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RESUMEN 

 

La habilidad de la escritura se la considera difícil ya que requiere mucha preparación. 

Consecuentemente, los estudiantes suelen presentar problemas y debilidades. Por ese 

motivo, una de las muchas técnicas de escritura es el uso de daily journals (diarios). El 

objetivo principal de esta investigación fue analizar el impacto de los Daily journals y 

la habilidad de escribir en 33 estudiantes del tercer semestre de la carrera de Pedagogía 

de los Idiomas Nacionales y Extranjeros en la Universidad Técnica de Ambato. 

Además, esta investigación condujo un enfoque mixto para recopilar datos cualitativos 

y cuantitativos. Para ello, los instrumentos aplicados fueron un pre-test y post-test, y 

también una encuesta. Adicionalmente, se sostuvo un diseño cuasi experimental, por 

lo que los participantes estuvieron expuestos a un tratamiento que consistió en seis 

sesiones realizadas en un plazo de tres semanas y ayudó a obtener los resultados 

utilizando una rúbrica adaptada de Cambridge Assessment Criteria. Posteriormente, el 

método estadístico a analizar fue T-student para muestras pareadas utilizando el 

programa SPSS. Así mismo, los resultados revelaron que el uso de los diarios tiene un 

impacto positivo en la habilidad de escritura de los estudiantes, lo cual confirmó la 

hipótesis establecida para esta investigación. Finalmente, se concluyó que el uso de 

Daily journals surgió algunos beneficios y efectividad para el proceso de enseñanza y 

aprendizaje, debido a que mostró mejoras en la habilidad de la escritura para 

comunicarse significativamente.  

 

Palabras clave: Daily journals, habilidad de la escritura, estrategias de la escritura.  
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AUTHOR: Sara Elizabeth Monar Palma 

TUTOR: Lcda. Mg. Ana Jazmina Vera de la Torre 

ABSTRACT: 

 

Writing skill is considered as a difficult ability since it requires a lot of preparation. 

Consequently, students usually present problems and weaknesses. For that reason, one 

of many writing techniques is the use of daily journals. The main purpose of this 

research was to analyze the impact of daily journals and the writing skill in 33 students 

from third semester of Pedagogía de los Idiomas Nacionales y Extranjeros major at 

Universidad Técnica de Ambato. In addition, this research conducted a mixed 

approach to collect qualitative and quantitative data. To this end, the instruments 

applied were a pre-test and post-test as well as a survey. Also, it held a quasi-

experimental design, so the participants were exposed to a treatment that consisted of 

six sessions carried out within three weeks and it helped to obtain the results using an 

adapted rubric from Cambridge Assessment Criteria. Subsequently, the statistical 

method to analyze was T-student for paired samples using SPSS program.  Moreover, 

the results revealed that the use of daily journals have a positive impact on the students’ 

writing skill, which confirmed the established hypothesis for this investigation. 

Finally, it was concluded that daily journals emerged some benefits and effectiveness 

for the teaching and learning process since it showed improvements in students’ 

writing skill to communicate meaningfully.  

 

Keywords: Daily journals, writing skill, writing strategies.  
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CHAPTER I 

THEORETICAL FRAMEWORK 

 

1.1. Investigative Background 

 

Rezzig (2018) led a case study of which the purpose was to investigate the challenges 

in the writing skill and the benefits of daily journals. Also, this study held qualitative 

research to obtain understanding about the problems of writing and benefits of daily 

journals. To do that, it was necessary to apply a questionnaire to the participants which 

revealed that they present problems in aspects such as grammar, vocabulary, structure, 

and speed. Moreover, they found daily journals beneficial in aspects such as fluency, 

gaining enough vocabulary, building rapport, quality, motivation, engagement, and 

confidence. Subsequently, the investigator read 12 essays that were written by the 

participants along with the daily journals that were helpful to find 12 themes for its 

analysis. In that manner, this investigation was helpful to the researcher and 

participants since they used a minimal part for giving grammar lessons to answer the 

students’ needs, as well as they will continue to use daily journals as part of English 

classes, hence this study was useful for future investigations. Finally, this would 

contribute to the current research since it provides valuable information about fluency, 

engagement and gain confidence when writing.  

 

Tahseldar (2018) conducted a study in Beirut Lebanon. It investigated if the students 

could improve the writing skill by applying daily journals and it was conducted to 62 

students from a specific school in Beirut. In addition, they were engaged to write 

journals for 12 weeks. Furthermore, the research directed a mixed method followed by 

a thematic coding analysis of the observation and discussion, and used a pre-test and 

post-test plus a Likert scale analysis of an additional questionnaire. Afterwards, the 

results showed that there were improvements in terms of organization and content 

although with some slips regarding their spelling. Moreover, having a continuous 

practice on journaling, students could become better writers. Therefore, this study was 

suitable since the verdicts revealed that there were improvements of the writing skill 

and a positive attitude towards daily journals. Additionally, it revealed that this could 
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be a great technique for teaching writing to the students and promote the student’s 

motivation.  

 

In a study by Sholah (2019), the main goal was to explore if the students’ writing skill 

improves by implementing daily journals activities. In this mixed research participated 

60 students from second-year of two writing courses at Al-Munawwariyyah Senior 

High School, of which one group was the experimental group and the other was the 

control group of this experiment. Furthermore, this investigation carried out a pre-test 

and post-test to consider the students’ writing skill. Moreover, it held observations and 

an interview in order to obtain results from the impact of daily journals, in the same 

token these results were encoded. Subsequently, it was concluded that daily journals 

encouraged the students and improved the writing skills as well as the interaction 

between teacher and student. Hence, this investigation is essential to support the 

current research now that it is evidenced that students face problems but still overcome 

those problems. Also, it can contribute by having a basis on building rapport and 

engagement for writing journals since it is evidenced that there was progress on their 

writing skill.  

 

Siregar (2021) directed an action research study which the purpose was to implement 

daily journals to obtain a progress of the students’ writing skills. The participants were 

22 eight grade students from MTs Pondok Pesantren Ulumul Qur’an Medan. For the 

analysis, qualitative and quantitative data were used through the application of an 

interview and observations, and further ahead the results could be shown in a t-test 

calculation of the scores. For the procedure, the writings of students were applied asa 

pre-test and post-test so that they can be analyzed quantitatively. Therefore, this 

investigation determined that the students improved their writing skills. For that 

reason, this could contribute the current research topic since it was helpful for students 

to be aware of the fluency and mistakes to get the meaning behind the writings.  

 

Wahyuni (2019) led a qualitative case with the objective to enhance the students’ 

reflection in writing by using daily journals. Moreover, there were 30 participants of 

the fourth semester at STKIP Muhammadiyah Bogor. As for the procedure, the 

investigator used observations, interviews, materials, documents, and reports, of which 
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the daily journals as form of documents were deeply analyzed by applying a 

triangulation technique. Further, the findings confirm that daily journals are useful for 

teaching and learning in order to implement it as a technique for writing skill along 

with instructions and practice, thus the students improved their skills. Hence, this 

investigation would contribute to the topic research since the conclusions confirmed 

that by writing journals the students developed their writing skill and reflection, which 

was one of the benefits.   
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1.2. Theoretical Framework 

 

Independent Variable:  

1.2.1. English language teaching 

 

As English is viewed as an international language, a necessity to teach and learn arose. 

Therefore, in many hispanic cultures English is taught as a second language, following 

guidelines, methods, and techniques. According to Patel (2008) language is used for 

communicating and transmitting thoughts, ideas, and opinions to others. Also, it 

involves having a different culture and different language systems as it is for example 

with sounds or phonetics. Thus, English language is difficult for some people because 

the sounds are particularly hard to pronounce for foreigners and that is one of the many 

reasons why students avoid learning it, as well as the grammatical structure which is 

new and different to learners.  

 

In fact, English should be taught as a language and not as a structure to achieve goals 

in teaching that should reach the students’ knowledge and development of this 

language within context. One of the most common problems present in teaching 

English is the excessive use of books. Consequently, this avoids the opportunity for 

learners to communicate effectively, in other words, to be able to transmit a message 

across one another (Nunan, 2012). The methods of teaching a foreign language have 

evolved as problems keep appearing in the teaching process. That being said, it is the 

teacher’s role to adapt methods and techniques for a good instruction.  

 

Hall (2017) mentions that English language teaching develops in every classroom, and 

it should be used according to the learners’ needs. In addition, it aims to affect the 

students’ mind for good, that means changing mistakes when it comes for writing. In 

reality, along with the methods and techniques that teachers need to adopt, the teaching 

process also needs to be taught in context. Therefore, professors need to also evolve 

their teaching ability and assume different roles from being a speaker to being a 

facilitator. It is important to maintain an English-speaking environment to foster its 

skills and become familiar with its use (Hall, 2017). 
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1.2.2. Pedagogy and Education 

 

Pedagogy refers to the methods, approaches, and the way teachers transmit knowledge 

in theory and in practice. According to Sáenz, Del Pozo et Viñao (2015), they 

understand pedagogy as a discipline that applies and experiments over the relative 

knowledge of instruction and professional training. That means that pedagogy involves 

not only the theoretical part or knowledge but also the practice of that knowledge, 

which tend to take part of the aspects about learning in education, morals, disciplines 

and learning outcomes to form a future professional. This englobes all the development 

behind the human being psychologically and sociologically, to be able to use the 

human mind throughout the evolution of education.  

 

Böhm (2010) mentions that pedagogy stands out both traditional approaches and for 

modern approaches and present even a broad range of new methodologies. Being said 

this, it leads to the study of educational theories throughout life and by having new 

methods or approaches and seeking for new techniques or strategies in order to impart 

new knowledge to the students and put into practice for further evidence of learning 

outcomes. Therefore, education facilitates the learning process while pedagogy 

nourish itself with the overall understanding of this science.  

 

As English language is currently a high demand for many countries in aspects such as 

work-field, education, socially and interculturally fields. The global level this language 

has reached makes it to be necessary to learn since it allows to communicate with other 

countries around the world. Thus, there should be enough preparation in the 

educational field to teach. According to Touriñán (2019), to have a good quality of 

education is important to rely on excellent educators that are competent to adapt new 

techniques and strategies for the teaching process so that in the future there can be 

excellent professionals as well.  

 

 

 

 



18 
 

1.2.3. Strategies in English writing 

 

According to Bai (2016) strategies are defined as an employment of actions to 

overcome failures in language. Hence, the strategies are a procedure that focus on 

achieving a goal. These should be applied to the learners and managed by the teacher 

considering what the problems are in the language learning. Oxford (1999) mentions 

that techniques facilitate the use of language. Therefore, without a strategy it is not 

possible to impart knowledge and it is more difficult for the students to learn and for 

the educators to give an appropriate teaching process.  

 

In a study by Cole (2015), some strategies can be scaffolding which implies following 

steps, journal writing which encourages the students to write more, and the use of 

technology. They are evidence that writing could be developed by different ways 

depending on the context of the classroom. There are also more strategies such as 

repeated writing, story circle, journal writing, peer-editing, etc. which help the students 

to succeed and improve their writing skill compared to those who stay firm in 

traditionalisms. Also, by implementing them the teaching process can progress 

academically (Khidhir, 2020). It is essential to apply them because knowing how to 

write appropriately is helpful to understand in a better way the language and use it. 

That way the students can not only learn about how to write but also, they can be 

influenced by the way the teaching process is carried out.  

 

Moreover, one of the objectives for teaching English language is to be able to write in 

a coherent and cohesive way for different purposes (House, 2013). Therefore, there is 

a necessity to be capable to communicate in an appropriate way. This involves having 

to be aware of the different linguistic aspects like grammar that has different tenses, 

auxiliaries which are necessary when writing, articles, idiomatic usages, vocabulary 

(Soler Lorente, 2015). Thus, writing is a difficult skill since it implies producing it in 

a more correct or formal manner with good spelling, wide range of vocabulary but 

more importantly to be able to transmit a message.  
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1.2.4. Daily Journals 

 

The use of daily journals was first designed as a literary work. Later in time, the 

journals became an important tool in education since it has helped to evolve the nature 

of journaling. In English, daily journals is a technique to engage students in their 

writing skills so that they become better at it as they are practicing every day. It’s 

important to mention that they begin to write daily or at least once or twice a week 

(Tuan, 2010). Daily journals provide opportunities for the learners to write and express 

themselves on a paper or a computer without having to worry a lot on not making 

grammatical mistakes. Although, the fact of not making mistakes is still considered in 

any type of writing task including journaling, the journal entries are mainly focused 

on fluency and how the students write according to certain topics, or they also had the 

choice to write freely. At the end, the daily journals are used for engaging students, 

enhancing motivation and improve their confidence in writing. 

 

Benefits of daily journals 

 

The fact that students have to write down or type thoughts, ideas, opinions and feelings 

is a bonus point for them because every time that they need to re-read, they will have 

a sense of reflection. Moreover, it is evident that they become greater at writing since 

they have the practice provided by the journals. Therefore, the following are some of 

the most common benefits: 

 

It stimulates critical self-reflection. In relation to the topic that the students have to 

write this promotes an active learning since they are writing and concentrating on what 

to write and that way reading is involved since they begin to reflect on their diaries 

and clarify and organize their ideas as well as reflect on errors.  

 

Students can develop fluency. The fact that they are thinking develops a habit and thus 

keeps them engaged in communicating ideas. As most people know, it is important to 

catch the reader’s attention on writings.  
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Moreover, students between students or students between teachers can build a good 

rapport through responding to each dialogue journals since it provides a space of 

interaction and an opportunity to know each other better. 

 

Not less important, another benefit is that students have the opportunity to write freely 

and to record their productions and that way this can motivate them to keep writing for 

future purposes. 

 

Types of journals 

 

Hiemstra (2001) mentions some journal types that have been discovered through years, 

these are learning or reflective journals, dialogue journals, electronic journals, and 

personal diaries. This could be helpful for the development of writing skill day by day: 

 

Learning or Reflective journals 

 

According to Balenghizadeh (2014) the use of reflective journals in general stimulates 

the students’ self-efficacy. A learning journal, also known as a reflective journal, is 

typically used for writing reflections, thoughts, feeling and opinions about a specific 

topic. Moreover, the goal is to get the students reflect about anything they have read 

and have learned so that way their understanding of a particular subject can be 

apprehended. This can include writing experiences and observations of outcomes of 

external fields. 

 

Furthermore, writing a reflective journal enables the writer to learn some aspects about 

themselves such as what they want to know, what they are feeling, what they are doing, 

and how they are doing it (Yinger, 1981). This means that implicitly they are 

constructing meaning by connecting or relating to the knowledge they are acquiring. 

Having this appropriate practice of writing down anything can be mastered by them 

since they are learning by doing.  

 

 



21 
 

In addition, Rolfe (2001) designed a model that states three steps on how to write a 

reflective journal. These steps are the following:  

 

• What? – Meaning that they are going to write the issue or the background of 

the situation that would be told. 

• So What? – The evidence that it is needed to provide or the important 

examples. 

• Now What? – What it is learnt or the relationship between the issue and the 

evidence. 

 

Dialogue journals 

 

A dialogue journal is a written interaction between the teacher and students, or it can 

also be between students. The main point is to exchange thoughts, ideas, and opinions 

on something to the other person. The students will have to read and answer so that 

the dialogue can continue (Gonzales, 2016).  

 

Staton (1980) mentions that by using dialogue journals it can solve some teachers 

doubts about their teaching. For example, with this type of journal, the students can 

have a direct and personal attention that each one of them need, also they can feel 

motivated since they are writing meaningful and useful experiences, and it provides 

an opportunity for teacher to help by noticing the students’ mistakes and give feedback, 

plus they become aware of their errors and start to develop an improvement on their 

writing skill. 

 

Electronic journals (e-journaling) 

 

Because the current education implies using technology and computer system, the 

electronic journals is a type of journaling which offers the opportunity to record their 

writings in any resources such as google docs, blogs, or social media. With this type 

of journal, students can review other’s journals and start a virtual communication when 

commenting on the journals entries.  
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According to Phipps (2005) an e-journal is an opportunity that can be easily found 

nowadays since technology is a great tool. It goes along with critical thinking and its 

development because students have the possibility to find information in the internet 

and to reflect on anything they want to write. Additionally, they become more 

independent in learning they feel more engaged when writing daily. Also, this is the 

chance for them to raise a voice and write whatever they desire since e-journaling is 

in a public space and it is easy to reply to other journals while receiving feedback or 

even learning about one another and developing interaction.  

 

Personal diaries 

 

A personal diary usually involves having a structured entry with chronological order 

from the days a student have written ideas, thoughts, memories, and experiences. An 

important factor here is the teacher’s instruction and guideline to correct and give 

commentaries. This type of journaling can develop a sense of confidence and desire to 

write freely. Usually, the topics for personal diaries are free because it is supposed to 

be secret but with the intervention of the teacher, this could be helpful and useful for 

both, the teacher and students (Hiemstra, 2001).  

 

Definitely, it is a space for students and for people to star expressing themselves and 

that lead to a personal growth in terms of psychology, writing skills and professions. 

Most great writers are already in huge publicists, or they have become grater book 

story tellers. Without a doubt, there are many benefits about writing journals.  
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Dependent Variable: 

1.2.5. English language 

 

Soler (2015) states that English is a rich full language and with great influence in the 

world since it is taught under many circumstances. Among other languages, English 

has a special usage for being the most taught and practiced around the world and for 

its official use required in many countries (Crystal, 2012). Being said this, many look 

for the necessity to learn it in an efficient and comfortable way, which is why there is 

a necessity to improve teaching strategies to achieve a goal. According to the Ministry 

of Education (2016) the level of English that must be reached is up to B1 as it is 

established in the Common European Framework of Reference (CEFR). There has 

been proposed new approaches for the students so that they can learn a foreign 

language in an interesting way which exploits the students’ abilities.  

 

Language is part of people´s everyday communication at work, schools, home so that 

there is a possible interaction to transmit messages with meaning to one another.  

According to Sharpe (2009), language is the system of words and the product of it. In 

other words, it refers to the grammatical structure or set or rules and the production of 

oral and written messages. To acquire a new language, the person must be in complete 

exposure of that language. Therefore, that is one way that stude nts can learn a new 

language because they are exposed, and for that reason they are able to learn an acquire 

new knowledge as well as to develop their cognition. This means that by writing the 

students could learn implicitly about grammar, vocabulary, structure, and other 

aspects, not necessarily about linguistic aspects but also about other things of proper 

interest that the learners reflect and learn by doing since everybody has this innate 

capacity.  

 

English is a needed language since it has been alive since decades. In fact, it is one of 

the official languages recognized by the United Nations (Baugh, 1993). This is the 

main reason why it should be taught in schools and universities. In fact, it is taught as 

a subject to fulfill academic purposes in the current context since it is required in 

schools and universities. Harmer (2007) mentions there are different reasons to learn 

English, whether for communication purposes, for business, for work, or for education 
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itself, or even for inner motivation that some students present, meaning that it is their 

wish to learn a new language. 

 

1.2.6. English language skills 

 

Keeping in mind that English is the language most used for education, work field and 

other purposes, it is extremely essential to learn it in order to develop a good 

communication. To acquire this language, it is important to note that it has four skills: 

reading, writing, listening, and speaking. All of them goes along with one another, the 

receptive skills which are reading and listening, and the productive skills which are 

writing and speaking. As reading is important for writing to acquire new vocabulary 

or analyze the grammatical structures, listening skill is also important keeping in mind 

that by listening the students can imitate sounds that are useful for an oral production.  

 

Listening is a receptive skill that means the action to hear sounds and pay attention to 

something (Downs, 2008). In other words, it is more than only hearing sounds, it is 

listening with understanding, interpretation, and memory. Commonly, it is one of the 

most difficult skills in English since foreign students need to comprehend since level 

zero because they are not exposed to that new language. Therefore, they will listen to 

new sounds and pronunciation, as well as open their hearing sense to understand new 

dialects and accents.  

 

According to Spratt, Pulverness and Williams (2012), reading is another receptive skill 

that involves understanding a written text. It is a useful skill because it is essential for 

life since people educate themselves by reading. Reading implies some subskills such 

as skimming which means reading fast for getting a general meaning or understanding 

and scanning that means reading for specific information. Additionally, there are other 

skills like inferring and predicting.  

 

Speaking skill is a productive skill and it the most used throughout life. When people 

hear words and sounds, all that needs to be expressed is speaking (Sadiku, 2015). It 

implies using intonation, stress, register, and functions. This is the main purpose for 
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speaking, when there is an audience, people expect the speaker to communicate 

meaning by producing clear sounds and pronunciation.  

 

Writing is a productive skill and probably one of the most difficult skills. Sadiku 

(2015) states that a person with good writing skills is a victorious person. By writing 

the students should spend much time and effort in terms of organizing ideas. It is 

essential for the teacher to not correct the same mistakes repeatedly but to motivate the 

learners to correct them by themselves.  

 

1.2.7. Productive skills 

 

Unlike receptive skills or input skills, productive skills are also known as the output 

skills. As listening goes along with speaking, reading goes along writing skills. It is 

impossible for learners to acquire these skills separately because they wouldn’t be able 

to receive knowledge before product (Golkova, 2014). In other words, this means 

having prior knowledge as grammatical structures, vocabulary, accuracy, etc. 

Therefore, according to Teacher (2014), speaking and writing skills are the most 

required to evidence a communicative competence. They are challenging because of 

the effort requirement. On the one hand, speaking entails aspects like having pauses, 

adding fillers, and knowing how to use the language itself. On the other hand, writing 

entails aspects like writing with coherence, fluency, cohesion. In addition, it requires 

organization of ideas. 

 

Harmer (2007) states that the productive skills which are speaking and writing mainly 

entails the students to present a product. Therefore, this provides them the opportunity 

to explore and practice the new language. Moreover, speaking is the product or the 

evidence of a whole understanding of knowledge of a language and one of the principal 

cognitive functions of the human being. Also, Harmer mentions that writing is the only 

productive skill which enables the readers to have a visible product. Additionally, this 

allows anyone to express and communicate through writings.  
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1.2.8. Writing skill 

 

Writing skill is a productive skill of English language skills. According to Spratt et al. 

(2012) writing requires using some subskills related to accuracy and to communicating 

ideas. In other words, this involves using the appropriate form of language use and 

functions, which means the purpose or the reasons for communicating. In addition, it 

is one of the most difficult skills because of its complex use. However, writing is a 

mean for communicating our ideas, opinions, and thoughts, thus it implies using good 

writing skills such as grammar, lexis, and vocabulary (Orozco Gutiérrez, 2021). 

Learning to write involves keeping in mind the most important aspects such as fluency, 

coherence, cohesion, punctuation, and spelling (Rojas Lema, 2021).  

 

Writing skill could be a difficult task since it usually requires making an individual 

effort rather than those skills who mostly receive feedback in a simultaneous way. It 

is said that it implies having a good management of mechanics, grammar, and syntax. 

Also, writing down ideas could be an intimidating and non-motivating task for students 

because they need to reflect on them in a fluent way without making many mistakes 

or errors (Teacher, 2014). That is why nowadays it is mostly evidenced in schools that 

the students do not enjoy writing as much because of the fear of making mistakes. 

 

According to Sharma (2015), writing skill requires extensive preparation and 

carefulness. Since English is a different language compared to Spanish, it is necessary 

to pay attention to the little details when writing such as using appropriate styles, an 

appropriate use of words and structure. Furthermore, students may learn from the 

written texts as it requires much time for the production, and they are more aware of 

the way that the written texts are composed. Therefore, English language can be learnt 

in a more efficient way by writing rather than by speaking because students usually 

pay more attention to their mistakes that are already reflected in their texts. Moreover, 

the students can edit their writings and check for any errors. 

 

 



27 
 

1.3. Objectives 

 

1.3.1. General Objective 

 

To analyze the impact of daily journals in the development of writing skill. 

 

1.3.2. Specific Objectives 

 

- To apply the use of daily journals to improve the students’ writing skill. 

- To identify the level of the students’ writing skill before and after the treatment.  

- To determine the effectiveness of daily journals for the development of writing 

skill. 
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CHAPTER II 

METHODOLOGY 

 

2.1. Resources 

 

For this research it was necessary to include three types of resources: human, 

technological, and technical resources. The human resources counted with 33 

participants of which 24 were female and 9 were male students from Universidad 

Técnica de Ambato, so that the present study could be developed. Moreover, the 

technological resources, which were the use of internet and smart devices such as 

laptops and cellphones, helped to carry out the research. Last but not least, the 

technical resources such as computer and materials, were necessary to collect data for 

this investigation.  

 

2.2. Methods  

2.2.1. Mixed approach 

 

Del Castillo and Orozco (2014) state that a quantitative approach is the one that 

collects quantitative data and the analysis of the variables. Through this research the 

data collection was gathered by applying a pre-test and post-test. Sampieri, Collado 

and Lucio (2010) estimate that qualitative research gathers non-numeric information 

to discover and analyze situations collected by obtaining opinions, points of view and 

experiences. In this sense, a survey was applied to collect information about daily 

journals and the writing skill.   
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2.2.2. Quasi-Experimental design   

 

According to Best (2006) a quasi-experimental research allows the researcher to 

proceed a classroom experiment with an intact group. In this study the group that was 

working along was the third semester of Pedagogía de Idiomas Nacionales y 

Extranjeros major of which there were 33 students. Also, this research design deals 

with the manipulation of one of the variables. Thus, the dependent variable which is 

writing skill was manipulated.  

 

Moreover, a pre-test and post-test was applied in this research to achieve and fulfill 

the objective which was to analyze the impact of daily journals in the development of 

writing skill. The standardized test was taken from Preliminary English Test (PET) 

designed by Cambridge. It is addressed to people who want to achieve a B1 level of 

English according to the Common European Framework of Reference (CEFR), 

providing its respective certificate. Thus, the students who participated took the same 

test but different questions for the pre-test and post-test, and they were assessed and 

evaluated using the respective rubric that Cambridge provides which is the Cambridge 

Assessment Criteria rubric for writing since it provides four criteria to be tested in their 

written productions.  

 

In addition, it was necessary to design lesson plans for the 6 sessions to apply the 

treatment of this research. The use of daily journals was applied throughout the 

meetings in which the students were able to capture and express their opinions, ideas, 

thoughts, and feelings. Thanks to this, they had the opportunity to practice and develop 

their writing skill. Consequently, the results of the post-test helped to measure the 

impact of daily journals in the learners’ writing skill development. Also, it helped to 

establish a comparison between the pre-test and post-test and to establish final 

conclusions and recommendations.  

 

 

 

 

 



30 
 

2.2.3. Bibliographic or documentary research 

 

In order to carry out this investigation it was necessary to extract information from 

digital books, journals, papers, websites, thesis, etc. so that there can be principles and 

basis related to the topic to support it. Therefore, the present research used the 

Bibliography Method to help broaden and deepen the distinct concepts Sampieri, 

Fenández-Collado and Baptista-Lucio (2006). Hence, this study had the necessary 

information for distinct concepts to sustain and understand what daily journals are 

about. 

 

2.2.4. Field modality research 

 

On the other hand, the fieldwork modality was applied. Even though the global 

pandemic has provoked some inconvenient, the environment of the classes was 

through a virtual modality. However, it was possible to have a direct participation from 

both parts, teacher, and students. Moreover, this investigation was developed within 

context of a real English class which was the 3rd semester class from Pedagogía de los 

Idiomas Nacionales y Extranjeros (PINE) so that the essential information and data 

could be obtained for its further analysis.   

 

2.3. Type of research 

2.3.1. Exploratory research 

 

This research was based on exploratory research. According to Sampieri et al. (2006), 

an exploratory research investigates the problems of a specific topic from an 

innovative perspective. Thus, the topic daily journals and the writing skill is a 

groundbreaking investigation that could be useful for further investigations. 

Additionally, it is essential to explore about the topic so that there can be a foundation 

to support the two variables which are daily journals and the writing skill.  
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2.4. Population and sample 

 

The present research about daily journals and the writing skill was addressed to the 

third semester students of the Carrera de Pedagogía de los Idiomas Nacionales y 

Extranjeros at Universidad Técnica de Ambato. There were a total number of 33 

students, among them 24 were women and 9 were men. The following table 1 provides 

a clear visualization of the total number of students and a representation of them as 

percentages for further analysis about this investigation research. Finally, the study 

was carried out within three weeks, thus 6 sessions were developed.  

 

       Table 1.  

     Population 
 

Population Experimental 

Group 

Percentage 

Male 9 27,27% 

Female 24 72,72% 

Total 33 100% 

       Source: Students’ list 

         Author: Monar, S. (2022) 

 

2.5. Instruments and techniques 

 

The techniques used for this research were a standardized test to gather quantitative 

data and a survey to gather qualitative data. Additionally, the instruments used were 

the question for the test and questionnaire for the survey. 

 

A pre-test and post-test as form of a story writing was conducted which were evaluated 

by an adapted rubric following the guidelines of the Cambridge Assessment Criteria. 

The rubric to check the students’ test results was adapted to be scored over 10 points 

for a better understanding of the students and the researcher. On the other hand, this 

test was retrieved from Preliminary English Test (PET) exam designed by Cambridge. 

Also, it was taken with the objective to investigate the students’ level of writing skill 
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using Google forms. The pre-test consisted of writing a story in part 2 of the writing 

section of the exam, meanwhile the post-test consisted of writing another story in part 

3 of the writing section. Overall, each test lasted about 20 minutes to be completed. 

 

Moreover, a survey was applied so that the effectiveness of daily journals and the 

writing skill could be recorded. It was taken using Google forms. Also, it was validated 

by respective authorities and professors so that it could be employed at the end of the 

treatment. This survey contained 6 questions of which the students had to respond 

following a Likert scale of agreement within 20 minutes. 

 

Furthermore, it was necessary to develop 6 lesson plans so that there could be an 

organization to deliver the treatment as a class about daily journals and the writing 

skill. For this, it was essential to the methodology of teaching and to adapt the topics, 

the time, and activities according to the learners’ needs. The lesson plans were about 

introducing the use of daily journal, to practice and to write down ideas about what the 

students wanted to write, and to produce their respective journal according to the type 

of journal. To store each class as an evidence, Google classroom was created for the 

students to find all the material such as videos, folders, google docs, and google slides 

so that it could be easier for them to work. In addition, the lesson plans were developed 

following three stages which was presentation, practice, production (PPP), and each 

one lasted 1 hour for 3 weeks, so it means that each class was applied twice a week. 

Then, the classes were delivered using Zoom platform to give instructions and apply 

the treatment. Since the students from Universidad Técnica de Ambato are still in a 

virtual modality, the current thesis was carried out in an online environment.  
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2.6. Procedure 

 

Due to the pandemic the present thesis was applied in a virtual modality since students 

from Universidad Técnica de Ambato have not come back yet to face-to-face modality. 

 

In the first session, the researcher gave a brief introduction of herself and explained 

the procedure of the application for this present investigation and how it was going to 

be carried out throughout the three weeks. After that, the students were asked to take 

the pre-test in form of a story writing that lasted 20 minutes by providing a link in 

Google forms. After that, the participants had to join Google classroom. Finally, the 

researcher had to check the results of the pre-test using the writing rubric. 

 

Next sessions, the students had to follow the same steps. They were provided videos 

to introduce each type of journal and they had to give a comment about them. Later, 

the researcher explained the tasks and the students had to write an entry for each type 

of journal about a free topic that they wanted. They had to write the number of words 

at the end and upload them in Google classroom assignments. If anticipating problems, 

they uploaded their journals to another folder in Google classroom. The point here was 

to encourage them and engage them into the journal writings.  

 

In the last session, the researcher applied the post-test in form of a story writing that 

lasted 20 minutes by using Google forms. After that, the researcher applied a survey 

to the students to collect information about daily journals and the writing skill. 
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2.7. Hypothesis 

 

The quantitative data of the pre-test and post-test were obtained and analyzed using 

SPSS program along with the statistical of T-student for paired sample so that the 

hypothesis can be validated or rejected.  

 

Alternative hypothesis 

 

Daily journals have an impact on writing skill development of students from third 

semester of Pedagogía de los Idiomas Nacionales y Extranjeros.  

 

Null hypothesis 

 

Daily journals do not have an impact on writing skill development of students from 

third semester of Pedagogía de los Idiomas Nacionales y Extranjeros.  

 

2.8. Variable Identification 

 

Daily journals (Independent Variable) 

Writing skill (Dependent Variable)
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CHAPTER III 

RESULTS AND DISCUSSION 

 

3.1. Analysis and discussion of the results 

 

This chapter shows the analysis of results and findings that were gathered using the 

appropriate instruments developed by the researcher. The collection of the data was 

gathered throughout three weeks in which it was possible to apply the pre-test, the 

treatment, and the post-test, moreover an additional survey addressed to the 33 

participants.  

 

First, since the tests were taken from the PET exam, the results of the pre-test and post-

test were carefully analyzed using a rubric from the Cambridge Assessment Criteria. 

The original score of the Cambridge assessment criteria were over 5 bands with four 

criteria which means there is a total of 20 marks. The four criteria include: content, 

communicative achievement, organisation, language.  Also, for a better understanding, 

the adapted rubric was graded over 10 points with the corresponding four criteria. 

Moreover, the results are presented in tables and graphs to make it more clear for the 

readers.  

 

In addition, to collect information about daily journals and the writing skill, the results 

of the survey applied for this research was evaluated and validated by respective 

authorities and experts. The results were provided by Google forms in terms of 

percentages and numbers so that the analysis and interpretation could be described.  

 

Finally, the quantitative results were analyzed using SPSS program along with the 

statistical of T-student for paired sample to validate the established hypothesis. 
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3.1.1.  Pre-test and Post-test Results 

 

The following tables and graphs represent the results of both the pre-test and post-test. 

They include the scores over 10 but also the scores over 20 according to the Cambridge 

Assessment Criteria writing rubric.  

 

Table 2.  

Pre-test results 

 

Participants Scores over 10 Scores over 20 

1 6,5 13 

2 9 18 

3 7,5 15 

4 6,5 13 

5 9 18 

6 6,5 13 

7 4,5 9 

8 5 10 

9 6 12 

10 6 12 

11 8,5 17 

12 8 16 

13 8 16 

14 8 16 

15 8 16 

16 8 16 

17 7,5 15 
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18 6,5 13 

19 6,5 13 

20 8 16 

21 6,5 13 

22 8 16 

23 6,5 13 

24 8,5 17 

25 6,5 13 

26 8 16 

27 4,5 9 

28 7 14 

29 6,5 13 

30 4,5 9 

31 7,5 15 

32 8 16 

33 7,5 15 

Average: 7,0 14,1 

Source: PET Writing Assessment Criteria 

Author: Monar, S. (2022)  
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Table 3.  

Post-test results 

 

Participants Scores over 10 Scores over 20 

1 8,5 17 

2 9,5 19 

3 7,5 15 

4 7,5 15 

5 10 20 

6 8 16 

7 8 16 

8 9 18 

9 10 20 

10 6,5 13 

11 9,5 19 

12 9,5 19 

13 9 18 

14 9,5 19 

15 9,5 19 

16 8,5 17 

17 10 20 

18 8,5 17 

19 7 14 

20 9 18 

21 8 16 

22 9,5 19 
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23 7 14 

24 8,5 17 

25 9 18 

26 8,5 17 

27 7,5 15 

28 7,5 15 

29 9 18 

30 9 18 

31 8,5 17 

32 9 18 

33 8 16 

Average: 8,5 17,1 

Source: PET Writing Assessment Criteria 

Author: Monar, S. (2022)  

 

Figure 1. Pre-test and Post-test results 

 
Source: PET Writing Assessment Criteria 

Author: Monar, S. (2022) 
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Analysis and interpretation 

 

In the first graph, represented as figure 1, shows the number of the students who 

participated which were 33 students in total and the grades over 10 for a better 

understanding. Within the results of the pre-test the lower score was 4,5 and the highest 

score was 9. This means that the lower score was 9 over 20 and the highest score was 

18 over 20.  

 

Therefore, the results of the pre-test in comparison to the post-test were lower since 

they did not have a clear idea on how to respond the test which was developing a story 

or narrative. On the other hand, after the treatment of daily journals and the writing 

skill, the students’ grades increased due to the practice they received on every session. 

Thus, it can be said that after the treatment the students developed better stories to tell 

in their journals and consequently improved their writing skill.  

 

3.1.2. Pre-test and Post-test Average and Difference 

 

Table 4.  

Pre-test and Post-test Average and Difference 

 

Results Average Percentage 

Pre-test 14,1 70.5% 

Post-test 17,1 85.5% 

Difference 3 15% 

Source: PET Writing Assessment Criteria 

Author: Monar, S. (2022) 
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Figure 2. Pre-test and Post-test Average  

 Source: PET Writing Assessment Criteria 

 Author: Monar, S. (2022) 

 

Analysis and interpretation 

 

Table 3 and figure 2 show the average score of the pre-test and post-test results and 

the difference between them. It can be observed that the average score of the pre-test 

was 14,1 over 20 points. Meanwhile, the average score of the post-test was 17,1. This 

means that the students increased their writing skill with a difference of 3 points. In 

terms of percentages, 70.50% represents the average of the pre-test, and 85.5% 

represents the average of the post-test, which means that there is a difference of 15%.   

To sum up, this shows the results before and after the treatment of daily journals and 

the writing skill. Therefore, it is an effective technique for the students’ development 

since there is an evident improvement of their writing skill.  

 

 

 

 

 

 

 

70.50%

85.50%

0.00% 10.00% 20.00% 30.00% 40.00% 50.00% 60.00% 70.00% 80.00% 90.00%

Average

Post-test 85.50%

Pre-test 70.50%

Pre-test and Post-test Average
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3.1.3. Survey results 

 

The following table shows the results and analysis of a survey that was applied after 

the interventions to collect information about the effectiveness of daily journals and 

the writing skill. There are 6 statements in total and 32 responses in total since one 

student did not answer. In addition, this survey was validated by the respective 

authorities and experts. Finally, the results were created and applied using Google 

forms of which already provided the results in percentages.  

 

Table 5. Survey results 

Source: Students’ survey 

 Author: Monar, S. (2022) 

 

Analysis and interpretation 

 

According to the results in table 4, it can be observed that there are 6 statements that 

are about both variables, daily journals and the writing skill. It includes Likert scale 

options of agreement such as: totally agree, agree, undecided, disagree, and strongly 

disagree. Moreover, there were 32 responses in total that represent 100%.  

 

Statements Totally 

Agree 

Agree Undecided Disagree Strongly 

Disagree 

Total 

1. Daily Journals are an effective 

writing technique. 

21 

(65,6%) 

10 

(31,3%) 

1 (3,1%) 0 (0%) 0 (0%)  

 

 

 

 

 

32 

responses  

 

100% 

2. Daily journals provide 

opportunities to express thoughts, 

ideas, and feelings. 

30 

(93,8%) 

2 

(6,3%) 

0 (0%) 0 (0%) 0 (0%) 

3. Writing daily journals offer an 

opportunity to develop critical 

thinking. 

22 

(68,8%) 

9 

(28,1%) 

1 (3,1%) 0 (0%) 0 (0%) 

4. Writing daily journals develops 

accuracy (grammar and 

vocabulary) in writing skill. 

20 

(62,5%) 

9 

(28,1%) 

3 (9,4%) 0 (0%) 0 (0%) 

5. Writing daily journals develops 

fluency when communicating 

meaningful ideas. 

20 

(62,5%) 

11 

(34,4%) 

1 (3,1%) 0 (0%) 0 (0%) 

6. Writing skill generates pressure 

for not making mistakes. 

9 

(28,1%) 

10 

(31,3%) 

6 (18,8%) 5 

(15,6%) 

2 (6,3%) 
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Therefore, in the first statement 21 students, which represent 65,6% totally agreed that 

daily journals are an effective writing technique, while 10 that represent 31,3% agreed. 

This means that most of them were in favor of this statement since they had the 

opportunity to practice journal writing in their classes. Thus, the results that they 

experienced had an increment day by day as they kept working.  

 

Then, statements 2 and 3 talk about the opportunities that daily journals provide as for 

example, to express opinions, thoughts, and feelings, as well as development of critical 

thinking. It can be evidenced that most of the learners totally agreed, 30 in statement 

2 and 22 in statement 3, which represent 93,8% and 68,8% respectively. Hence, it is 

believed that using daily journals the students could express themselves freely and to 

develop their reflection skill because it provides a space for them to write down what 

is in their minds without being judged.  

 

Next, statements 4 and 5 talk about linguistic aspects that daily journals develop such 

as, accuracy (grammar and vocabulary) and fluency. It is shown that the majority of 

the class totally agreed with 20 students that represent 62,5%, and only few students 

were undecided. This means that they could still have some problems when it comes 

to writing perhaps because of the lack of practice, yet most of them do not present 

major problems when expressing in journals.  

 

Finally, in the last statement, 9 students who represent 28,1% totally agreed that 

writing skill provokes pressure for not making mistakes and 10 agreed that represent 

31,3%. Meanwhile, the rest of the students were undecided or disagreed to this 

statement. It is clear that writing skill is a difficult skill since it requires a lot of effort 

to express and capture ideas on a paper or document.  

 

It can be concluded that, the use of daily journals is an effective technique to keep 

practicing writing since it does not require to have more people to read unless it is their 

decision to publish or share what they wrote in their journals. Also, this can avoid any 

barrier that do not allow students to write and express freely.  
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3.2. Verification of hypothesis 

 

To fulfill the objective of this research, it is necessary to verify if the hypothesis is 

accepted or rejected. Thus, the statistical T-student with paired samples was used 

through the SPSS program that helped to compare the means of the same group at 

different periods. It revealed the mean, the deviation, the significance, and the p-value 

of the data. The following tables show the results of the statistics of the t-test.  

 

Table 6. Paired Samples Statistics results 

 Source: SPSS program 
 Author: Monar, S. (2022) 

 

 

Table 7. Paired Samples Correlation 

 

 Source: SPSS program 
 Author: Monar, S. (2022) 

 

 

Table 8. Paired Samples T-test 

Source: SPSS program 

Author: Monar, S. (2022) 
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In tables 5, 6 and 7 can be observed all the information that the statistical program 

provided which include the mean score of the group from the results of the pre-test 

and post-test. Hence, the mean score of the pre-test is 14,12 meanwhile the mean score 

of the post-test is 17,18. Therefore, it means that the results increased with a difference 

of 3,06. Moreover, the p-value that was obtained is 0,000 which is below the reference 

number of the p-value that is 0,05. Consequently, as this number is lower, the null 

hypothesis is rejected and the alternative hypothesis is accepted. To conclude, the use 

of daily journals have an impact on writing skill development of students from third 

semester of Pedagogía de los Idiomas Nacionales y Extranjeros.  
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3.3. Discussion 

 

The present research revealed results that demonstrated improvements on the students’ 

writing skill from third semester of PINE after the application of the treatment of daily 

journals. The main objective was to analyze the impact of daily journals in the 

development of the writing skill. In addition, the total number of students were 33 who 

took the pre-test and post-test with no missing answers in both, so the numbers stayed 

the same.  

 

Furthermore, the findings of this research revealed that the use of daily journals 

impacted in a positive way to the students’ writing skill development which confirms 

the comparison of results from previous investigations. Regarding to a study by 

Tahseldar (2018), both results indicated that there were an increasement of scores 

before and after the treatment within several weeks. In fact, the average score of the 

pre-test of this study was 14,1 meanwhile the average score of the post-test was 17,1. 

Then, the fact that both studies implemented the use of journals as a writing technique, 

made it easy for students to have some improvements and benefits such as the feeling 

of engagement, meaningful communication of ideas, interaction with the teacher and 

students, and development of reflection about things of interest, plus the learning from 

mistakes, improvement of language aspects. Similarly, both researches found the use 

of journals to be helpful for students since they could express themselves using English 

language in context. Also, both presented difficulties at the beginning of the treatment 

but with the pass of time, both obtained better journal products demonstrating more 

fluency and accuracy which involve grammar structures and vocabulary, the use of 

good conventions, and fluency. Moreover, both investigations carried out surveys with 

questionnaires that showed positive perceptions about daily journals and the writing 

skill and determined that it is an effective technique that little by little it can become a 

habit and without noticing people become better writers in terms of expressing their 

feelings, ideas, and thoughts in an organized manner, as well as improving linguistic 

aspects for a better communication.  
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CHAPTER IV 

CONCLUSIONS AND RECOMMENDATIONS 

 

4.1. Conclusions 

 

After finishing the treatment of the research about daily journals and the writing skill 

in which it was possible to obtain results and analysis, the following conclusions were 

established.  

 

• The use of daily journals impacted positively on the students’ writing skill. 

Hence, thanks to all the achieved results, it was possible to conclude that the 

students of third semester at PINE developed their writing skill in a better way 

through the use of daily journals. In fact, it was proved that the stated 

hypothesis could be accepted due to the statistics of the T-student method using 

SPSS program provided. That way, the students had the opportunity to be 

engaged in writing and improve their skills since daily journals are an open 

door to express freely.  

 

• It can be concluded that the use of daily journals as a writing technique is 

accurate for both teachers and students since it is a safe space to express 

themselves freely. Also, the treatment could be applied with success 

throughout the whole process along with the different type of journals. Hence, 

the personal journals were of benefit to the learners since they wrote their 

feelings without any inconvenient; the dialogue journals benefited by 

developing a tight relationship with the teacher or students since they 

exchanged ideas; and the reflective journal benefited by offering an 

opportunity to reflect and develop critical thinking. Therefore, it is a strategy 

that can be adapted in the teaching and learning process for a better 

communicative performance as there were some improvements.
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• On the other hand, the pre-test and post-test were conducted before and after 

the treatment to identify the level of students’ writing skill. The initial average 

of the pre-test was 7,0 over 10 or 14,1 over 20 according to the Cambridge 

assessment criteria, that means that the students did not know how to develop 

a written text appropriately in terms of fluency and accuracy which includes 

grammar structure and vocabulary.  Therefore, they did not have a really good 

writing level. Meanwhile, the final average of the post-test was 8,5 over 10 or 

17,1 over 20, which means the learners developed better written texts to tell 

experiences and to express their feelings and thoughts in a more appropriate 

manner. Although there was not much time for the treatment, it can be 

concluded that the learners improved their writing skill in English language. 

 

• To sum up, the effectiveness of daily journals and the writing skill was 

determined based on the results, the treatment and the survey applied at the end 

of the whole process. Hence, it helped to complete this investigation in a 

successful way. In addition, it was possible to design lesson plans to conduct 

the investigation and to gather data as well as results using the PET rubric. 

Therefore, most of the students agreed that this research involve positive 

aspects of daily journals as a writing technique since it showed benefits when 

writing journals.  
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4.2. Recommendations 

 

Finally, the following are some recommendations to take into consideration that were 

established according to the previous conclusions.  

 

• For a better development of the students’ writing skill, it is recommended to 

use daily journals in classrooms. This will contribute to have a better learning 

outcome related to English. Also, it will help students to keep them engaged in 

writing by expressing their thoughts and feelings, as well as it will benefit them 

to become better writers in the future.  

 

• It is recommended for teachers and students to be aware of the time for writing 

journals and look for the best option to develop an appropriate type of journal 

in class in order to achieve a goal, whether it is for exchanging ideas, 

developing a good relationship or developing critical thinking, and improve 

their communicative competence. Also, teachers should implement more 

journal writings in their lesson plans and teaching process in classrooms.  

 

• It is suggested to search different questions of a standardized test to evaluate 

students’ improvements in writing skill. Consequently, it is advisable to 

maintain perseverance on using daily journals to produce writings and have the 

freedom to express oneself and at the same time have an opportunity to develop 

fluency as well as accuracy. In addition, the use of daily journals should be 

applied daily or almost daily throughout the weeks for a better performance in 

writing skill.  

 

• Last but not least, daily journals should be a technique used in classrooms as a 

space to express what is in the students’ minds and build a better rapport as 

well as bring benefits out of it. Additionally, teachers need to keep in mind to 

have different topics for writing journals in case students do no knot what to 

write about and need to be facilitators in this process. 
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Annex 2. Pre-test and Post-test 

Pre-test: 

 

 

Source: PET exam 
Author: Monar, S. (2022) 

 

 

Link: https://forms.gle/TaL1FXQ839vPCsQr5  

 

https://forms.gle/TaL1FXQ839vPCsQr5
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Source: PET exam 

Author: Monar, S. (2022) 
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Post-test: 

 

 

Source: PET exam 

Author: Monar, S. (2022)  

 

Link: https://forms.gle/tnyAyRCsZHjC2YMg9  

 

 

 

 

 

 

https://forms.gle/tnyAyRCsZHjC2YMg9
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Source: PET exam 

Author: Monar, S. (2022)  
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Annex 3. Survey Validation 
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Annex 4. Google Classroom 

 

 

Source: Google Classroom 
Author: Monar, S. (2022) 

 

Link: https://classroom.google.com/w/MzA0ODAyODY1OTM0/t/all  

 

 

 

 

https://classroom.google.com/w/MzA0ODAyODY1OTM0/t/all
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Annex 5. Rubric  

 

Source: Cambridge Assessment Criteria 
Author: Monar, S. (2022) 
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Adapted rubric: 

 

Source: Cambridge Assessment Criteria 

Author: Monar, S. (2022)  
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Annex 6. Lesson Plans  

 

     Source: UTA university  

     Author: Monar, S. (2022) 
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Capture: 

 

 

Source: Google forms 

Author: Monar, S. (2022) 
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       Source: UTA university 
       Author: Monar, S. (2022) 
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Warm up: 

 

Source: Youtube 

Author: Monar, S. (2022) 

 

Link: https://www.youtube.com/watch?v=n6_Gg_1riow&t=1s  

 

Presentation: 

 

Source: Google docs 

Author: Monar, S. (2022) 

 

https://www.youtube.com/watch?v=n6_Gg_1riow&t=1s
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 Source: Google docs 

 Author: Monar, S. (2022) 

 

Practice: 

 Source: Google docs 

 Author: Monar, S. (2022) 
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Link: 

https://docs.google.com/document/d/1br0rBTYDhv4qDa1eRznRAXA0jdueyVN3Gs

EbsaBMNFE/edit  

 

Production: 

 

 

Source: Google Classroom 
Author: Monar, S. (2022) 

 

 

 

 

https://docs.google.com/document/d/1br0rBTYDhv4qDa1eRznRAXA0jdueyVN3GsEbsaBMNFE/edit
https://docs.google.com/document/d/1br0rBTYDhv4qDa1eRznRAXA0jdueyVN3GsEbsaBMNFE/edit
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Source: UTA university 

Author: Monar, S. (2022) 
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Warm up: 

 

Source: Youtube 

Author: Monar, S. (2022) 

 

Link: https://www.youtube.com/watch?v=Fa9CSI3j4_w&t=103s  

 

Presentation: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
  Source: Google slides 
  Author: Monar, S. (2022) 

https://www.youtube.com/watch?v=Fa9CSI3j4_w&t=103s
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Link: 

https://docs.google.com/presentation/d/1hYnutbkgwnCEaPgZTF72gaf0iMezZyz0qN

rUOlFKaOQ/edit?usp=sharing  

 

Practice:  

 

Source: Jamboard 
Author: Monar, S. (2022) 

 

Link: 

https://jamboard.google.com/d/1UzpbqHkLdhnrAYGesMkSUPdN2rLKfynf_gZL9g

9Y7xc/viewer  

 

https://docs.google.com/presentation/d/1hYnutbkgwnCEaPgZTF72gaf0iMezZyz0qNrUOlFKaOQ/edit?usp=sharing
https://docs.google.com/presentation/d/1hYnutbkgwnCEaPgZTF72gaf0iMezZyz0qNrUOlFKaOQ/edit?usp=sharing
https://jamboard.google.com/d/1UzpbqHkLdhnrAYGesMkSUPdN2rLKfynf_gZL9g9Y7xc/viewer
https://jamboard.google.com/d/1UzpbqHkLdhnrAYGesMkSUPdN2rLKfynf_gZL9g9Y7xc/viewer
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Production:  

 

Source: Google classroom 

Author: Monar, S. (2022) 
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     Source: UTA university 

      Author: Monar, S. (2022) 
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Warm up & Presentation: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Source: Google slides 

 Author: Monar, S. (2022) 

 

Link: 

https://drive.google.com/file/d/1aR3g4J5dWv8Bw4DxxnM0signeSDR0sv8/view  

https://drive.google.com/file/d/1aR3g4J5dWv8Bw4DxxnM0signeSDR0sv8/view
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Practice: 

 

Source: Google docs 
Author: Monar, S. (2022) 
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Source: Google docs 

Author: Monar, S. (2022) 

 

Link: 

https://docs.google.com/document/d/1ECNscML7DoVq7ffa1hnoZCHRyINEyKvH_

cO9-9k-Sgg/edit  

 

 

 

 

 

 

 

https://docs.google.com/document/d/1ECNscML7DoVq7ffa1hnoZCHRyINEyKvH_cO9-9k-Sgg/edit
https://docs.google.com/document/d/1ECNscML7DoVq7ffa1hnoZCHRyINEyKvH_cO9-9k-Sgg/edit
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Production: 

 

 

 

Source: Google classroom 

Author: Monar, S. (2022) 
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     Source: UTA university 

     Author: Monar, S. (2022) 
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Presentation: 

 

 

 

Source: Google docs 

Author: Monar, S. (2022) 

 

Link: 

https://docs.google.com/document/d/1pUlK1W2oWZ0R1HjPRrKAieqcTAnCLqCw

TY5EaZnE31U/edit  

 

https://docs.google.com/document/d/1pUlK1W2oWZ0R1HjPRrKAieqcTAnCLqCwTY5EaZnE31U/edit
https://docs.google.com/document/d/1pUlK1W2oWZ0R1HjPRrKAieqcTAnCLqCwTY5EaZnE31U/edit


91 
 

Practice:  

Source: UTA university 

Author: Monar, S. (2022) 

 

Link: 

https://docs.google.com/document/d/1pUlK1W2oWZ0R1HjPRrKAieqcTAnCLqCw

TY5EaZnE31U/edit  

 

 

 

 

 

https://docs.google.com/document/d/1pUlK1W2oWZ0R1HjPRrKAieqcTAnCLqCwTY5EaZnE31U/edit
https://docs.google.com/document/d/1pUlK1W2oWZ0R1HjPRrKAieqcTAnCLqCwTY5EaZnE31U/edit
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Production:  

 

 

 

Source: Google classroom 

Author: Monar, S. (2022) 
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       Source: UTA university 

       Author: Monar, S. (2022) 
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Captures: 

 

 

Source: Google forms 

Author: Monar, S. (2022) 
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