSS software using a T-

student test to prove the hypotheses.
3.3.1 Establishment of hypotheses
Null hypothesis

Ho: The use of pre-reading activities does not contribute to the improvement of reading

comprehension.
Alternative hypothesis

H1: The use of pre-reading activities contributes to the improvement of reading

comprehension.
3.3.2 Normality test

Test 4: Test of normality

Tests of normality

Kolmogorov-Smirnov? Shapiro-Wilk

Statistic ~ df Sig. Statistic Df Sig.
Pretest ,116 26 200" ,965 26 506
Posttest ,094 26 200" 967 26 543

a. Lilliefors Significance Correction

Source: SPSS program
Elaborated by: Villafuerte, K (2022)

The normality test was performed using the data obtained from the pre-test and the
post-test. This table allowed Shapiro-Wilk to be chosen as the sample is less than 50
participants. In addition, the significance (Sig.) has a normal distribution higher than

0.05, so a parametric statistic was used (T-student test).
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3.3.3 T-student test — Paired Samples Statistics
Table 5: T-student tests - Paired Samples Statistics

Paired Samples Statistics

Mean N Std. Deviation Std. Error
mean
Pre-test 21,08 26 5,556 1,090
Post-test 28,19 26 3,666 ,719

Source: SPSS program
Elaborated by: Villafuerte, K (2022)

Analysis and interpretation
Table 5 shows the results obtained from the pre-test and post-test. The mean score of
the pre-test is 21,08 while the mean score of the post-test is 28,19.
It can be seen that the mean score of the post-test is higher than the pre-test. Moreover,
5 weeks after the application of the pre-reading activities, both tests have a significant
difference.
3.3.4 T-student test — Paired Sample Test
Table 6: Paired Sample Test

Paired Sample Test

Paired differences t DI Sig. (2-
Mean Std. Std. Error 95% Confidence Interval of tailed)
Deviation Mean the difference
Lower Upper
Pair Pre-test -7,115 3,724 ,730 -8,619 -5,611 -9,743 25 ,000

1 Post-test

Source: SPSS program
Elaborated by: Villafuerte, K (2022)

Analysis and interpretation

Table 6 shows that P-value is 0.000, which is lower than 0.05. Furthermore, the means
of the pretest and the posttest are significantly different, therefore, the null hypothesis
(HO) “The use of pre-reading activities does not contribute to the improvement of
reading comprehension” is rejected, and the alternative hypothesis (H1) “The use of
pre-reading activities contributes to the improvement of reading comprehension.” is

accepted.
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS

4.1 Conclusions

After completing this research, the following conclusions have been reached:

The use of pre-reading activities has contributed to the development and
improvement of the second-semester students' reading comprehension. By
using the reading activities, which were pre-teaching vocabulary,
brainstorming, and storytelling, the students were able to have a better reading
comprehension since they already had an idea of what the text was about. In
addition, the students learned vocabulary about the reading or they had ideas,
which they related to their prior knowledge, and it helped them when reading
and even more so when understanding the lectures, they read.

The reading comprehension level of the students was really low since they were
below the minimum grade. Moreover, a pre-test (PET exam) was used to
identify this level, which yielded a final average of 6 out of 10 (21 out of 35).
The reading comprehension of the students was very poor since in the exams
many students made mistakes in questions and reading that were easy.

Based on the investigation background of this research, it can be said that
among the 10 articles, the most used pre-reading activity in these investigations
was pre-teaching vocabulary. This activity had positive results in 4 studies
conducted. These articles mention that teaching vocabulary before reading is of
great help to students. Furthermore, the investigations were carried out with
students from 6 to 30 years of age, so this activity can be used at any level.

It can be determined that the use of pre-reading activities to improve reading
comprehension is highly effective. To get at this, a post-test (PET exam) was
used, which yielded an average of 8 out of 10 (28 out of 35). This test, compared
with the pre-test data, has a great difference. In addition, the students solved the
exams with great ease and in the class activities, they improved their reading
comprehension a lot after the application of the established pre-reading

activities.
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4.2 Recommendations

To improve students' reading comprehension, it is advisable to use pre-reading
activities to prepare students and thus help them to not only read a text but to
understand what is in it. Many pre-reading activities can be used, and it is best
to use technology to attract students' attention and motivate them to participate.
To assess the level of reading comprehension in students, it is necessary to use
tests that are appropriate to the age, level, and needs of the students. In addition,
it is important to clarify any doubts that students may have about the test before
starting it so that they do not interrupt their classmates and everyone can take
the test calmly.

To find the best pre-reading activity, it is important to do a lot of research on
different pre-reading activities to find out which one is appropriate for the
students’ age or level. Moreover, it would be recommended to apply various
activities in class and see which one appeals to the students and thus help them
improve their reading comprehension.

To determine whether the use of pre-reading activities was effective in reading
comprehension, it is advisable not to look only at final grades or averages. It is
necessary to pay important attention to the process of each student in each
activity or reading before the final exam since in this way it will be possible to

give feedback on something difficult or unintelligible for the students.
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Annex 2: Lesson plans

First Session

Lesson plan 1

Course:

2"d semester PINE

Subject: Reading

Duration: 1 hour

Number of students: 31

Date: November 191 2021

Language skill: Reading

Topic: Pre-test - PET (Preliminary English Test)

Objectives:

To evaluate the level of reading comprehension of students by applying a pre-test using Microsoft

forms.
PROCEDURE:
TIME | Teacher’s activity Student’s activity Materials
15 min e Teacher will introduce herself to the e Students will write e Zoom
students. their names in the e Google
e Teacher will explain that three pre- online document. Drive.
reading activities will be applied using e Students will ask
chapters from a book. questions about any
e Teacher will ask the students to write doubts they have.
their names in an online document.
e The teacher will explain that the pre-test
isa PET exam.
45 min e Teacher will send a link to take the pre- e Students will start e Zoom
test. taking the test. e Microsoft
forms
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Second Session - Lesson plan 2

Course:

2" semester PINE

Subject: Reading

Duration: 45 minutes

Number of students: 31

Date: November 26™ 2021

Language skill: Reading

Topic: Pre-reading activity- Brainstorming

Objectives:
-To apply the brainstorming activity to see if it helps students to improve their reading comprehension.
PROCEDURE:
TIME Teacher’s activity Student’s activity Materials
10 e Teacher will ask students e Students will answer the e Zoom meeting
minutes some  questions  about questions using their e Canva
Brainstorming. knowledge.
e Teacher will explain all e Students will ask questions
about brainstorming activity about any doubts they have.
using a presentation.
15 e Teacher will start the class e Students will start writing e Google
minutes by giving students a reading their ideas on the board just by Jamboard.
topic “Madagascar-When to reading the topic. e Reading from:
go”. e Students will explain why https://www.e
e Teacher will ask students to they write those ideas. xamenglish.co
write their ideas about the m/A2/A2_read
topic. ing_weather.ht
e Teacher will ask students to m
read their ideas.
20 e Teacher will send students e Students will start reading the e Kahoot!
minutes the complete reading. lecture “Madagascar-When to ®  hitps://docs.google.com/d
e Teacher will ask students to go”. P ——

answer 10 questions related

to the reading.

e Students will answer the

questions.

ie9VIGTZIL TcDenfogM
QwWmoHSQM2kX27mgl/
edit?usp=sharing
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Third Session

Lesson plan 3

Course:2" semester PINE

Subject: Reading

Duration: 45 minutes

Number of students: 31

Date: December 3rd, 2021

Language skill: Reading

Topic: Pre-teaching vocabulary

Objectives: To teach vocabulary related to the reading to see if it helps students to improve their reading

comprehension.

PROCEDURE:
TIME | Teacher’s activity Student’s activity Materials
10 e Teacher will ask students e Students will answer the e Zoom
minutes if they have worked with questions. e Canva
vocabulary learning e Students will ask questions
activities to improve their about any doubts they
reading skills. have.
e Teacher will explain all
about vocabulary learning
activity.
15 o Teacher  will  teach e Students will pay attention. e Quizlet
minutes vocabulary related to the e Students will ask for « Reading from:
reading “Woman’s job as a clarification of any term https://www.exam
Christmas elf” that they have not english.com/A2/A
understood ‘ r_e ading_caily. L
outine.htm
10 e Teacher will send students e Students will start reading
minutes the reading. the lecture “Woman’s job
as a Christmas elf”
10 e Teacher will ask students e Students will answer the e Quizizz app
minutes to answer 10 questions questions.

related to the reading
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Fourth Session

Lesson plan 4

Course:

2" semester PINE

Subject: Reading

Duration: 45 minutes

Number of students: 31

Date: December 101, 2021

Language skill: Reading

Topic: Storytelling activity

Objectives:

e To write a story related to the reading topic to see if it helps students to improve their reading

comprehension.

PROCEDURE:
TIME | Teacher’s activity Student’s activity Materials
10 e Teacher will ask students if e Students will interact e Zoom
minutes they have written stories with the teacher by e Emaze
about their life. telling their stories.
e Teacher will explain all about e Students will ask
storytelling activity. questions about any
doubts they have.
15 e Teacher will write the reading e Students will start e Google Jamboard
minutes topic “Sixteen-What now” on writing a 50 words e Reading from:
the zoom chat. story. https://www.exam
e Teacher will ask students to e Students will share english.com/A2/A
write a story related to the their stories. 2_reading_educati
topic. on.htm
20 e Teacher will send students the e Students will start e Socrative app
minutes reading. reading the lecture

Teacher will ask students to
answer 10 questions related to

the reading

“Sixteen-What now”
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Fifth Session

Lesson plan 5

Course: Subject: Reading Duration: 1 hour
2" semester PINE
Number of students: 31 Date: December 21%, 2021 Language skill: Reading

Topic: Post-test — PET (Preliminary English Test)

Objectives:
e To evaluate the level of reading comprehension of students after the application of the treatment by

applying a post-test using Microsoft forms.

PROCEDURE:
TIME | Teacher’s activity Student’s activity Materials
5 e Teacher will thank the students for e Students will pay e Zoom

their collaboration. attention. meeting
e Teacher will explain to students that a
post-test (PET exam) will be taken as
a final exam to see if they had an
improvement in  their  reading

comprehension.

45 min e Teacher will send a link to take the e Students will start
post-test. taking the test. e Microsoft
forms
10 min e Teacher will take a satisfaction survey e Students will answer e Type
to find out how the students felt during the survey. form

the process.
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Asynchronous session

Course:

2" semester PINE

Subject: Reading

Duration: 1 week

Number of students: 31

Date: December 61to 91" 2021

Language skill: Reading

Topic: Brainstorming activity feedback

Objectives:

e To reinforce students’ knowledge.

PROCEDURE:
TIME Teacher’s activity Student’s activity Materials
December e Teacher will ask students to e Students will enroll in e WhatsApp group
6" and 7™ enroll in a Google Classroom. the online classroom. e Google classroom
e Teacher will explain the e Students will complete https://classroom.
activities students have to do the task by watching google.com/c/ND
during those days. the video and M5MjYOMDgxO
e Teacher will assign students to answering  questions Tgl?hl=es&cjc=r
watch a video called “6 creative using the Nearpod app. cqzlo2
ways to brainstorm ideas”. e Nearpod
December e Teacher will remind students to e Students will read the e Google
gth read a text in the online text and answer some Classroom
classroom. questions. e Google forms
December e Teacher will ask other e Students will answer e WhatsApp group.
oth questions related to the text that the questions through

students have already read.

the WhatsApp group.
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Asynchronous session

Course: 2" semester PINE

Subject: Reading

Duration: 1 week

Number of students: 31

Date: December 13thto 16", 2021

Language skill: Reading

Topic: Pre-teaching vocabulary and storytelling activities feedback

Objectives:

e To reinforce students’ knowledge.

PROCEDURE:
TIME Teacher’s activity Student’s activity Materials
December e Teacher will explain the e Students will complete the task e WhatsApp
13th activities students have to do by watching the video and group
in google classroom. answering  questions  using e Google
e Teacher will assign students Edpuzzle. classroom
to watch a video called “Pre- https://classroo
teaching vocabulary”. WM
NDM5M;YOM
DgxOTgl?hl=es
&cjc=rcqzlo2
e Edpuzzle.
December e Teacher will post a reading e Students will read the text and e Google
14 called “The arm of liberty” they will write 5 words that they classroom
do not understand with their
meaning.
December e Teacher will ask students a e Students will answer the e Google
15t question about storytelling. question about storytelling and Classroom
e Teacher will post a topic its relation to reading skills.
“Chinese New Year” e Students will write everything
they know about Chinese New
Year.
December e Teacher will post a reading e Students will read the text and e Google
16% called “Chinese New Year” answer the questions. forms
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Annex 3: Tests

PRE-TEST
Reading
Fart 1
Cuestions 1 =5
Lok af e et i esach quiestion.
| A The shop is closed some weekdays in
mrmﬁr;ﬁmtlatmm:mm. ; W:m“hm“:f m
Due to staff holidays,
Examphe: shop dloses early on B Theshop's opening hours are dfferent on
0 [ ) A Andy would preler to go sallng with Jula on weekdays during o Fray i August
|< ¥YB R Saturday rather than on Sunday. August; The shag s clsing at diffwenttimes
Ll Saturdays as normal. weskencs in August
L] o [y B Andy unfn saiing with Jula cn Friday
she's ot free on Saturday.
Felio falls
| ) boss ik off 11 g 2adling, '
il gualabi o borh Sawisday aadl ¢ Andy wanis {o g saling with Julia on both
e Saturday and unday # possivle.
Ay
' [ If stalf find Hems an the foar, Sy wil put
Gym changing rooms theem arway in a locker
— PlI.El- personal items
in lockers. Yol masst ooly leae bedongangs in e ares
N Staff will remove provided.
1 The nale tels Sarah she :
an on floor.
M= yehing Lockers ane requiary checked by statl.
Sarah, A can buy new games now at a special price.
There's an offer at the
computer gamie-store,
you il hd e B ﬂ?mammlprﬁmh‘mwrrrm
you'l ges cagh naw ar a
il tickes far morey off G can sel her used games o the shap. 5 You shouid fake al food o he special pinic
riskt. month's new ones,
Tom Musgum Café el
These tables are for }
2 The advertisement says customers ﬂﬂhf. :';tmﬂmr:: i this secion of he
Bantad: Follow signs for picnic
A the babys#ier should cal Sue about
babysittar for regular tr:nm:.,ft!ﬂrm r— vy -

woEk, bWo eveniBg per
Wik -gunarally Meaday
and Wadnasday, bub this
coiuld charge in fatuge.
Owe beamaport assential;
call Sue bo discuss
duties and pay datails.

B the jobs the bakysiter s respansible for wil
change sach wek.

C the babyskier might work on ditferent days
BaCh Wl
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Quostions &= 10
The people below all enjoy music

On the opposte page there are descriptions of eight places where people can have dfferent musical

experences.
Deade which place would be the most sultable for the following pecple.
For questions 6 = 10, mark the comect letter (A = H) on your answer sheet.

Joo's mieresied N classical music and wanis %o Rk o
professional musicians about ther work. He'd like to find out
mare about dassical nstruments, and actually play some music.

Wil wants to learn fo play some of his favourte band's songs,
and 1o know how his favourtie singers create their own special
sourd. He'd b fo try out some diferent inssuments.

Jess loves watching spectacular concerts with fantastic dancers,
and wants 1o feel some of the atmosphere of a big musical
evert. She'd e % see performances by famous peaple she's
heard about.

James dkes exploring the personal backgrounds of his favouriie
bands, and also the stones behind thair wel-known songs. He
has his own band, and wants some advice about performing kve

on stage.

Zoe likes listening % al sorts of pop music, and wants a fun way
fo keam varous dance She'd like % bring something
home to show her friends what she's learnt during her visit.
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Musical experiences

The Core

This is the place for musical history.
Yiou'l leam where your favourite
singers and musidans grew up and
discover the processes involved in
waiting famous songs and producing
the videns. Find out about their
journey to fame, and get some tips
on what males a good concert!
These's all you ever wanbed to inow
about famous musicans!

WoeldSeene

For one moeth only, experssies the
asniEing sights and sounds of thse
WarldSeene hand, & lirge
internatoeal group of traditional
enusicking snd dineers. You'll
uspirtonod gusie and dineo syl
ewvur ke oF sen baloso bn this
coiantry. Boak o taekot to st th
nimieking, talk about thetr

uspiri o and gl e i
bebiica!

Brchivedlmages

‘Want to find out about a new band,
o just want mane informeation
about an old favourite? Visit our
colection to find out facts and
Paguress, or Ses the actual
possessions of famous bands and
sl chans wou are inberested in.
You can actually get to touch
things wm an stage at major rock
and pop ewents, and there are
plenty of other concert souvenirs.

Raiean!
Hiwi about leaming rew skils on the
puitar, drums and keyboard by
video? Fiolkow this touch-scresn
instructions: b find lessons on sach
instrument, o search for a song 1o
achse playing along o, Try our
ssional Selectian, with wieo
chps of band members wha wil
exiplain e fechmiguess that make
their racardings &3 indhicusal.

Riliythms-Studie

Giet your body moving in the
situdbe and leanm o mve o
rhythims and sounds from the
puisit ta now, ncluding Scul and
Disco, Learn your steps Bam aur
professional anscreen dance
Instructor, then wiatch your
perormance and become the
sitar kn your oen video recording
which you can take away!

Unitverse of Sound

Create your own musical expenisnoe
= repord yourself making music with
a huge crchesra as they play o e
wviden background Screen = you can
even dranioad i o diss b ke
home! You can also kesarm about
violins, flutes, trumpets and many
Miore Wi our complier
demonsirations, and mesd real
musicians who ane present every

day.

Finake

[magime being in the crowd for
amazing perfonmances from the past,
Enjoy 3D life-size videns from the
stars of yesterday and today. You
can experience the excilement of a
misssive rock sindium, and the
sounds, nevement snd tythns that
created some of the meost exciting
MUk Ever knowe.

Elsoni-in-a-diy!
Be a star singer or dancer for the
day i a ane-ame-only spedal
periormance! Experts in indernabonal
music and dance styles will irain
i, and costumes provided for the
pericrmande help create a really
spedial, indwidual show. Get your
friends and family fo come and see
you perform, as no videsing or
phoicgraphy is allowed,



Part 3
Desstons 11 = 20

Lol af Bhe sendenoes bedow alboarl teo waldife filmmaikcens .

Read the exl on e opposibe page o decde if each semence S oPeEc] OF INComect
H it is cormect, mark & on your answer sheel.

H it is mot ocorresct, meark B on your answesr sheet

11 Fchard and Sonia‘s most recent film ocompaned lions” befasiour in differesy parss: of Africa

12 Rwas Richard and Sonia’s idea b set up a speciall propect @0 reseanch the Bomns i Sdrica.

13 Eesang sach ofher as siudenis sas the sian of Soma desveloping a nes inlerest

14 Sonia’s parents encouraged her o dsocover the nabural emaronment ancund her childhood o
45 They agres fal an uncomicriable workimg envonment is the sors? part of Hher jobs.

16  They hawe diferent ideas about wial is e most enjoyabls part of S joib.

17  They found people with fevssr opporiunities. bo wse eschnoéogy have a better understanding of
FmgraEhy.

18 FRchard adwvises sbodemts of wildlife fo keep up 1o dabe withs See most recent filmenakong
fesschumin L.

18 Sonia suggesis that some modem lechnology can make the bype of work they do harder.

20  The coupls belevse that people mast oot ueickty o pressent wikdife from dsappesning.

Wildlife Filmmakor=s

Richacd acd Tomia Mallass makas CDoecomsant acias alosaal Al S Fin, pacEiculasly

Harmgucoses enimals, Like the big catsa foond in Afsica. Film-making fos
Eham im & way t= boing bthe cessage of bhe iopostasce of oodecs bBaccding
mwildlifm Tt intmcscaticcel asdiances, with theiz laas £ilm,

Adive, mrplocic releatiocships beteees Lisoa and othaes wil

African cegicm . Ehen Richasd and Sonia wease incvited 2o halp witk a
mpacial Srofest son By & wildlife ccoganisation that was poowiding

infarmation abous bhe Ffellirmg nuenbeacs sf big catsa, espeecially 1b6oma,
thay Sommadiatalsy agreasedd o take packe.

Micharcrd greas up neer & wilHSlife park and as & shild was keas oo £5Llomdseg
mbiatr o saw. The coomles wsears introdocssd at ooivermicey in Capss Towen, aced
guiskly camaliaesd how sessh thay haf in comren. Thay wess bosk

dmEemE EEa aatural soscld and Somia aocsn diacowvazesd 8 similas Eer

Filmmaking. As & child im Scuth Africa Sania =ft
mxploces BEhwae wild acrmes aoscscucdicg Dacs bBorse,  dase

L =

Whan aaskead what thay fourd Bardase about ERalic woeck,

Faes bhe seres answss — leawing as aces and Eindshiag

e that thes Bours ceguiced can ba hazd, and ekiccga

Huwmk, acd Buogs maks S wvecsy Eicimg. The mccitasssnt =f bas ook somas
Ezom mot Enowicg whabt will Beapoas, Sechams eean Sisscomcicg aometihing
T far moiamses, whiles Richacd takes most inteaseat is spesding Eime with

individoel anineals, getbing bto koow bBhaic chacacSsmc .

Thea pair wiait achEaals arrsucsdd tha waxld, acd sActice that assadaceEs wicekl
dmeemaan o leta af ioafoersmaticon dea®t always have a=s sesch oodamcatacdd ey akb-oot

stodanta in ccantocimas whacss accmas b 1 bk e = ok

Entamroat comastastly availakble actually losk at mapa, thay saan
Le fimd ok whece bEhay ara and often esnd op =itk a battar idea =f placa, ™
Michacd saya. A& major part Sf thair ok is escplainisg be atodeants bhe

Ttarse =f a follar anderstandicg of varicus eacvirscmastas by sbodyisg
Ehea climetsa, asimels accd sultoce =f oG apeeci fie Locas oo

1T powurd Llike a asimilar casesmss, Richarsd suggests stodying wacioos
HiFEarant acmas =f bislagy. cathes than leazoing abost the latast £5la-
making tmchaslogy, as an cnderatanding of the natwocal wozld will lase
Eormuas . Thea =cupla alas give guoeral advicas £ thome wanting Bo halp
Erotas=t tha snwvironsant. Scajia axplaima thae ie'a ismpoctacs Bo al lows
yomraulf o concankratas. “Tacoing off pacacnal slestrcoobics fteame outa pou

mlamar T Eheae matoacal sacld, ™ aha Sy ron San wsatch natura, dcatsaad

e LA s oy =e pawacs asakhilee oo Hest Esmpeactastly thay agzeaes thaes 5F
urgEant actics fian't takeans, oors animala might ba loast . Howsawaz, the face
Ehat morsa Eaasnagacrs ass peEticrg fnealeesd sffamca acoma hoga foaco chea

LSTEETE o I
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Part 4
DQuesstons 21=25

Read the text and gueshons ek
For each quesiion, mark e kefer next 1o the comect answer A, B, © or D on your anseer sheed.

My Job at a Summer Camp, by Charlie Rose

Exery year 1 'work at & sommer camgp for kids and [ really enjoy secing the children do things they
utl.u-rﬂ:rm.ﬁll'l:tl: - mowdd do. Mearly all the kkids know hovw 1o swim and play table-tenmis hedore they
but after & bit of encourngement, they agree to try and they all get to the lop in the end, which malkes
them fedd great

The kids stay several weeks and some div miss homee. Yow mdght eopect it bo e the 3 S
wihio sl like that the meect but it's setoally the tems- bo thineen-year-olds. W don't let R thedr
meohile phonis all the time. First we iell them they can phone home after lumch. Thes when they ask
in, nsuall nﬂunﬁnﬁu’,mﬂyiﬁlﬁttﬂ:h&tﬂﬁm&mﬂnﬁﬂﬁmxhﬂrnﬂidﬁ}:!rln:d:
ildiren ame im o cowpde of dovs amd at the emd of their stay, it's amazing how mamy come amd
thanks us hecause they have had & greast time.

It's mot just the children whi get koney. We get parests who are on the phiome the: wheolde time, asking
hover therir child is getting on, which i quite unnersssary. Often their son or demghter willl be busy,
playing games or doing something elee, 5o we have totell parenis bo ring hack another o

Some kids arrive dressed in smart, designer, pew clothes and they som ctimes argue when vwe tell

them e change inko something they wont mind getting divty, baot before long, they realise what we
IEREL.

A Wnad is the weiter trging b dio in bhis fexT
desoribe how dhildren make friends 2t a summer camp
suggest how parents should dhoose a summer camp for children

Wllhﬂlﬂll-.ﬂh'mﬂllmﬂfm

g 0 m ®

advizs crldren Row 1D behane at & sumimss camp

22 inat does the writer sy abowt rock climbing at e camp?
Eome children alneady know how boodo ik
Eome children prefer io swim or play @ble-iennis.

Lome children refuse 1o ake part.

g 0 m ®

Eome children find it more enjoyable than ey expected .
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Z3

¥hat surprises the wiiler aboul the: chidren who stay al the camp?
A The youngest cnes find it hand o be arway from home.

B They compilain if they canmot phone thesr parents.

€ They miss meal times with fher parents.
D

They seem gratedul for their expenence here.

What does e wrter think abour some parents?

&  They should wisit thesr children instead of phoring them.

B Theydon® need o keep on phaoning e camp.

€ They shouldnl aliow ther chidren 1o bring phones o camp.
]

They need o b= reminded b phane ther chidren.

¥Which postcard might a chid al e camp send home?

’ ) [
I was anncysd whan they It's ao wnfair that sweryooe
suggestsd I put an old mles can nas their
Juaca, but I guess thay mobi le plaons. but they
wazws cight. won 't let o uses mine.

’ ’ [ ]
I've nads zome good I was really Foightansd
frimnds but wa'ra all avary tios wa wect cock
Fr:l:.--:l beacauzs thmzw clishicg, ao they let o=
imn’ t much ko do heze. do sossthing slas inateed.
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TusmsHons 56 = 35

Read the el beloey arsd chicecemes s oorrect wierd for ssch spaece.
For sEmcit oS s, Meark e oormesct better & B, o or O on yous o sl

& Fope B dceckds = eank B ewpect

Samn Francisco

Winatewer wou (O for from @ vk o San Francesos mothe LRSS, yoa e e
di=appormted. The hils ore just os sSSesp as pou imaginedd ey sould be, and e Ceolder

Sabr Bndge is st as spectaoular. Bs mo [ 2966 ) - Ehen that Hes city s among e

world's [(2FF e tounsl destmasons. (28] My peoopde live Shere, Sam
Framncisoo (25 more ke & small foeen Hean a oty of more Heaen @ rilion pessopie
= [(320y o B weder, s parkes, aesd b hills all {33 L. that yoas o e

One of the meost (32) rips s @ drive aomss the Solden Sabe Bridge. This s @
jourreey (33X should be savesd fior @ simy dary =0 Heat oo oo {3y
the= fantasbc wiew, and Golden Sale Park has wonsderbol gacesns, (395

auficlition be being great for o pcnic.

25 A& pless= [ = T guesshaoim OF =surpriss
27 A compleis Hop PO Fusll
28 A  arbough B sades Lirnibess Cespile
- A& shoes B fes 5 seemes O makes
am - (5t ] = P (== L e e (=]} =]
af e el o =] FTHE S = =t (=] riered
az A el = gLl ar o mnbeEressed O posmes
az A L =] = whens [+ L L= ] (m ] eat
34 A e B S T tal gt o aocepl O abracE
as & in B a=z (=1 O by
Source:

https://www.cambridgeexams.ch/sites/default/files/pet reading and writing.pdf

Forms: https://forms.office.com/r/ng6nyfZUnN
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POST-TEST

Questions 1 — 5

Look at the text i each gueston.
What does it say?

MMark the comect l=tter & B or © on pour s skt

Excanm pides

The advert says the computer game

A s almoct new and in good condition.
B does not work on the seler's compester.
€ is onfy suitable for younger playors.
‘What should Peter do?
A et Stefan knoww if he s deleped
Fee.
Wie e oliside TR cingsme., Teos
i o T g b B ks ared
et . il B b=l Seefan which film b= wanks o wabch
Pl H o ey reod Gaormdnegn, el
O i P
L - ] € weat for Seefan inside the dnema
X - —1 '_h_ A Lina wouwld liles fo know & Mateshs = going o
|M“h_ - T I da her history homework lster this ewenmg.
| Lina nang. She's lost the |
rotes she tosk in chiss obos® | B Lina wants o compere the nobes shes wrote:
the higtery homesork ond | about the history homesvork with Notasha's.
ot io Borran Shae I
con cofme heere hoter for Them)
if That's O, | € Lna hopes she can ook at the: informmestion
I:__-. ] Matesiha has for the estory homessorie.
a - = ‘Wihy has Monica weritten the cmail ?
From: Maomnica
T== Anna A bo dheck if Anma s going on the: tip
Hi. Hasve ypou remambensd abour
:..:! wouth, chal camping trip? B to ask & o book places on the trip
Wie bove bo dell the arganiser
Eowrednrr e iF s ri interes tad and | € bo remnind Annaes about the dabe off the trip
waned oo ko if you ane goding.
4 —Q—-—-—r A The swameming compettion will last for one
- T
1 i Chib
Satimiday's compsilataog B Al saimmers should get some practios
starts ak 6,30 pan befiore: Sashorciany.
Sariee onn howur boefore for o
Praotios serim
€ Thee is an opporfunity bo swim before the
compettion starks
5 ‘What must Zoe do?®

bl

vaon't be back in Time T
TOosE wWou T SonoeE Siosa.
horwe orromged for Emib's
murn to colect o ot 5.
Flacss b racdy ors
FETETOET vouL© g s

b 7
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A

Get ready for the dance dass befiore Emilly's
mother amies.

Ak Emily's mother for a |t to the dance
Cleeps,

Collect her things for the dance dlaes from
Ermily"s imaothesr.



Reading = Part 2

Questions 6 — 10

Thembe‘awareallbdungfwammrmd

()'\theoppnsnepagemerenms
Deode which woddbememmieﬁr

nes for young people.
:gﬁulownngtemagers

magazmne
For guestions 6-10, mark the correct letter (A-M) on your answer sheet.

peopie from other countries.

Olsf would kke to rend stones that people hus own age have
wrRten. He is 2iso keen on musc
recommendations on the best bands o listen %o,

and would kke some

Becca wants to know more about the lives of famous people
who frequently appear in the news. She = also interested n
dothes and would ke recommendations on what to wear.

Hro 5 interested in learming more about the iate=t Ftemationst
events. Me = al=p keen on the anema and would ke to reac
different opinions on what to see.

Graa = intere=ted = geograply and the natural worldd. She
would al=p ke to read articles that t=l her aboutt the lives of

Thris engoys going to concerts and wants to find out more about
ﬂ:chielnhsmbnnds. He is also keen to read
a written by other teeragers.

Tean Magazines

& Towth World s an enbertadnrmens B
Full of idess: ocm what o da.
It provides desails of all the ab==t
Ccorpoeres,. ewhibitbons =
Emashion shores.  IF pwou =re sormssame
who prefers bo sty i, it aksn
recosTeneredds the best DWD=s o
L o-:=a

[ = NS Teens ragarne = well koowse (=]
For irs wildbifc and envisanomoencal
conbent ot Bt aleo Boks artbelos o
ihae hEstoery snd cobibaee of poople
From aronrnd tho wesld. S ol
ihe mrticks are long and dotsibed
bur tho sceErasbne e oalea Gaomaowu s for
ibe B D ethe sl o-jossr e lism.
There sre o leos betiors Erom readoes
smes el as anapes and fact shoots.

E Tom TeEns is aasy DO Tesmd and $all of F
codour pleotcgrapineg  Theares aba &
oty ol i PG Gt Seges T O T
Encoddireg theesa offer ey Taadion andd
Baauy dadvicss. Burb e snapoaicy ool
e peageecs arae cdeeonocd Lo i mnarThees s
i ties propaslas, wall- lenorers orbaers
ol i, ST ] S

= Ternplms. is wvery difTes=ml o e H
aversEe e magarise that singly ofTees
artiches o paogs iars ared fechosn  Thiss
e e reee maEarinse infoonmns reosdees
arbwsint webea s e ings o e el
ErcirEl: IS i n—depih alicles on cuETesn
affEsirs, peelinecs o eciermes TN ok
SETETS O Wamisly Of TEwiews on Fesent
Eaendis, filres arsd oo TS
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Teens Mow is 6 suecoessliol oo sice
Enagmnwnes for tesnagers than Nots
by s playvimgg, where aad selsen
] e Do et el

Imperviews Wit weell- o
sbngers arned Eronrpes s weell s
et el kg bl are
brrieded. I absas gees ifs readers
e closee Do Serd dm rhe=dr o
AT TS

Sormee leading fourmalisss: wrine for

T Py, o ITRLESiC 1T S e
e af e leen markoet. There ans
IntErcess wtth e Cands s weell o
e labe=si newes. on Frecordenges, owrs:
ard feciealks. A popedar featune s
e annual reader s eole for the best
ez el

The cnly ssrsirorsmental measgacing

b ::-nnr.llrht-ra-rl:ll:lﬂ anc
PhObooranns b T meagasine s
offices armd moaterial = choson for
ChiE MEsT ERSass. A vl 2 2erticles
aboeut e natural weceriidl, thae
MaOa s alss Nas Many S il
oiffers and comepat Choems

P ool icks wernile for Tesm
Yoikce. This magazines dependds
conmg el om aticles sent i by
ifs boonape readers. [ gives woung
peop be the opypeortumiby o publish
their creative sesork. such as peoemes
or short works of ficticon or 1o

s e Hheinr o miboms on mportaing
i=sues. They can also wrike
reviesss of the latest meusic Cs.



Lok ot the semtences beicwe about & comesdy chab for young people, called Coreecie ok
Bend e text on thee opposite page: bo- O ecide: iF esch senberce is oomrect o imcormect.

IF i s oorrect, meark & o your answeer sheet

IF i s moft cormect, mark B on your anssser shest

R S T

B & & &

Oy Mooks operates & numiber of ntemetiorsiby-besed chabys for young peopibe

Ciovmely Movts omesdiesres. hervee had 2= mochs sspenences wockong seith childeen =s with achuales

#uroording Bo bohm ‘dWinberbom, he is the first sver young peopie’s stand-wup comeclian .

Joiwn ook blee most people’s dea of 8 bppical entertiner for poung pecple.

vl Aovts walll hodd spescisdl pesrties &t e diobs for young people i reguestesd

& ot of Comeecie Ao cormescians have the right gueaslities: for performing =t young people’s

partes.

et & Coareeaie A partes are rmvibesd o perform of theesy s

vl Aot Faree discoreerned lofs of goodl young comesrfians who heves mot been traemed

Imn & year's tme theel b= more: clesses avail able for young people wanting o be comeclian=.

Oy Aot prrefer it oF thees yowomg pecople wrho poin themn are abeady guite oonfident

Cornedy Kds

Do wooid ey walching, comedy ? Tha all your Sriends 28 schood dhink
weorts Tell great jokes? Then sy not come amel see whar's happening
al oy K

ol Kicks oasn commindy clubs in coveral countries ghat ane man
just for ponmg people aged 10015, They e neal kil with seal
o] aere, sahue are just as faeniliar with working in adul commedy
clubs as dhey are working with childesn, But don® take our swond for
it — oo ared soe By rsel e

T vy K codmpany was sof up by John Wintemon, who says that no-cess had thought of
Eszing a stamed-up comesd ian for poung peop ke wngil be came along. e fact, his ac quickly bocame s
progpriilas thiat b s foaund lots of o commedians wha waned o join his comnpany and perform for
Bamlies. ] yoring peopeke. And iF g think, o6 masy ofters oo, that a young peophe™s commedian
beaps on slage inoa brghtly-colouned cosisme and hig ned nose — dhink again. John usually appesss
ehersed ina oool black jacket aredl trousen — mone like a Hollywood mosie star tham a cincus chman!

H yoisee having a party at hosmes Comaedty Kb cam comee and poenosm for oo S al yourn party —
erst ack! O Codrssr, iK% Mot B SOiTHeE ae PrRor T g O slape, w0 v Be abaoys koeoking for commedians
i dhi cluhe. swehao ane good 2 woorking, sadth small numbsers of yourg people - and wetve discovened
dheere anen't mnany of them about! Bub the ones we bave foused are beillian. Yo sory owen
coimedian will| adas Feedp o o el wour 15 soiee jolkes s silly stosies — and they can join in
oo, B thiesy weant! 1l e fem — and vory diffescen froen any pamy you™vwe over haed befoes!

Hene & Codmsdy Kok, (s ol jusst aboait thee el dellling, thee joboss. W also hase weny shaoit “opeen
sprois” whene young pooples pet the chanoe mo perfomm. But weeve yet o Sind someone swhe can do
ghat without peopasation, o we s sef up e workds i Comedy Classes” o teach youing peopde
Fecrew o el joloes on stage. A the moment our clasees ane only manthly, bt vese planning & @ar a
remnhes of others ower the coming vear. 5o if you waent 0o be 2 comediaen bt don't swant o s il
yous groe up, dhis i whene vou can co it And i you'ne creasive bt fedd youree lacking in the
coafidence o gpeak up, we can certaindy help. We'll listen e what v want o da, ansd sy o make
i B e,

San wihal e you wailling for? Commee and join Coonevky Bds?
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Reading = Part 4

Duwestions 21 — 5

Eeand te= tewt amd queshonms bekon.
For each queston, mark the correct ketfer &, B, © or D on your ansseer shest

Founrtowen- reer-okd Efionael Dhas telics
AR A SO SCTEIITE IR
Last ol 1 got s clhsarems 0o lalo peart in an endoerswabes raseerch peojfect s ams area. of
ks Tulf of Blastos callod rhe Flosses arclans . & Do o oeofosdl onal casssarciurs, lad by

e scheaEsr Or. Mart Fhillips, wWhas Tryisg o earn meore abowes the e and sarious
Craamres ot e s s part of tlee saa. Ths Flowear Gardans are a ey way Teom
Slvora and weo Speal throa days on e Dol

T Coar used a pace Of UsaSoreralor equEnmast Sallee o Ferssnaly Oy ato] Walsiela

(B e calle=t infcrmarion. T ROV cowld measans wabes deptls and mampseaioane and ic
ke had @ carsera that Ssaent va filon bbb the Femsan. T A0 vaas et Bon. I wvieas
coatrnilbe] by @ comnpastas om e Doal, and [ was allossed] 1o cpssrabe iT e bes L.

Howrawar, e rhirsg [ eafoywed oot wias diving inoo thee seaber. A frse, T wwies opoibe
freghbesred — by Deecmieio T oouloln 't s lamd b ey clisoctioes Bl dc sooe [ o peees]
D i rdtar, 1 wiasn't afresd] anyrese. D Witis &S Gy b S Eh oo sl fish Soarnmioeg
o and 1 ocakl see el ths way 0o e Flowes Chardess, wwhich are alresat 50 meetras

[= SR Y

T il peerwrar forget s Flowar Gardors. The trip wees e o holidey bt 1 alses bGarmt rasr
lings aleasr seciorecd and rasoasnch peojoctas. T [oam s vary iomdly and aoarihcre s as
Bappy Lo asgplain eehar thay noese abroul s san. 10 wWos & Qe opparmussingy amel it R
rnads e rhinds alessal ey goals s o, Tha aspacbanca w il el itedy aln ma vecek hardar
R e ciner A Seclartiat

21 ‘What is Mo Diar doing i the bt >
describing the part be played in a soence: progect
explaining how o apply for a place on a soenoe trip
greing advice on understanding difficult ancas of scenos
perzusding others bo onganise their own sdence: projects

gnERE

23 ‘What doss Migusl say about the ROVY
A It wees dilffi oult o operabe
B It could only go so Far nder water.
€ I wess an expersiee peece of sqgulpment.
D It recorded whast was happening under woeter

23 ‘what was Miguels atbbade toveards dreing?

A Mz main wormy was losing sgit of the boee

B e amoyved it less than other parts of the trip.
£ s feckngs changed once: he was in the water.
D He= was gquite disappoerted by the variety of fishe

24  What =ffect has the mip had on Migue?

It has changed his opinécn of sclence.

It has mproessd e way he works: m = team.

It has made him a ot more interested in the sea.
It has encouraged him o wock towerds his goals.

=

25 What might Migusl write in his diary about the trip?

A B

T W ey Srrherattrg wee iy Gheslmgr b s Fiorwpmr Gharvdses wwas

writh Dr Fhillips snd ks team. bat 1 oermat foo. | ouorwr osow> conaolh. cooos:

wriaby aboo soleocs et 1 resliss there"s
e oo B tip. il a ot sacne o leers.

'Thae iy vwas Hiee a bolidey snd T

r Rooe naaing fsh. The cxly Plaoe bt sclectists are worsied
thalng T ikl vrm ‘Sht pollntioo ewsls S will
Icferenaction. ot e . IECTERR.
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Reading = Part 5

Questions 26 — 35

Bead thee text below and dhoose the comrect word for each space.
For each queshon, mark the oomesct letfer &, B, © or D on your ansseser shest

Exampile:
o A with B for C by O on

. A B £ D
Anwer: [0 ]2 2 £ 2 |

Superheroes
A superhero is & fickkonad character {O) ... special posers. [(26) ...
the first Supsrman story was writhen in the USA in 1938, supesrheroes hawe
[ - (R Im waricus comic books arowund the worid. But more recenthy

they hawve (ZB) .. ... better known a=< film characters.

[ [ superhero powers vary widely, superhwuman strergth and the
abiity to fy are comemeon. (300 . supsrhercess do not hawve special
powers but hasee (3L .. other mportant abilitees. [norder to protect
friends and family, a supesrhero’s: ddentity = normally (32) ... Ot

which aften means supsrherces hase a complicated doubibe life.

(33) ... have besn successfiul superbseErpes |n couwnbrses obther than the
uUsa. Examples {24) ... Cybersix from Srgentina ard thee beroes of S0
Comics from Egypt. Japan is the only counbry that has createsd 2 many
superhero characters as the LSS However, most Japanese sup-srhencs-ss are
short-lved. ‘Whills Armeerican sntertaiement companiss reinsent superhsroes,
(35) ... theey will stay popular, Japanese compankss frequenthy infroduce

nizw Charachers.

256 A Uinaidl B Sinoe C From n ] Befon=
2F A shown B e iC COETE (] appeared
2B A become B returmedl c changed [n] i ]
29 A Because B IF L= Althousgh (a ] =)

30 A Each B Some C Another n ] Both

31 A e B InCreased iC preparsd (] [0
32 A el B put = kept (a ] got

33 A Thes= B That c Then= (a ] Those=
3a A consist B imrenbee L= conbn o inciudie:
a5 A hoping B e ring C mieecling ] asking

Source: https://www.kawai-juku.ac.jp/cambridge-english/pdf/sample-pet-01.pdf
Forms: https://forms.office.com/r/FZVtd1BMLQ
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Annex 4: Readings

+ Reading 1 and questions:
https://docs.google.com/document/d/INRSWUNCcZie9VIGTZILTcDcnfOgMQwmoH
SOM2kX27maql/edit?usp=sharing

Taken from: https://www.examenglish.com/A2/A2 reading weather.htm

+ Reading 2 and questions:
https://docs.google.com/document/d/1y79e3Kd8GHoG2IPgpkmc6zpGj7xCm
52503 Xs1Murxao/edit?usp=sharing

Taken from: https://www.examenglish.com/A2/A2 reading daily routine.htm

Answer key: a, b, a,c,b,a,a b, cb
+ Reading 3 and questions:
https://docs.google.com/document/d/1fGhUUghdSISICXd80rwz8eqTXQiQy
zU1kTsdgk7jdnc/edit?usp=sharing

Taken from: https://www.examenglish.com/A2/A2 reading education.htm

Answer key: b, c,a,a,a,c,b,b,a,a
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https://www.examenglish.com/A2/A2_reading_daily_routine.htm
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Readings’ reports:

Kahoot report

Nickname
Mery Lopez
Joselyn Pérez
Francesca M.
Daniela s
Madeleine C.
Marcelo borja
Josué Paredes
Anthony Romo
Fabricio Paca
Jharol Guaman
Sofia Llerena

Pamela

Fabiola Y
Katheryn Trujil
Liseeth G

Yadira Guaman
Robinson M.
Angelica Cerda
Marlon Quezada
Emely Chango
Aslint S

Cynthia Marifio

Adriana Pantoja
Maria Jose L
Mishell Ch

Fernanda J.

Rank v

20

21

22

23

25

26

Correct answers v

O oo
O o=
O o
O w0

T0%

60%

70%

60%

(ONONONONOINONONONONONONONS,

e aalala
AV ARV VA Y v
v ow w ow o
2 2 2 2 2
& & o - &

O =
O =
o
O =
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Unanswered v

Final score v

8630

7846

7 274

6826

681

6785

5634

5421

5295

5224

5067

5058

5039

4430

4282

4157

4145

4100

4 095

3999

3904

3743

3719

3 484

3181

3766



Quizizz report

00O 00V0OODOOIIOIFNOOVNOIOGOOIDIOODOEC

lermifcr Constanse [|of...

Aslint 5

Meory lopoz

Francesca M.

Francisco Reoyes

losud Parcdes

Fabricka Faca

Pzrkan Quozsda (M.

Angélica Cerda

Wabcria Waleria (Jeimy M-

lesehyn Férez

Hathieryn T

Fabicla Yanchaguano

Danikcia

Lisceth &

Karla Segoia

RMzdeleine Cano

Mzdeleine Cano

Maria jase Lopez

Mishell Chicaiza

Adriana Pantoja

|harol Guaman

Mabicll Marfa [Mabell —

Fernanda Jimenez

Yadira Guaman

Rabirson Masabanda (R..

o 7 3

- 7 =3

4
P
¥
b

= 5 X8

= x4 [ ]

-5 e ] m
- 4 ET

o ET) E
4 T

- T

[ T

T 3 a1 |
[ T

T 3 a1 |
3 ®T

3 ®T

3 ®T

=3 T

-3 6 [ a1 |

O T
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plonc]

Frnray

oy

oy

oy

oy

ooy

oy

oy

oy

oy

Frramacy

)

Saurw

SZ10

Saurw

Al

Serrw

100

Saurw

Saurw

4010

Serrw

Saurw

Sorw

=0

Saurw

2EE0

Saurw

EFoal

Serrw

170
Saurw

2170
Soorw

Soorw

Soorw

Soorw

Seorw

=T

Soorw

=40

Soorw

=40
Soorw

=20

Soorw

2150

Swuw

Emall 1o Parent

Emal to Farent

Emall 1o Parent

Emal to Parent

Emal to Parent

Emall 1o Parent

Emal to Farent

Emall 1o Parent

Emal to Parent

Emal to Parent

Emall 1o Parent

Emal to Parent

Emal to Parent

Emall 1o Parent

Emal to Farent

Emall 1o Parent

Emal to Parent

Emal 1o Parent

Emal 1o Parent

Emal 1o Parent

Emal 1o Parent

Emal 1o Parent

Emal 1o Parent

Emal 1o Parent

Emal 1o Parent

Emal 1o Parent

Emal 1o Parent



Nearpod report

Student Score

Adriana Pantoja 410 (2264 points)
Angélica Cerda 810 (1990 paints)
Aslnt 110 (2928 points)
Bella Naranjo 410 (412 points)
Cynthia Mabell Marifio Aldaz 3101225 points)
Daniela Sanchez 410 (1417 points)
Darwin Fabricio Paca toainga 210 (708 points)
Dayana Gallardo 210 (1480 points)
Dingo Marcalo Borja Jacome 410 (175 points)
Emely Chango 110(72 points)
Famanda Jimanez 310 (956 paints)
Francesca Mayorga 9710 (3586 points)
Francisco Reyes 210 (91 paints)
Jaimy 810 (1845 points)
Jennifer Melissa Constante Constante 10/10 (6752 points}
Jharol Esteban Guaman Tello 610 (2471 points)
Josalyn Pérez 510 (2482 points)
Josua Viadimir Paredes Ponluisa 910 (2115 points)
Karla Seguvia 410 (1842 points)
Katheryn Trujlo 310 (1370 paints)
Madeleine Cano 210(0 points)
MARIA JOSE LOPEZ CONSTANTE 3110308 poits)
Marlon Quezada 410 (2216 points)
ManicaChicaiza 910 (6150 points)
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Wrong Answer

14 NoAnswer



Annex 5: Technological tools

Google classroom

= 2nd Semester Tablén Trabajo de clase Personas calificaciones
Reading
(4 ©Google Calendar (8 Carpeta de Drive de la clase
Todos los temas
Brainstorming

Brainstorming activity [E] 1 Facha desntrega: 7 dic 2027
Reading :} Fecha desrtrega: 2 dic 2020
Pre-teaching vocabulary

Pre-teaching Vocabulary Fechadesnirega 14 52202,
Read the following text and choose Sw.. B2 Fachadeentrega: 14 2 202
Storytelling

What is storytelling in reading for you? B 2 Fecha de entrega: 15 dic 202
Read the following topic and write som... B2 Fecha de entrega: 15 dic 202
Read the following text and answer the gue.. Fachadeentrega: 16 £ 202

Link: https://classroom.google.com/c/NDM5MjYOMDgxOTqgl?hl=es&cjc=rcqzlo2

= Presentations

Brainstorming (Canva):
https://www.canva.com/design/DAEwzZwQaP8/luYf8elcs2virfHOa7lFRg/view?ut

m content=DAEwzZwQaP8&utm campaign=designshare&utm medium=link&utm

source=sharebutton

Pre-teaching vocabulary (Canva):
https://www.canva.com/design/DAExbfylDw4/eu07XT426TbhVVG8SdHPirQ/view?u

tm content=DAExbfylDw4&utm campaign=designshare&utm medium=link&utm

source=sharebutton

Storytelling (Emaze): https://www.emaze.com/@AOCQQTOCOO/storytelling-
activity
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https://www.canva.com/design/DAEwzZwQaP8/IuYf8e1cs2v1rfH0a7IFRg/view?utm_content=DAEwzZwQaP8&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAExbfylDw4/eu07XT426TbhVG8SdHPirQ/view?utm_content=DAExbfylDw4&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAExbfylDw4/eu07XT426TbhVG8SdHPirQ/view?utm_content=DAExbfylDw4&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.canva.com/design/DAExbfylDw4/eu07XT426TbhVG8SdHPirQ/view?utm_content=DAExbfylDw4&utm_campaign=designshare&utm_medium=link&utm_source=sharebutton
https://www.emaze.com/@AOQQTOCOO/storytelling-activity
https://www.emaze.com/@AOQQTOCOO/storytelling-activity

=  WhatsApp Group

Reading Tesis Karen V.
2do, +593 95 978 0218, +593 96 044 4480, +593 96 902 2363, +593 97 ...

2do reading te afadio

+503 97 928 4527 se unid a través de un enlace de invitacion

19/11/2021

Good morning everyone. My name is Karen
Villafuerte and | am in the 9th semester so | need
to collect my research data. Teacher Cristina
Jordan gave the hour from 1 to 2pm. So | see
you at 1pm to start. 1) 1255 o .
Join Zoom Meeting
https:/fzoom.us/j/963451450012
pwd=QzBQbUpJTk1tUG44a3hudm1CVGkyUTO9

Meeting ID: 963 4514 5001
Passcode: HS4pmt 1355 o,
Attendance will be for the teacher so | hope to

see you all there. 1259 p. m.

=  YouTube videos

Six creative ways to brainstorm ideas:
https://www.youtube.com/watch?v=yAidvTKX6xM&t=6s

b4 Info. del grupo

Reading Tesis Karen V.

Grupo - 34 participantes

Afiade una descripcién del grupo

Grupo creado por 2do reading, el 18/11/2021 a
G | 11720

10:48 a. m

Pre-teaching Vocabulary - International TEFL Academy:

https://www.youtube.com/watch?v=hieVVkcTJZd8

=  Tool to evaluate the videos

Nearpod:

https://app.nearpod.com/?pin=99D47E7446D2170C8AD786990DFF010C-1

Edpuzzle: https://edpuzzle.com/media/61b6994d696eald2d5e1343f
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» Reading used in asynchronous classes (Google classroom)
For brainstorming:

https://test-english.com/reading/a2/frogs-in-love-romeo-and-juliet-reading-test/

For pre-teaching vocabulary:

https://test-english.com/reading/b1/the-arm-of-liberty-reading-test/

For storytelling:

https://test-english.com/reading/a2/chinese-new-year/

= Google Jamboard
Reading 1:

https://jamboard.google.com/d/1sl 60gJMKnjtIR-DJ1qs60fydBgopnPxbwBShhif-

wE/edit?usp=sharing

Reading 3:

https://jamboard.google.com/d/11TCIdT XSg5AXagpXapWd71980MsZGWaCh5CvoP

a uXQ/edit?usp=sharing
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= Zoom

) Zoom Meeting

o &
Karen Villafuerte % Madelein Reyes Francisco % Paredes Josué Jeimy Nuela § J

A

¥ Anthony Romo % Marlon Que Katheryn Trujillo Gallardo Liseeth

ly Chango Sofia Llerena

M \ | Karla Segovia

% Mishell Chicaiza esca M % Cerda Angélica % Yanchaguano Fabiola ¥ Karla Segovia ¥ Pérez Joselyn

o e

Jennifer Constante: Carlos Brito % Mery Lopez % Aslint Sarango Fabricio Paca

@ ~ < 4 A . 9
Unmute Stop Video Security P. nts ar ] S Apps
. . L 01:13 p. m.
%R O Escribe aqui para buscar O | » @ 0 B G 0 3 & 19 ~ 8 S %

8 - o & 9 R

Mute Stop Video Security Pause Share Annotate Remote Control

B Stop Share
- .
hi
.

| Karen Villafuerte

Madeleine Cano

Madeleine Cano

Adriana Pantoja

88 O Escribe aquf para buscar (o) =i || " G 0 s ﬁ O @ 1c ~ & 01:27 p. m. %\‘

10/12/2021
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Annex 6: Excel

Pre-test data

https://docs.google.com/spreadsheets/d/1IJvuQALsXjfw469rl0Uj1385AHKECcyY9g/edit
?usp=sharing&ouid=117257966472531880668& rtpof=true&sd=true

Post-test data

https://docs.google.com/spreadsheets/d/1eviJfor4dFL6DvzOUX0OMN VwKiWupms5tV/
edit?usp=sharing&ouid=117257966472531880668& rtpof=true&sd=true
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